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No. 1.

(REPORT OF THE SUPERINTENDENT OF NATIVE SCHOOILS.)
SR, —
I have the honour to present the following report on the work of the Native schools during
the year 1930,

At the end of the vear there were in operation 138 Native village schools, eleven Maori mission
schools, and twelve Maori secondary schools. The Native village schools are under the direct control
of the Department, the others are established and maintained by various denominational authorities,
but are subject to inspection by the Department.

NaATIVE VILLAGE SCHOOLS.

At the end of 1930 there were 138 Native schools. During the year new schools were established
at Horohoro, near Rotorua, Oponge at Waioweka Gorge, hoth in temporary buildings. A new school
is being provided at Ruatoki West, and a new school and residence were built at Whangaparaoa, Cape
Runaway. Additional classrooms have been provided at Werowero, Matangirau, Whakarara, Whiri-
naki, Waimamaku, Te Horo, Te Kotukutuku, Wai-iti, Rakaumanga, and Raukokore, and considerable
improvements have been effected in many of the other school buildings.

Maort MissioN SCHOOLS.

There are eleven mission schools established by various denominational authorities which offer
education for Maoris in various localities. These all satisfy the conditions necessary for their regis-
tration as private schools, being subject to the inspection of the Department. In 1930 there were
546 pupils on the rolls of these schools, the standard of work being maintained at its usual satisfactory
point.

1—K. 3.
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Maor1 SECONDARY SCHOOLS.

The Department has not established secondary schools of any kind especially for Maori pupils,
but avails itself of those established by the various Churches which have been associated with the
Maori from the earliest times, and provides for a limited number of free places for pupils who have
gained certificates of proficiency in the village schools. It may be noted here that the qualification
is now identical with that required in the case of the public-school free-place pupils. For similarly
qualified Maori scholars from public schools a limited number of free places tenable at these Maori
secondary schools and not interchangeable with the preceding ones is also provided by the Depart-
ment. These are available, however, only to those who by birth are predominantly Maori—.e.,
either full or three-quarter Mami and who cannot by reason of distance attend any public %econdary
school. There were 156 free p]ace‘s from Native village schools held and eleven from public schools
at the end of the year. Applications for the latter have become much more frequent this last year,
and it would seem that the Department will have to make a selection upon some other basis.

Mention should be made of the fact that the Maori Purposes Fund Control Board has given
valuable assistance to the free-place holders as well as providing Continuation Scholarships enabling
the best pupils to continue their studies in the direction of equipping them to be leaders amongst
Maoris.

VisiT or DireEcTOR OoF EDUCATION.

In the early part of the year the Director of Hducation paid a visit to the Native schools in the
Far North—the first occasion in the history of the schools on which this has been done. He was thus
able to make personal acquaintance not only with the teachers, pupils, and parents, but also with the
general conditions under which the work is carried out. Many useful suggestions have been given
effect to as a result of his recommendations.

ATTENDANCE, KTC.

In the Native village schools the roll number at the end of the year was 7,070, an increase of
ninety-one on that of the previous year. The average weekly roll number was 7,079-3, and the per-
centage of regularity was 90-9. There are very few cases in which compulsion must be resorted to.
Included in the total roll above are 850 Furopean children, made up of the children of the teacher and
of Europeans in the district served by the school. Twenty years ago the number was 520, being
11 per cent. of the roll. The increase shows to some extent the expansion of settlement in the
northern districts. The following table shows the attendance at all the schools especially engaged
in Maori education :—

1 © Roll at End | Average Weekly Average Percentage of
Schools. 1 Number. | of Year. Roll Number. ‘ Attenda%loe. Regular}i;ty.
\
| ! |
Native village .. ‘ 138 7,070 7,079-3 6,436-8 90-9
Maori mission .. - 11 520 5381 470-9 87-5
Maori secondary | 12 535 5286 | 513-6 97-2
161 8,125 8,146-0 1 .7,421-3 91-1

CoNDITTONS OF BUILDINGS AND GROUNDS:

The cleaning of the school is usually performed by the children under the supervision of the
teachers, and there is every reason to be well satisfied with the result. The general sanitation is now
under the supervision of the local Health officers, whose services are much appreciated in this
important matter.

