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THE FUNDAMENTAL PRINCIPLES OF
EDUCATION

-

(By T.E.R.)

The question of the hour for Catholies in New Zea-
land is the education question. The attitude of the
Government towards our educalional grievances, just
at the time wheu Catholies, out of all proportion te
their numbers, are shedding their blood and giving
their life for the country, has stirred the feelings of
Catholies from ene end ol the land 1o the other. They
now realise that the thue for acting the part of huwmble
suppliants ol charity bhas come to an end, and that
henceforth the claim of justive must make 1tself heard.
For, let us bo convinced vuce and for all, that we are
not asking for gilis and favors, but for justice and
equal rights with our fellow-citizens. The time Is
now ripe for action. Our motio henceforth must be -
*Nowu Verbe sed Pacte Cathalics must gather together
aud unite for the common cause, The cause 15 o greal
one, for it 1~ the cause ol justice and iruth. Ior
this we must be prepared to fight to our last breath,
and if need be, to die in ithe last trench. But we shall
bave won long before that: the clabn of justice and

teath will win ot last. Mogoo est Uerdes o8 procals it

. WHAT EDUCATION 1=,

Although there = no subject more connnonly dis-
cussedd the world over, it s remarkable how lhitile the
true nature ol educitlon = tnderstood.

comes from the Latin word

Education
“educo,” which means to
bring forth or to draw out the lateut capacities m the

sabjueet. Applyving this to lman beings, we find n
man three- sets of powers  phyvsical, mtelfectual. and
nioral. True eturation develops not eoe oy oflier of

these powcrs, bt off thvee o L s evideni that it would
o foolish to exacuerate the tuportance of physical
development wd wierifice to I intellectual and noral
education. It would be just o= creat o folly—In Fact,
as wo shall see, far greater. 1o pay =0 much attention
to the developnient of the nund. that the education of
the will aud the heurt s negiected or lenored. This
is the great defect tnothe education in the State schools
of New Zealand.
1. --THE SECULAR SYSTEM OF EDUCATION,
The secular ~ystenmn of education followed 1n the
State schiools of New Zealand, s the bringing together of
children of all relizions and of uo religion, aud nstruc-
ting them tozether in secular learning to the utter ex-
clusion of relivion. During sehiool hours there mmust be
no religious teackang of any kind. The nane of religion
is not to be wentioned. No religious ohject 15 ever
to meet the eve ol the chibd 1o the school, no passing
allusion must be made 1o augel or =aint,  To open the
minds of the c¢litldren to the great truihs of relicion—
to tell them of their Father i heaven, of their Saviour
Who died for theon of their immorial souls or of
Beaven - all tlns would be considered a waste of time,
and an obstacle to tho work of the school. The
authors of this svsiem would seem Lo regard the child
as simply a soulless loonan unity, and would develop
this entity inlo a mere literary machine.  Such schools
have well been called, and truly, are, Godless schools.
God is turned out of them, and the door locked against
1im. We shall see later the evils arising from this
system: of education. Liet it suflice here to say that
it leads Lo infidelity.  Father T. Burke, O.P., writes:
‘The first step towards making au infidel is {o give
the child a low, mean estimate of relicion. T.et.
secular education be all in all, let l'eligion be put
aside, no matlter from what cause; let there be no
specific teaching or practice of any form of religion, and
wou infallibly make the child a latitudinarian, which
13 another name for an infidel.’

1T1.—THE TRUE SYSTEM OF EDUCATION.
Education as we have seen, in order to he worthy
of the name, must develop all the powers of man. To-

gether, then, with physical and intellectual develop-
ment, the will, the heart, the affections, and in general

the moral character must be educated. We are
thristians, and as Clhristians we know that man has
come from the hands of the Creater, Who has inalien-
able rights over him.  These rights begel correspond-
mg duties on the part ol man, who s created to know
God, to serve Hiin and to love this is the end of his
being. Consequently the child must he taught who
God s, that He is preseut everywhere, thal e knows
all things, that He will one day judpe all men, and
will reward the good amd puwsh the wicked,  The
child must he {taught 1o serve and love God hy obey-
g the teachings of fatth and the precepls of Divine

law.  Tle must be taught fo obey his conscience, which
1= the living voice of God within him.  Moreover, since

no oue can lead a good life without the help and assist-
ance of God, =0 the chifd must be faught the actual
practice of prayec, and the oiher means by which that
aidd and assistance can be ebfained. Tt is thus by the
education of the will, the heart, and the moral char-
acter side by side with the physical and intellectual
development, that education s made complete, and the
child 15 fully and preperly iralned 1o discharge those
duties which the Creator has assigued to him in this
world - duties 1o God, to his fellow-crealures, and to
himself.

There 1= but one law for all men, whatsoever may
be their after-part i the great spectacle of life, in the
pomp of courls sud parliaments n erowded cities or in
lonely hamlets, high-born or low, letlered or unlettered,
ruling or obeving, nrging on the advances of science
or plving sove unheeded cvaft, for all men of all ranks,
eharacters, and destinies. Yhere 1= one and only one
great idea running throush all, the fust aim and
ground-work of education, the vital element and per-
feeter of the whole work. and that is the right deter-
mination of ihe will confiviwed by the formation of
Christian habits for God's servics here, and for salva-
tion heveafter.” (CUardmal Manning.,  Sermon on Edu-
cation.)

Governments  and  politicians nay  say:—" This
malter of religton s no concern of ours, Buffice it
For us (o equip men and wonmen for this world, to take
their places i seeiddy, To carn o decent living, to
provide Tor themselves and for thelr families’

But liere they are nustaken. for 15 10 no concerp of
the Hiate whether men ebey tho laws of the land or
not, whetber they be degraded by vice or live pure
and noble Tives, whether they be honest, upright, troth-
ful, ete?  New, there Is only one means of producing
chedient, pure. honest, and self-respecting cifizens, and
that is by the teaching of religion in the schools,  This
point wiil bhe made clearer 1t 1he following paragraph,
where wo state the attitude of the Catholie Churelr to-
wards educalion.

1V THE ATTITUDE OF THE CATHHOLIC
CHHURCIE TOWARDS EDUCATION.

The Catholic Church throughout the world has
elearly before hev mind the 1deal which she desires her
schools to produce —namely, {rue Christian men and
women, with a full sense of {lieir duty to God, to their
fellow-men, and to themselves.  Consequently, she ad-
heres unswervinglv, and has ever adhiered 1o the follow-
ing prineiples in edueation:

Vo—-Wentad Develnpment Must ot e Divoreed From
Religivus and Horal Trdining.

Education from which religion is excluded is only
a one-sided formation, and is cpposed to ithe true idea
of education.  Again, no amount of inlellectual edu-
cation alone will make a man or a woman virtuous. It
is well known that the most refined and highly-culti-
vated people arve sometimes the most corrupt in morals,
‘ Knowledge,” says Cardinal Newman, “is one thing.
virtue another, good sense 1s not conscience, refinement
is not humility, nor is largeness of view, faith. Know-
ledge, however enlightened, however profound, gives
no command over the passions. Quarry the granite
rock with razors, or moor the vessel wilh a thread of
silk, then you may hope with such keen and delicate
instruments as human knowledge and human reason to
contend with those giants—the passions and the pride
of man,’



