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No. 1.
EXTRACT FROM THE THIRTY - FOURTH ANNUAL REPORT OF THE MINISTER OF
EDUCATION.

NUMBER OF SCHOOLS.

At the end of the year 1909 there were ninetv-four Native village schools in operation. During the
year 1910 three new schools were opened‘wz Rakaunui, Kawhia ; Port Waikato, near the mouth
of the Waikato River ; and Waimiha, King-country ; and the schools at Pamoana, Wanganui River ;
and Te Kopua, Maniapoto country, were reopened At the 31st December, 1910, there were, in addi-
tion to public schools giving instruction to Maori children, 114 schools in operation in New Zealand
for the primary purpose .of giving instruction to the Maori—

Native village schools .. . o9
Mission schools subject to mspe(tlon by the Education Dep(umnent . 6
Boarding-schools affording secondary education to Maoris .. .. . 9

Total .. . .. .. . .. o114

1—H. 3.
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ATTENDANCE.

The average daily attendance, in actual numbers and as a percentage of the average weekly roll-
number, for each quarter of the years 1909 and 1910 was as follows :—:

Actual Attendance. Per Cent, of Roll.
1909. 1910. 1909. 1910.
First quarter .. .. .. .. 3,664 3,659 85-0 855
Second quarter .. . .. .. 3647 3,720 85-1 86-7
Third quarter .. .. .. .. 3519 3,686 851 855
Fourth quarter .. .. . .. 3.566 3,669 86-0 84.7

The following are some of the figures in regard to the attendance at Native village schools for the
year 1910, the corresponding figures for 1909 being inserted for purposes of comparison :—

1904. 1910.
Number on rolls at end of year . .. oo h121 4,280
Average weekly roll-number .. .. .. .. 4,308 1,325
Average yearly attendance . . .. .. 3,680 3,714

If to the Native village schools are added the Native mission schools and Native secondary schools,
the following are the figures for 1909 and 1910 respectively :—

1909. 1910.

Number on rolls of Native village schools at end of vear .. 4121 4,280
’ mission schools at end of year .. 231 231

' secondary schools at end of year 360 378

Combined rolls of Native schools . o ..o 4,112 4,879
Combined average weekly roll-number .. .. .. 1,898 4,923
Combined average yearly attendance .. . .o 4,213 - 4,259
Percentage of regularity of attendance .. . .. 860 86:5

Table H shows the mean average roll-number for every fifth year, from 1881 to 1896, and for each

. of the last eleven years. The year 1881 is practically the first year of operation of the Native schools

under this Department. The table gives also the total average attendance for each year, the average
attendance as a percentage of the roll, and the number of teachers employed in the Native schools.

TABLE H.—ScHoOLS, ATTENDANCE, AND TEACHERS.

Number , i Average

Number of Teachers.

W | TR perctmage | Teosher n Churge Astant Tencher |
Year. ‘ | Weekly Roll.‘ Male. Female. . Male. Female, [Mmtresses.
\ ‘ i =
‘ ] ‘ ,

1881 .. .. .. 60 .. © 1,406 .. ’ 54 6 .. 4 48
1886 . - 60 2343 | 2020 862 60 9 | .. 1 9| 30
1891 .. . .66 . 2395 | 1,837 767 | oset o st i |2 | 37
1896 . . .. .74 2874 . 2220 773 64t 1t L6l | 16
1900 . . .. BT 1 3956 2,500 768 | 67t 16t R (T B
1901 .. .. .. 89 | 3957 1 2502 796 70+ 18+ 80 15
1902 .. .. .. 98* . 3650 | 3,005 823 77 20+ N B S 1
1903 .. .. 197t 3805 | 3012 792 76t 20t o0 190 13
1904 .. .. . 9s* 1 3794 | 3,083 81-3 73t 21+ . 85 11
1905 . . . 9% 1,097 3,428 837 74+ 22+ 8T 15
1906 .. N .. 9% 4,235 3,607 852 78+ 204 2 94 |1
1907 . . . .99 4321 3561 824 82+ 18+ 2 105 3
1908 . . . oo 95 | 4479 . 3,781 84-4 "6 19 » 104 5
+1909 . Y1 4,308 & 3,680 854 76 18 3 101 5
1010 » .99 4325 | 3714 850 78 21 3 106 1

and th &verags attendance arc tho sotals of ach sohool (or the year. fHe roll nd_atvendanse.of oach schont hemm romkert 45, Heckly rol
whole number (see table H2).