The valuable indirect training due to the influence of tidy pleasing surroundings is well recognized
by most Native-school teachers. During 1930 special efforts have been made to beautify and
suitably lay out school-grounds. In a number of schools a comprehensive plan of school-ground
improvement has been put on file. The work has been begun, and can now be carried on to com-
pletion even with a change of teachers. There is need for some such plan as this, for, whilst many of
our school—grounds are models of what such surroundings should be, it cannot be denied that there
are others whose permancnt improvement will require some years of steady attention. Schools worthy
of special mention for ground improvements during 1930 are Otaua, Matangirau, Te Ahu Ahu, Karetu,
Tikiteks, Tokata, Mangatmm and Manaia.

The environment of the classrooms has needed attention in a number of cases. The spotless
cleanliness of desks and floors is general throughout the Service, but more care might be given to the
dusting of walls and to the hanging of suitable pictures. N PVOI‘thGIeb% a large number of the schools
have been made more attractive inside by the teachers, who have procured pictures and other
decorative devices to brighten up the walls and provide subject-matter for conversation work.
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TEXT-BOOKS, PUBLICATIONS, AND LIBRARIES.

English, arithmetic, history, and geography text-hooks are provided by the Department in
addition to the Primer readers and the School Journals.

The issue of these text-books indicates that the Native village schools have now attained full
stature, and can cope successfully with the full preseription of work covered by the public schools.

In most cases the teachers have made a wise use of this gencrous supply of teaching material,
supplementing its use by much oral class teaching. There is ever present, however, a severe temptation
to rely solely upon text-books teaching—both in regard to the course covered and the methods of
teaching employed. The text-books must supplement, but not displace, the teacher’s own methods
and hl% oral presentation of the subject-matter.

In 1930 the Hon. the Minister authorized an annual capitation grant of 3d. per standard child to
he expended on the purchase of supplementary readers. The first supply was issued to the schools
towards the end of the year, and should aid materially in developing the reading ability of the children.
In two or three years’ time this system should provide a booksholf of many titles.

Teachers are everywhere realizing the value of wide reading as a general educational device. Many
of the teachers have organized concerts, dances, &ec., for the raising of funds with which to enlarge the
reading facilities of their schools. In most cases, where the Departmental subsidy has been obtained,
the Inspectors have chosen the books. From inquiries made during recent visits, these books are
being eagerly read by the children, and are providing a great source of information and delight.

TRAINING OF TrEACHERS.

The Department has now no difficulty in filling with certificated teachers such vacancies as occur.

In regard to the junior assistants, who are in the position of probationers or pupil-teachers, the
Department now requires that the head teachers shall give regular instruction in school method and
weekly criticism lessons. This systematic training should materially increase the efficiency not only
of these assistants, but also of the schools where they are employed.

In addition, the Department hopes that the junior assistants will be given every encouragement
to improve their academic status.

Teachers’ Meetings.— Meetings of teachers, for the discussion of professional matters and school
method, have been initiated by the Inspectors at Te Araroa, Ruatoria, Wairoa, and Kaikohe; and
Teachers' Committees have been formed in each centre to arrange for subsequent meetings. The
movement is now well established, regular meetings being held in the above centres. In 1931 it is
hoped to establish further centres for discussion.

Teachers have responded well to the appeal made to them by the Department to subscribe to some
educational journals and to keep their professional reading up to date. Already the effect of this
reading is apparent in teaching-technique.

Soctar Contacr: TuE SCHOOL AND THE Pa.