Table HI, in the appendix, gives in detail the staffs and salaries of the various schools in order
of their grades. Table H2 supplies detailed information in regard to the roll-number, average
attendance, and grading of the schools.

As will be seen from the above table. the percentage of regularity of attendance was higher last
year than it has been for at least ten years, a result which must be considered highly satisfactory when
it is remembered that all the Native schools are situated in rural districts having, in most cases, & sparse
and widely scattered population. In many of the village schools, notably Te Kao in the far North,
the attendance is remarkably good, the regularity in fully one-third of them reaching over 90 per
cent.

There were 381 Maori boys and girls receiving higher education, 378 of whom were attending the
various secondary Native schools, while the remaining 3 boys were pupils of other secondary schools.
Of these, 54 boys and 83 girls were holders of free places provided by the Government.

Detailed information in respect to Maori pupils receiving higher education will be found in
Tables H2 and H3 of the appendix. '
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The number of European children attending Native schools (set ont in Table H4 of the appendix)
shows a slight increase.

Number attending at end of 1909 .. . . .. P 111
Number attending at end of 1910 .. ..o 427
In the preparatory and lower standards (up to Standard V) . .. 386
In the higher standards (Standards VI and VII) . .. .. ..o 41
Number of certificates issued,—
Competency . .. . o .. .. .. 5
Proficiency . .. . .. .. . .. 7

As regards Maoris attending public schools, the following particulars are set out in Tables H5
and Hba.

Number attending at end of 1909 .. .. .. .. .. 4,434
Number attending at end of 1910 . .. .. 1,462
In the preparatory and lower standards (up to Standald V) .. .. 4,409
In the higher standards (Standards VI and VII) .. .. . 53
Number of certificates issued—
Competency .. .. .. . . . . 1
Proficiency .. .. .. .. . o . 18

Tables H6, H6a, and H6n give full information as regards the race of the 4,280 children on the
rolls of the Native schools in December, 1910. As will be seen, 87-6 per cent. were Maoris speaking
Maori in their homes, 2-4 were Maoris speaking English, and 10 per cent. were Europeans.

The total number of children of Maori or of mixed race on the rolls of primary Native schools,
public schools, Native mission schools, and secondary Native schools, together with such pupils as
were receiving special technical training at the end of the year 1910, is shown in the schedule below.
The numbers do not include Maori children attending public secondary schools or Maoris at schools
not under Government inspection : of these no separate return is made.

Number per 10,000 of

L]
— Actual Number.  Maori Population at Census
of 1906 (47,731).
L Prlma,ly schools—
(a.) Government Native schools ... . 4,280 896-6
(b.) Mission schools 221 46-3
(c.) Public schools 4,462 ; 9348
—— 8,963 — 1,8777
I1. Secondary schools ... .. 378 79-1
IIT. Special technical training 14 2-9
Totals 9,366 l ,959:7

CLASSIFICATION OF PUPILS.

At the end of the year the standard classification of the children in the village schools was as
follows :—
Numb.r. Per Cent. of

the Roll.
Class P .. .. .. .. .. .. .. 2,018 47-1
Standard 1 .. .. .. .. .. .. b3 12-5
Standard 11 .. .. .. .. .. .. 460 10-8
Standard III .. .. .. .. .. .. 416 9.7
Standard IV .. .. .. .. .. .. 373 87
Standard V .. .. .. . .. L. 299 7-0
Standard VI .. .. .. .. .. .. 148 34
Standard VII .. . .. .. .. I (-8

Detailed information in regard to the above table will be found in Table HT of the appendix. See
also Tables H6B and HS&.
REsuLTs oF INSPECTION.

Table H9 of the appendix gives full information as to the results of the annual inspection.

STAFFS AND SALARIES.

As shown in Table H, the staffs of the village schools included 78 masters, 21 mistresses in charge,
109 assistants, and 4 sewing teachers. The total amount paid in salary during the year was £23,184,
the average salary of the head teachers being £171—males £17 5, and females £156. The average salary
of assistants was £60.
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Three schools are in charge of teachers who are themselves members of the Maori race, and the
Inspectors speak very highly of their efficiency. Several Maori girls who have completed their course
in the secondary schools are employed as junior assistants, and are on the whole doing satisfactory
work.

Comparison of the amount paid in salaries during the past year with that paid during the year
1906 will show an increase of £5,700. Part of this increase is due of course to the large increase in the
attendance, but the greater portion of it is due to the effect of the revised scale of salaries introduced
in 1907.

EXPENDITURE.

The total expenditure on Native schools during the year 1910 was £33,387 1s. 11d. Included in
this amount is the sum of £4,305 paid from revenues from national endowments. New buildings
and additions involved an expenditure of £2,844; maintenance and repairs, £1,269. Table HIO is
a classified summary of expenditure.

No. 2.
The INRPECTORS OF NATIVE SCHOOLx to the INSPRCTOR-GENERAL OF SCHOOLS.

S1R,— Wellington, 31st March, 1911.
In accordance with instructions, we have the hunour to place before you our report on
the general condition of the Native schools and the work done by them during the year 1910.

At the end of the year 1909 there were ninety-four schools in operation. During the year
three new schools were opened—viz., Rekaunus (in the Kawhia district), Port Waikato (near the
mouth of the Waikato River), and Waimehe (in the King-country); and two were reopened—rviz.,
Pamoana (Wanganui River), and Te¢ Kopua (King-country). This makes a total of ninety-nine
schools open at the end of the year 1910.

With regard to proposals for new schools, building operations are in hand at Orauta (near
Kawakawa), Te Hurwhi (Waiheke Island); and the erection of schools at Taharon (Kawhia dis-
trict), Rangitake (near Galatea), Horoera (Kast Cape), Pakeri (neay IFrazertown), is in contem-
plation. The establishment of schools at Wadomio (Bay of Islands), MAngatuna (East Coast), and
Whakali (Hawke's Bay) has also been decided upon, and arrangements for the formal acquisition
of the land for the school-sites are now in hand.

No action is to be taken at present in the case of Pukehina and Orwawharo; the claims of
Olkere (Rotorua), Maungatapu (Tauranga), and Le Iringa (Bay of Islands), will, however, receive
further attention. With regard to Taheke (Hokianga), the Department was of opinion that the
children might attend the nearest Board school.

Other applications which require investigation are Puketur (near Thames), Moerangi (near
Raglan), Mataniko (Tuhoe conuntry), Waikuehue (near Houhora), Iairahi (near Whananaki), and
Toreohaua (near Gisborue).

In connection with some of these applications we have to state that the number of children
available is somewhat less than that required by the regulations for the establishment of a fully
equipped school. Thus in a Maori settlement with, say, only seventeen children a Native school
cannot be established under present conditions. Irom the nature of the case aided or household
schools with Kuropean teachers are not practicable, and Muori teachers are not available. The
expense is too great to warrant the Department’s crecting a school and residence for so small a
number of children; and until some inexpeusive building can be designed we are afraid that
this counsideration will always prevent a small settlemnent from having a sehool.

GENERAL REMARKS.

With regard to the various subjects of the school course we offer the following remarks :—

Reading.—In the infant classes the reading continues to show steady improvement, and there
is no reason to be dissatisfied with the attainments of the pupils in this subject except in a very
few schools, in the case of which it is difficult for us to believe that constant teaching with system-
atic effort has heen given.

As a rule, the reading in the upper classes is relatively not so good. Generally we tind want
of expression, and complete disinclination to speak naturally so that the reading may be dis-
tinetly heard. Thus we get the impression that the *pupils do not always understand what they
read. We do not think it necessary or even desirable that each sentence shall be torn to pieces
and every word analytically examined, but we are strongly of opinion that the work cannot be
regarded as satisfactory unless the child can picture mentally the ideas contained in the passage
read; and the teacher can secure this, ouly by first getting the children to express orally their
mental views.

We fully realize the difficulties under which teachers are placed in dealing with Maori children,
whose reading is confined almost entirely to what they read in school, and is not, as in the case
of European children, supplemented to a considerable extent by reading at home.