In the past by no means the least important function of Native schools has been the directly
beneficial social influence exerted by them within the bounds of the Maori pa. The tradition of our
Service places a heavy responsibility on the teacher in regard to the health and welfare of the community.
There is now a tendency for the young certificated teacher, whose outlook is wholly professional, to
ignore or at leagt minimize the importance of this side of school activity. In justice to them, however,
it must be recorded that, when once they absorb the spirit of Native-school work, their response is
whole-hearted and generous.

Yet more social work is necessary. The Health Department, by the appointment of Native district
nurses, has to a great extent relieved the teacher of his quasi-medical dutics. Compensation for the
loss of this service may be found in increased social work of a gencral nature-—e.g., talks to parents
on proper and suitable diet for the children ; organization of adult sewing circles ; advice and practical
assistance, by means of experimental plots both at school and home, in economic and agricultural
activities. TLocal needs will indicate where assistance is most required. I have little doubt that the
teachers will continue to exert all their influence in the important task of raising the standard of
living within the pa.

Hearrm anp toE Maor: CHILD.

Health instruction has held its place as one of the major phases of education in the Native schools.
In addition to the more formal health instruction of the classroom, rigid daily inspection is carried
out in most schools, Much good is also done by the issue of medicines supplied to the school by the
Health Department. Two interesting health investigations have been made during 1930 by Dr.
Turbott, School Medical Officer, in co-operation with the Native-school teachers. The usual medical
inspections have been carried out in most schools. At Ruatoria and neighbouring schools free dental
treatment is given.

Pavsican Drivrn.

In addition to the regular instruction in physical drill, organized games are provided in a few
centres. On the East Coast great progress has been made in tennis, most of the schools in this district
being equipped with tennis-courts. Football, basketball, and hockey provide further athletic activities.
Speaking generally, our service is wanting in sports organizations for the provision of school and
inter-school athletic competitions.
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NATIVE-SCHOOL SURVEY.

During this year a thousand Maori pupils in ninety-two schools were tested in reading, writing,
spelling, arithmetic (both mechanical and problems), and in educable capacity. The report of this
survey was published in the New Zealand Education Gazette of December, 1930.

A similar survey was undertaken in Taranaki in 1929 (November), and comparisons between the
results obtained in the two surveys indicate—

“ (1) Reading.—The Maori children of Taranaki are about a year behind the general
school population in both speed and comprehension of reading, but the Maori children
attending Native schools displayed surprising ability in grasping the subject-matter of the
story. They not only scored better than the Maori children taught in the public schools in
Taranaki, but excelled the Kuropean children of Taranaki. The fact that the latter werc
tested towards the end of the school year, while the Native schools were tested near the
beginning of the year, makes the results all the more remarkable. The Taranaki Furopeans -
read considerably more quickly than the Maori pupils of the Native schools.

“(2) Number of Books read.—The Maoris in the Taranaki schools, except for the
Standard VI boys, read fewer books than the Kuropeans. Both Europeans and Maoris in
Native schools read less.

“(8) Writing—The score for speed by the Standard VI Maori boys in Native schools
is the best Standard VI score made so far in a New Zealand survey. The quality, however,
suffered. On the whole, both in the Taranaki and in the Native schools, the Maoris write
better, but sometimes more slowly, than the Europeans.”

(The above extracts are from ° School Surveys, 1927-29,” arranged by N. R. McKenzie, B.A,,
F.R.G.8.)

THE SYLLABUS.

As the public schools syllabus has now been in use for nearly two years in the Native schools,
some estimate of the effect of its introduction may now be made.

It does not appear that any attempt to teach all the subjects prescribed for the public schools is
likely to be beneficial to the Natives. The teachers are handicapped in the first place by the paramount
need to teach the English language. Then they have a good deal of instruction in health hygiene,
and moral teaching to give, that Is not necessary in most public schools. Again, it is so advisable
that an adequate amount of time should be given to manual training that there is little time available
for such subjects as history and geography. In the late Native-schools syllabus the latter subject
appeared only as “ nature-study " and history did not appear at all.

SECONDARY EDUCATION,

Table H 3 indicates the schools at which secondary education for Maori children is provided. Of
the 512 Maori children attending these schools, 174 were Government pupils. In addition, one Govern-
ment pupil was in attendance at Sacred Heart College, Auckland, and also one at St. Patrick’s College,
Wellington.

In the girls’ schools the usual very valuable social and domestic training was given, including
instruction in cooking, sewing, housecraft, home nursing, &c.

In the boys’ schools, particularly at Te Aute and St. Stephen’s, we have pleasure in recording a
very definite advance in the type of instruction made available. Practical agriculture has been
developed to include a full experimental course in dairying, pig-raising, poultry, sheep-farming, fodder
crops, and iron and woodwork. This realization that the type of education must vary with the stage
of a people’s civilization and as far as possible with the requirements of each individual student was
due, and its practical expression is gratifying.

There must be provided a training for the leaders. The time has passed when the civilized man
can say to any people, * Thus far and no farther,” where education is concerned. Hence, in the
secondary schools like Te Aute and St. Stephen’s the limits imposed twenty years ago must now be
abandoned.

In addition to the agricultural course provided for the majority of the boys, a definite academic
side leading to the University is necessary for the few who are capable of attaining professional
status.

The functions of the secondary schools both for boys and girls are therefore twofold. In the
first place a vocational and essentially practical course should De provided for the greater number of
the pupils, but the provision of a definite academic course for about 10 per cent. of the pupﬂu 18 necessary.
This year the Department drew the attention of the Principals of the Maori secondary schools for girls
to the necessity for providing a higher standard of instruction in the more formal subjects necessary
for Matriculation and Teachers’ Training College Entrance Examination.

The development of character is a vital requisite in all educational activities. The discipline
and tone at these secondary schools is such that right habits of conduct and personal hygiene are well
established, and must be far reaching in their effect on the general welfare of the race.
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SCHOLARSHIPS,

In addition to the free places available at the various boarding-schools, one nursing scholarship,
one apprenticeship, and five agricultural scholarships were held during 1930. Three students, studying
respectively law (Auckland), arts (Auckland), and medical (Dunedin), also held University Scholar-
ships.

pThe usual examinations for the Te Makarini and Buller Scholarships were held in December.
The Junior Te Makarini was won by Hirini Rangipuawhe (open junior) and Matarehua Wikiriwhi
(reserve junior), and the senior by Jobn Pile. The Buller Scholarship was awarded to Manu Pene
Ngoungou.

The Department is of the opinion that the time has come for a revision of the standard of
attainment and of the syllabus defined for the above scholarships.

Hisrory oF NATIVE-SCHOOLS SYSTEMS.

1t is now fifty years since the Native schools passed under the control of the Department, and
it is perhaps fitting that a brief #ésumé of their history, with a review of their present position,
should be stated.

The initial steps in the education of the Maori were taken by the various missionary bodies,
beginning with Marsden, through mission schools in which were assembled pupils of all ages who were
housed, clothed, and fed, and instructed in their own language. This system, which proved to he
expensive and unsatisfactory, was superseded in 1858, when the Native Schools Act was passed. By
this a system of grants-in-aid was provided to schools established for the education of the Maori, on
condition that instruction in the English language and in the ordinary subjects of English education
and industrial training formed a necessary part of the curriculum. The Maori wars of the “ sixties ”
prevented the effectual operation of this system, and it was not till 1871 that a fresh effort conld be
made. The new amendment Act of 1871 provided for the establishment by the Native Department
of village schools, instruction in the English language, and the appointment of Maori School Committees.
The Maoris were expected to contribute part of the cost of the buildings and of the teacher’s salary,
while all schools receiving Government aid were to be regularly inspected and supervised.