Teachers will do well, therefore, to adopt whatever means they can find to encourage wide
reading. The libraries which have been established in many schools contribute materially to
remedy the defect, but steps should be taken to ascertain whether the books are actually read,
and whether also the ideas in them have been assimilated. For the junior classes we should be
glad to see illustrated story-books containing simple tales for infants supplied to such schools
as in our judgment merit special consideration for excellence in reading.
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One way by which wider reading can be secured is by the employment of silent reading.”
Teachers in charge of several standard classes often find it a matter of some considerable difficulty
to arrange their time-table in such a manuer that all the classes are kept continuously employed.
In most cases they resort to written work of one kind or other, which suffers from want of proper
supervision, and is apt on that account to be of an unsatisfactory character. The time available
in this way might well be set apurt for independent reading, silent reading, or private study,
which when properly dirccted will be of the highest value, especially when supported by home
reading. The teacher must take precautions to prevent waste of time by the less serious pupils,
and must not let the less iutelligent children struggle vainly with difliculties which they may
eucounter. The first steps in the formation of the habit of silent reading will consist in the silent
pre};}aration by the class of their reading-lesson; aund this we recommend should be adopted by all
teachers.

The method of teaching reading in use in Native schools is that which is regarded by the
highest educational authorities as being the most natural and scientific. The Conference on the
Teaching of English in London Elementary Schools (England), which sat between 1906 and 1908,
expressed the opinion after a careful examination of the methods in use in the City of London
schools that ‘‘ the phonic method is probably the most scientific of all systems devised to make
the art of reading easy. It lays a sure foundation for spelling, insures clear enunciation, excites
the child’s interest, and gratifies its love of power, of discovery, and self-expression. It appeals
to hand, eye, ear, and the whole vocal mechanism at a period in the child’s life when the organs
are growing rapidly and are increasingly responsive to training. Correct articulation and good
pronunciation are more readily attained by this method than by auny other, and these form the
surest foundation upon which the eye and hand can build.”” We are convinced from the facility
with which the childrep learn to read, from the correctness of pronunciation, and from the clear-
ness of enunciation and articulation which are attained by its use, that the above method is
¢minently suitable for teaching our pupils to read.

Strange to say, we fiud in several schools where European children are in attendance a decided
objection on the part of their parents to this method of instruction, in favour of the alphabetic
wethod by which they themselves were taught years ago, and which, according to the authorities
above referred to, is happily falling into disuse, and has only its historical interest to save it
from oblivion. 'The fact that the child can read with flueney and correct pronunciation is quite
ignored because, though he has been at school for so many months, ‘“he has not been taught to
suy the ABC.”” In several instances we have known of cases where the parents have set them-
selves to remedy what they consider to be the defect in the teacher’s instruction, with the result
that the unfortunate child is hopelessly confused and the teacher’s efforts greatly impeded. In the -
case of children admitted to Native schools from other schools in the Dominion we frequently find
a similar difficulty owing to the divergence of methods, and it takes xome time and not a little
patience on the part of the teacher to overcome the consequent defects in the child’s reading, to
suy nothiug of the prejudice of his parents.

Recitation.—Recitation is still a comparatively new subject, and does not, as a rule, show to
much advantage. This, we consider, to be due to the fact that most of the poetry in the reading-
books has no fascination for the children. A selection of pieces suitable for Maoris is very
difficult to obtain. Dramatic situations such as occur in ‘‘ Lochinvar,”” ‘‘The Wreck of the
Hesperus,”” and similar poems appeal strongly to the senior pupils, who appreciate them keenly
and recite them well, while the old-time nursery-rhymes and the simplest stories provide suit-
able material for the juniors. Only pieces that the children can realize and put into action
should be chosen, so that the power of picturing what has never been seen, but only deseribed,
should be cultivated. It is almost out of the question to expect the pupils in Maeri primary
schools to realize the beauties of much of the best of our Knglish poetry, which can be treated
successfully only at a higher stage of progress, as in the secondary schools, in several of which
passages from Shakespeare, for instance, are'recited in an admirable manner.

We find on the part of the parents an increasing appreciation of their children’s ability 1o
recite poetry, a fact which suggests that the aid of the parents might be enlisted to encourage
the children to read aloud at home, in order to supplement the comparatively small amount of
oral practice that is possible in the class at school. This has been done in some of the settle-
ments, and it has afiorded capital practice to the children, while at the same time it has been
a source of much gratification to the parents.