There were no fixed standards of instruction, every master teaching what he thought best.
Knglish, arithmetic, spelling, writing, and geography were the subjects most frequently taken. The
buildings were for the most part unsatisfactory, the equipment poor and unsuitable, the attendance
very irregular, and the teachers for the most part incompetent. Notwithstanding all these short-
comings, the schools marked the beginning of a system and exercised considerable influence in the
localities in which they were placed, if only from the fact that they constituted a Huropean outpost
in the remote Maori district. This ideal, which still obtains, was in operation when the schools were
placed under the Education Department at the end of the year 1879, for the central idea was “ to
bring an untutored, intelligent, and high-spirited people into line with our civilization by placing in
Maori settlements European school-buildings and liuropean families to serve as teachers, and especially
as examples of a more desirable mode of life.”

Under the new Act Native education awoke into life and soon exhibited vigorous growth.
Applications for schools were spread from the far north to the far south, and several of our present
schools came into being. In 1874 therc were sixty-six Native schools in operation, with an average
attendance of 1,487 and a total expenditure of £9,534.

To secure a more satisfactory degree of efficiency and success in the administration of the Native
schools an organizing Inspector (Mr. J. H. Pope) was appointed in January, 1880. His efforts were to
be directed especially to the village schools, leaving the higher education to be effected by the
establishment of the system of scholarships from the village school to the secondary school, which
remains in practice to-day. The syllabus of instruction comprised reading, spelling, writing, English,
arithmetic, composition, geography, sewing, singing, and drawing.

The salary scheme was exceedingly complex, the payments varying with roll, certificate, service,
and results. Thus a master of a school with thirty-five children holding a third-class certificate and
passing his school in Standards I and LI would be entitled to a salary of £150 per annum, his wife, acting
as assistant, getting £35 per annum.

Schools were not established within fifteen miles of another school, and children near whose
home there was no school went to live with relatives in order to attend school, without consideration
of board or conveyance.

Though there was no compulsion, the attendance was good so long as the children had confidence
in and respect for their teacher. Without these, the school could not go on, as the pupils ceased to
attend.

With payment on results as part of the salary scheme, the examinations were conducted with
considerable strictness in some subjects, no mistake being tolerated, but care was exercised to see that
the failure was due to ignorance, and not to misconception or want of readiness.

Many of the Committees rendered valuable assistance, and, especially where the chiefs were
far-seeing enough to appreciate the value of education to their people, they readily gave sites and
material for the school. But the schools had many difficulties to contend with : Epidemics, failure
of crops, successions of Land Courts, and in some cases incompetent teachers combined to defeat the
efforts of the Department. Kxperience had shown, however, that the habits of a race could not be
changed at once without imminent risk of their extermination, and that a considerable period of
time would be required in which to complete this.
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The syllabus was revised in 1886, the standards being made more definite and closer attention
being given to English. Experiments were also made in apprenticing Maori boys to suitable trades.
In 1889, the schools were, however, in a parlous condition, and their transfer to the Boards was
mooted. The visit paid by the Minister of Education (Hon. W. P. Reeves) in 1891 quickened the
work of the schools in many respects, of which one was the pronunciation of English through practice
in phonics.

No radical amendments were made in the syllabus for some considerable time, except that
health, singing, drawing, and drill were added to the curriculum. Pupils above the Fourth Standard
were required to take the work prescribed in the public-schools syllabus for Standards V and VI
The standard of exemption was, however, Standard IV, and from this, and from the fact that no
special syllabus had been arranged for the higher standards, arose the impression that obtained for
many years, that in the Native schools children do not go beyond the Fourth Standard.

A new syllabus was arranged in 1909 which approximated very closely to the new public-schools
syllabus of 1904. The schools were, indeed, in a position to meet it, as they had long surpassed the
existing regulation requirements. The promotion of pupils was placed more largely in the hands
of the teachers, and a scheme of teaching English by the direct method was provided. Payment by
results was also abolished, a scale of salaries approximating to that of the public-school scale being
introduced at an additional cost of about £6,000.