Spelling.—On the whole there is little ground for complaint with rvegard to the spelling.
In the infant classes it is generally well done, and.now that the children throughout the schools
have had some initial training in sounds and word'building we find that as far as the spelling
of words in their nwn vocabulary is concerned the pupils of the higher classes show a greater
degree of proficiency than formerly. We are sure that teachers will find that, if the children are
taught to read scientifically, and the arrangement of the readers, especially those in the infant
and lower classes, is carefully attended to, the difficulties in speliing will be greatly reduced.

Writing.—It is true that most Maoris who have passed through the schools in their young
days write very well indeed, but we look in vain in many schools for any testimony which would
enable us to share in the opinion commonly held that Maori children are naturally good
writers. In many of the schools the writing is nothing short of bad, nor has the reintroduction
of headline copybooks done much to improve it. The explanation seems to be that there is mnot
enough definite teaching of writing—the pupils are allowed to write at random, with little or
no attention to the copy, and in many schools they sit in any position they may choose. Correct
posture at handwriting-lessons is of the highest importance, and teachers should from the earliest
stages take steps to train the pupils to sit properly—z.e., upright, and square to the desk—and
to hold the pen properly.
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knglish —The work in this subject has made some advance during the year, and, though we
are far from satistied with the results in the majority of the schools, we are glad to note that
in comparison with the attainments of some few years ago a considerable increase in efficiency
is manifest. The infant classes have made much progress, and on the whole do really creditable
work, both oral and written. )

We should strongly advise teachers, however, to give full consideration to the need for train-
ing and cncouraging the children to talk individually, to find subjects of interest upon which
they can talk, and to ask questions both of the teacher and of the other pupils in the class.

No exercise in written English should be attempted in the lower divisions until the subject-
matter has been fully treated orally. Even in the reproduction of stories—a common form of
exercise in English composition, but not, as some teachers appear to think, the only form—
oral composition or a discussion of the subject by the children should be the fivst step, the written
exercise not being required until the following day. In this way even the children of the
lower standard classes should be able to express orally a story that they have heard, or describe
orally an incident that they have witnessed, and at a later stage they should begin to repro-
duce these exercises in written composition; for, for them, there is practically no difference
between oral and written composition as far as style, simplicity, and directness are concerned.

The following plan, based on the suggestions made in the report above referred to, may be
found helpful in connection with the teaching of composition. First, as regards the early
lessons, which, as we have before recommended, should be upon the subject-matter of the reading-
book : Let a series of questions relating to the story be prepared on the blackboard and placed
before the class. The children are called upon at the teacher’s diseretion to answer one or
more of these questions in their sequence. At the beginning the answers may be written down
briefly on another blackboard, and inade headings for the written exercise. The second stage
consists in the intermediate step between the reproductive and the inventive type of exercise. As
a conerete illustration we may take the story of Barbara Frietchie. One child may assume the
part of the old lady herself, writing to a friend; another may impersonate a soldier who saw
the ineident; another, Stonewall Jackson; and so on. The original poem becomes in this way
the basis for quite a considerable group of variant exercises, and yet remains a standard by
which may be judged the pupils’ accuracy and intelligence and their powers of expression. The
final stage, that of original composition, should begin with that which is clearly and even fre-
quently within the child’s experience. It should take the forms of (a) simple letters to friends,
() narratives of domestic or school events, or stories couched in an autobiographical form (the
history of a doll, a plant which has been grown at school, a pet animal, and the like), (¢) stories
“about pictures.

These exercises should advance in difficulty as the child progresses, but they should be con-
sistently set on such subjects as lie within the pupil’s grasp. There is ample range in choice
if they look no further than the subjects growing out of school or of home life. Abstract sub-
jects and even proverbs and familiar sayings should be introduced with caution, and these subjects
should be treated only through concrete instances.

We notice, however, a distinct break in the quality of the work after the stimulus of the
coustant oral teaching of the lower standards has ceased to be applied in the upper classes, and
this is, in our opinion, the cause of most, if not all, of the weakness so often apparent in the
latter classes. Teachers complain that they find it hard to get a good list of suitable topics,
and that the pupils cannot write more than a few sentences even when suitable topies are found.
It should not be too difficult for a teacher to select at the most forty topics for a year’s work;
the children themselves will be able to suggest many, and their selections will probably be found
very suitable. Inability on the part of the pupil to write more than a few lines is due mostly
to the fact that he is not sufficiently acquainted with the subject—in other words, he has not
been taught.