By this time the number of schools had increased to one hundred, the total cost of Native schools
being £33,000, and the average attendance for the year being 4,121.  From this time the Native-schools
syllabus has kept step with that of the public schools, and with the advent of the new public-schools
syllabus of 1928 the revision of the regulations becomes necessary. It is now considered unnecessary
to provide a separate syllabus for Native schools, and the public-schools syllabus will be adopted, as
will also the regulations for organization, inspection, and examination, both being modified in some
degree to suit the special case.

CoNCLUSION,

The school has a larger responsibility for the elevation of the people than any other institution.
In many imstances it is almost the only influence for Native welfare. FErrors or omissions in policy
and method in school education are therefore correspondingly more serious.

In this, the fiftieth year of Native-schools administration by the Education Department, full
credit should be given for the wise provision of those responsible for the original guiding principles
upon which the present system functions, and has always functioned.

The three fundamental principles are as follow :—

(1) To give the great mass of the Maori population an elementary but thorough
instruction in English and in arithmetic sufficient for simple business transactions.

(2) To demonstrate to the Maori community, by the unconscious example of the
teacher’s home and home-life, the English mode of living and standards of dress, cleanliness,
food, &ec.

(3) To secure secondary and higher instruction for those who are to assume leadership
in thought and action.

That these aims were sufficiently comprehensive and resulted in very definite gains for the Maori
race is confirmed by the following statement made by the Hon. Sir Apirana Ngata, Minister for Native
Affairg :—

“The need for adjusting themselves daily to the economic and other conditions of life
in New Zealand demands that the Maoris of New Zealand should have the best educational
equipment the country can give them, and in that category a mastery of the English language,
especially of the language of business, is the most important.”

The above review of the operations of the Native schools during 1930 would be incomplete without
an appreciation of the willing and conscientious service given by the teachers. With few exceptions,
their work has been characterized by devotion to duty and whole-hearted attention to the interests
of the Maor1 people within their little communities.

In connection with the work of inspecting and examining the schools during the year T have to
acknowledge the assistance given by Messrs. G. M. Henderson, M.A., and D. G. Ball, BA,, LI.B,,
Inspectors of Native Schools.

I have, &ec.,

The Director of Education. Wirriam W. Birp, Superintendent.
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DETAILED TABLES.

Table H1.
NumBER oF NATIVE ScmHooLs 1IN EACH CoUNTY AT 3lsT DmcemBrr, 1930.
| ‘ | - N
Number of ) { Number of | Number of
County. Schools. | County. Schools. | County. Schools.
|
Mangonui .. 14 Kawhia | 3 Waiapu .. 13
Whangaroa . 3 West Taupo 2 Cook 1
Hokianga.. . 12 Ohinemuri 1 Wairoa 9
Bay of Islands 13 Thames 1 Hawke’s Bay 2
Whangarei 4 Coromandel 1 Kaitieke 1
Otamatea 2 Tauranga 8 Waimarino 2
Rodney 1 Rotorua 6 Wanganui 5
Waitemata 1 East Taupo 4 Masterton 1
Raglan .. 2 Whakatane 10 Geraldine 1
Waikato .. 1 Opotiki 8
Waipa 1 Matakaoa 5 , Total 138
Table H2.
RoLL AND AVERAGE ATTENDANCE, ETC., OF PUPILS ATTENDING NATIVE VILLAGE SCHOOLS
TOR THE YEAR 1930.
School Roll.
——_— e A
Average M:ggéggﬁxf‘er?ﬁe Atter‘xl;;i%g as
— Number Number Weekly - the ’fhrée Percentage of
belonging belonging  Roll Number. Telrri]s 1930, Weekly Roll
at End of at End of (Mean of the s e Number.
Year 1929. Year 1930. Three !
i Terms, 1930.) ‘
Totals for 1930 } 7,070 ‘ 7,079-3 6,436-8 90-9
Totals for 1929 6,979 ‘ .. ‘ 6,955-3 6,251-9 899
\ !
Table H 2a.