The following remarks, addressed to teachers in public schools in England, may be made
here: ‘It should be remembered that it is as easy for a child to write on one subject as on
another, provided his interest in and his knowledge of it are equal. The advance made should
be in the mode of presenting the subject rather than in the subject itself. The structure of the
sentences, their relation to each other, may hecome more highly organized, the use of illustration
and comparison may become more frequent and varied, and in both directions the teacher may be
helpful and suggestive, but he should watch a fitting opportunity, and not introduce a new
construction, still less attempt to develop one, until he has noticed its occurrence in the oral
lesson. No matter how advanced the composition may be, the oral exercises should never be
discontinued. Composition, either oral or written, should form a part of every lesson given in
the school, and its effect in increasing clearness of thought and expression will be evident in
every part of the school-work.” .

Still, English language and composition, which more than any other subject demands to the
full the earnest attention and utmost skill of the teacher, remains the least satisfactorily taught
subject of the school curriculum. We know that teachers recognize its importance and the diffi-
culties of teaching it, but we usually find on reference to the time-table that it. is subordinated
to arithmetic, receiving less than half the time allotted to that subject. The efficiency of a school
can be accurately estimated by the pupils’ attainments in English; and, indeed, this is how the
public actually judge our schools—not according to the proficiency in arithmetic. Want of success
is due also in great measure to the failure on the part of the teacher to draw up satisfactory
schemes of work in English. Indeed, in some schools we find that no scheme has been drawn up,
and there is not even a programme or list showing the topics dealt with during the year. The
typical mistakes in English made by the Maori children are repeated year after year, being carried
forward by the pupils from the time when they were in the lower classes. The commonest of these
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crrors, like some of those in spelling, should never be allowed to reach the higher standards. In
the excellent scheme in English language drawn up by the headmaster of the Whakarewarewa School
provision is made for dealing with these errors in composition in the classes in which they have
been found from the experience of several vears 1o be of most frequent occurrence, with the result
that they are effectively disposed of in those classes.

Arithmetic.—We regard the arithmetic of the lower classes as being very satisfactory indeed,
and desire to express our appreciation of the efforts of the assistant teachers who have done so
much to make this subject efficient. It must be remembered that from the nature of infant-class
teaching the lessons in arithmetic are of comparatively short duration, and involve constant effort
on the part of the teacher. The children are taught more frequently and more vigorously. The
results obtained go to show that similarly good effects would be produced in the higher classes if
this course were adopted there. In the higher classes we consider at present that there is too much
time devoted to arithmetic, and, considering the results, too little teaching is given, the pupils
spending most of their time in working examples. The result is that, while they are able to work
mechanical examples with fair accuracy and speed, their ability to work problems is as a rule
far from being high. Mental and oral arithmetic, after all, constitute the greater part of the
arithmetic required in every-day life, and should therefore receive more attention than the mere

“mechanical processes. We have often met with Maoris who, so far as we know, have not attended
school at all, and yet are able to make difficult calculations mentally with surprising readiness.

Another point upon which we think something should be said is the need that exists in many
schools for making the arithmetic as realistic as possible. It is true that this is done to a very
large extent in the lower classes, the infants learning by the aid of actual objects which they
handle for themselves, but there is generally far too little recourse to concrete illustration in the
standard classes. With very simple apparatus—such as rules marked off into inches, &c.; cords
knotted at distances of one foot, one yard, &c.; cardboard coins; common scales with weights, or
bags filled with sand in lieu of weights; and measures such as a tin holding a pint—the pupils
should be taught to perform the operations of measuring, weighing, &c., and of using money such
as is involved in buying goods. In few schools is anything like this attempted; in only one can
we remembar seeing the children *‘go shopping "’ when learning the compound rules. Thoungh
we have spoken on this matter in former reports, we have thought it necessary to refer to it
again, as its importance cannot be too highly estimated, and we earnestly hope that teachers will
realize the benefits of adopting some such measures as those we have referred to.

At the same time we do not wish it to be understood that the arithmetic in our schools has
made no advance. Indeed, we think that, relatively speaking, the degree of proficiency now
attained is very grutifying, and year by year we find that much real progress is evident.

Geography and Nature-study.—On the whole, a reasonable amount of progress is shown.
Records of various kinds detailing the results of the children’s observations are more
frequently met with, and in some schools there already exist the beginnings of school museums.
Here and there we have remarked a tendency on the part of the teacher to use technical terms.
No doubt high-sounding names impress the Maori very much, but they are no more effective than
the simple terms of ordinary language, and the latter should therefore be invariably used in pre-
ference. Teachers are advised also not to attempt to cover too much ground in their schemes of
nature-study ; a few things thoroughly dealt with will serve the purpose infinitely better than a
large number merely touched upon, and, if the pupils are to make personal acquaintance in each
case with what is being studied, they caunot be expected to deal with many subjects during the
vear.

With regard to the geography itself we find that there is yet a want of appreciation of the
importance of teaching the children to observe natural phenomena aund to acquire their knowledge
hy actual observation. Even yet the cardinal points are made to depend upon the pupil’s right
or left hand, whereas one or two lessons in the playground on the variation in the shadow cast
by the sun at different times of the day would enable the children to ascertain them for themselves.

Handwork.—(a.) Sewing: In nearly all schools we find that sewing continues to he very well
taught. The work is no longer confined to useless specimens: all kinds of useful articles are
made by the girls, whose interest in the work has thereby been much increased. The desire on
the part of the child to construct something, even if it is only a small handkerchief, helps largely
to maintain this interest, which will be further stimulated if she can fecl that what she has done
is of real use, and that in doing it she has done something, however small, for herself and others.
The teachers are hampered to some extent hy the fact that the parents are not always willing to
provide the material for garments. This difficubty, however. will (disappear in time when the
parents realize that there is a material henefit to themselves arising from the practical instruction
given. It has been suggested that in the higher classes needlework may be more intimately
correlated with arithmetic, by comparing the quantities and different prices of materials needed
in the various kinds of needlework, and in estimating the cost of the garments to be made—na
knowledge of which every good housewife should possess. lessons of economy and thrift might
also be illustrated in this fashion. There is another direction in which the teaching in needle-
work may be made of practical application. Children cannot he expected to profit much from
theoretical lessons on neatness, cleanliness, and tidiness if they are allowed to come to school day
after day untidy in dress. They should be encouraged to mend their own clothes, as well as those
of other members of their family, and it should be a matter of reproach if a girl’s dress is allowed
to go unmended or her brother’s shirt or coat to be untidy and buttonless. Although the syllabus
in sewing appears to make hard-and-fast divisions in the work. teachers are practically free to
carry out their own arrangements. Girls of the same acquirements should be taught together
no matter what standard they may belong to, otherwise their time will be subject to considerable
waste, Further, we desire to emphasize the need for a greater amount of instruction in cutting-
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out and pattern-making. Every girl during her school life should learn to cut out and make the
various garments suitable for her own wear, such as a pinafore or apron and a nightgown or
blouse. In many of our schools much more than this is done, and, thanks to the valuable instruc-
tion given by the assistant teachers, Maori girls appear in school neatly dressed in clothes of their
own making, while their younger brothers are also provided for.

(6.) Drawing: The quality of a great deal of the work in drawing still leaves much to be
desired. There is yet too great an amount of drawing from flat copies, which defeats the aim
in view—zt.c., enabling the pupil to see correctly and to represent accurately any given object.
We think that free-arm drawing on blackboards or blackboard paper should be introduced, and
this can be done without difficulty. But in any case the drawing should, as far as possible, be
from real things, as nothing can be more useless than the drawing of meaningless forms. In a
few schools the drawing has been correlated with the nature-study with a fair amount of success.
The work of the pupils at the Whangape School is deserving of special mention in this connection,
and may be taken as an indication of the high degree of excellence that can be attained by Maori
children in drawing from nature.

(¢.) Elementary Manual Training: Elementary manual training continues to be satisfac-
torily treated, though there still exists the need in the lower classes for connecting the work
with English and with drawing, and in the higher classes with the arithmetic. Again, we advise
teachers not to attempt too many branches in the one year: but to arrange the various forms of
handwork so as to provide a change in each vear. Work in paper and modelling in plasticine
appear to us to give all the variety that is required.