List or Maorr MrssioNn ScuHooOLS AND MAORI SECONDARY SCHOOLS WITH THE ATTENDANCE OF

Purirs vor THE YEAR 1930.

Tanatana Mission
Onepu Mission*
Tokaanu Convent. .
Matahi Mission
Putiki Mission
Jerusalem Convent
Ranana Convent ..
Waitaruke Convent
Matata Convent
Pawarenga Convent
Whakarapa Convent

Number on School ! Number on School
Roll at end of Roll at end of
sc¢hool. i School. .
1929. i 1930. ; 1929, 1930.
( ! i
Maori Mission Schools subject to Boarding-schools affording Secondary
Inspection., Education for Maoris.
49 37 Wesley College (boys), Auckland 33 33
.. 20 Turakina (girls), Marton .. 38 45
38 40 Hikurangi College (boys), Carterton. . 34 28
23 20 St. Stephen’s (boys), Auckland 52 54
35 29 Hukarere (girls), Napier 66 73
21 19 St. Joseph’s (girls), Napier 54 44
23 26 Waerenga-a-hika (boys), Gisborne 28 34
74 69 Queen Victoria (girls), Auckland 51 59
51 49 Agricultural College (boys), Hastings 45 29
63 59 Te Waipounamu (girls), Christchurch 15 12
155 152 Te Aute College (boys), Hawke’s Bay 80 79
Otaki (mixed), Otaki . .. 37 45
Totals for 1930 520 Totals for 1930 535
Totals for 1929 532 Totals for 1929 533 |
I

* Opened third term, 1930.



Table H 3.
(@) NumMBER oF Maorr Purins ATTENDING Maorr SEcoNDARY ScHooLs AT THE EnxD orF 1930.
School. Go%e‘fgii‘:‘mt ];f]l;ize Total.
{ .

Otaki College (mixed), Wellington .. .. .. . 44 44
St. Stephen’s (boys), Auckland .. .. . 37 | 14 ! 51
Te Aute College (boys), Hawke’s Bay .. . . 28 48 " 76
Waerenga-a-hika College (boys), Gisborne .. . b 29 34
Hikurangi College (boys), Carterton .. .. . .. 21 21
Wesley College (boys), Paerata .. .. .. 12 21 33
Agricultural College (boys), Hastings .. .. .. .. 29 29
Queen Victoria (girls), Auckland .. .. .. 26 32 | 58
Hukarere (girls), Napier .. .. .- .. 33 37 70
St. Joseph’s {girls), Napier .. .. .. .. 22 22 44
Turakina (girls), Marton .. .. . 11 33 44
Te Waipounamu (girls), Christehurch . .. .. .. 8 8

Totals .. .. .. . 174 338 512

N.B.—One Government pupil was in attendance at Sacred Heart College, Auckland, and also one at St. Patrick’s
College, Wellington.

(b) NURSING SCHOLARSHIPS.
One Maori girl held a nursing scholarship in 1930, and attended as a day pupil at Napier Hospital.

(¢) APPRENTICESHIPS.
There was one Maori boy holding an apprenticeship at the end of 1930.

(d) AGRICULTURAL SCHOLARSHIPS.

At the end of 1930 five Maori boys were holding agricultural scholarships, four being held at
Te Aute College, and one at Massey Agricultural College.

(¢) MaoRr1 STUDENTS HOLDING UNIVERSITY bcHOLARSHIPs ‘AT LND oF L9‘30

i
| ! University at which Scholar-

i
Number. i University Course. l ship is held.
N
1 ‘ Arts . | Auckland.
1 ! Law ‘ 2
1 i Medicine ‘ Otago.




Table H 4.
Maor1r CHILDREN ATTENDING PuBLIc ScHOOLS, DECEMBER, 1930.

Number of Maori Pupils at

Form 11 Certificates

E.—3.

. o ! g;lrf)lglz ra(f End of 1930. Num}oer | awarded. \
Education District. . . examined - 1 Total
which Maoris ‘ in Form L. i
i attended. Boys. ! Girls. Total. Proﬁciency.i Com ‘
| ! | petency.
| |
Auckland . 409 2,241 | 2,043 4,284 101 59 ‘ 21 ' 80
Taranaki ‘ 66 361 317 678 18 15 \ 2 | 17
Wanganui 79 343 300 643 30 14 4 18
Hawke’s Bay 95 775 738 1,513 41 35 ‘ 3 1 38
Wellington 64 310 299 609 13 5 | 5 ‘ 10
Nelson 10 21 21 42 4 .. ‘ 4 4
Canterbury 40 121 17 238 i1 5 2 7
Otago 19 47 46 93 6 4 ‘ 4
Southland 12 36 36 72 2 1 | ‘ 2
Totals 794 4,255 3,917 8,172 226 138 | 42 ‘ 180
|

Note.—For the purpose of this return half-caste children and children intermediate in blood between half-caste

and Maori are reckoned as Maori.

Table H 5.
OLassiFicATION AND AGES OF Maor1 ScHOLARS ATTENDING PuBric ScmooLs AT THE 1lsT JULy, 1930.

Clasg P. S. L. 8. II. S. IIT. 8. IV. ( Form L. “ Form IL. ’Fcrm IIT Total.
Years. g \Am R . . R R P L] a4 | 1 ‘—': ’ R
£l A 6| 268|484 & AN AN AN A I
SIE| R |8 &8 &8 4 [c‘éiw!ﬂwé:glﬁra
5 and under 6 | 325 | 264 .. .. . 325 264
[ 2 7 1475 | 414 6 .. .. o 481 419
7 5 8 | 466 | 456 | 70 | 2 6 .. L 538 526
8 5 9 | 329 | 321 | 162 371 45 4 6 .. R 532 536
9 . 10 : 196 | 150 | 218 116 | 129 34 | 51 . .. . 568/ 496
10 s 11 81| 80 : 132 140 1 128 | 84 | 115 | 2 30 .. ‘ 462| 446
11 M 12 33| 36| 64 109 | 88 | 120 | 123 | 7 17126 | 3 RN 419 404
12 . 13 16| 12| 43 58 | 56 7 131 | 102 ; 106 677216 161 ..] ..| 437 393
13 »s 14 8§ 101 13 30 22| 651 58| 7 78165142 35 .. 1 308] 281
14 5 15 1 1 4 5| 13 137 19 36 57 13448 43! .. 1 164 150
15 ' 16 1 .. 2 3 2 4 2 | 20| 10| 12 15 211 51 35
16 years and over ‘ .. . \! 21 6 3,11 12 10
Totals 1,931 11,744 | 714 ’ 601 | 500 | 489 | 455 | 476 | 322 245 1212 127 | 112 1 3 | 4 |4,297 3,460
L-—.Y___J L_Y—_-J . Yw,__) \ Y__J ,\__.Y—.J \\‘W*J Lh_w_ﬁJ ‘L‘Vﬁl gk\f_‘,g/
3,675 1,315 989 457 239 7 8,257
Percentage 44-5 15-9 12-0 11- 55 29 101 100
Median age, in | 7 4’ 7 59 79 510 810 6/11 1111 612 7 7113 6|13 1114 1|14 2 .. ..
years and ) ‘ | ‘ ) i
months [ ! ‘ ‘

Nore.—For the purpose of this return half-caste children and children intermediate in blood between half

caste and Maori are reckoned as Maori.

2—E.

3.
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