(4.) Woodwork : There were during the vear 1910 fourteen workshops in operation, and
most of these have heen provided with the material assistunce of the Maoris themselves. All
of the workshops are doing good work, and are of much benefit to the people, as well as
to the pupils themselves. In one direction, however, there is undoubted room for improvement :
the boys should receive considerably more practice in drawing plans, immediately hefore the corre-
sponding bench-work is done. Their drawings should be made full size or to large scale, and
should not be copies of other drawings. Further, they should be neatly and accurately executed,
and should show all the necessary data.

(e.) Elementary Practical Agriculture: We feel that this subject has so far been attended
with but little success, and the lack of organization in respect to it is verv marked. Tn about
a dozen schools we find gardens successfully established, the best work being done at Manaia.
In view of the disabilities under which our teachers labour iu respect to attending classes for
instruction, we have thought it desirable to supply to each school where a garden has been formed
a copy of Jackson’s ‘‘ Studies in Elementary Practical Agriculture,”” a book well suited for the
purpose. We think, however, that many of our teachers are still afraid to venture upon an
unknown field, being under the impression that thev require a much deeper knowledge of agri-

scultural processes than is required for the ordinary school garden. ‘‘School-gardening rightly

understood is a branch of nature-study rather than a professional training for an industry.
But it is also—and this is what makes it particularly suitable for the sducation of children—
a study which aims at producing visible and tangible results, which appeals to their practical
and utilitarian instincts, and is closely connected with their domestic life.”” Teachers should
remember, moreover, that in gardening even the mistakes and failures have their eduecational
value, often indeed more than the successes; and the garden which has the finest show of flowers
and vegetables is not necessarily the gavden that best achieves the purpose for which it was
intended—namely, the education of the pupils. The school garden at Rawhitiroa School, for
instance, offercd nothing to the eyve but a series »f grass-plots. These, however, were constructed
with the definite purpose of ascertaining the grasses most suited to the land in the vicinity; and
the experiment was full of interest to the farmers of the district, both Maori and European.

Very rarely indeed we have seen note-books kept by pupils for the purpose of recording their
observations on their work and matters affecting it. It is a matter of great importance that
records should be kept of the operations performed, of the dates of the sowing and of the appear-
ing of the crops, with a daily record of the weather conditions, and any inferences that the pupils
themseclves have drawn from their observations and experiments, We do not anticipate any
difficulty in getting a supply of the necessary hooks and other requisites authorized when a real
desire on the part of teachers is manifest, hut we feel that we must await more encouraging
developments before recommending any further expenditure: and meanwhile can only suggest
that each application he treated on its merits.

(f.) Domestic Duties: So far as the limited means at the disposal of our schools will allow,
instruction in dowmestic duties finds a place in our school curriculum, and much useful work is
done. We have no schools of cookery and domestic instruction equipped with gas-stoves or
clectric cookers, and can only pursue in a humble way such a course ax lies within our resources,
and does not extend bevond the requirements of the average Maori kainga. But we maintain
that in such Native schools as Ahipara, Oruanui, Omaio, and Toekaanu the practical training in
domestic duties, including sewing, cooking, and honsewifery, will ecompare favourably in both
extent and efficiency with that afforded in any public school of similar size and situation in the
Dominion, .

Senging.—In a large number of schools singing ix well taught, and very good work is done.
In not a few schools it is excellent : songs are sung in two, three, and four parts, and the pupils
have an intelligent grasp of the principles of the notation used. Tt is pleasing to find that the
tests given — modulator-tests, time-tests, and ear-tests -— are performed in a very satisfactory
manner. Phrasing, production of good tone and clear enunciation of the words of the songs
receive careful attention. In other schools, however, the pupils ave taught songs hut not singing,
the songs being learned by ear, either from the teacher or from an instrument. As we pointed
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out last year, the singing in a school derives no benefit from the use of an instrument unless the
instrument is used with great discretion, and except in the case of schools having a large infant
department we are altogether opposed to the introduction of organs. The only instrument
required is a tuning-fork or a pitch-pipe, and in some of the schools even these are wanting.

Physical Instruction.—On the whole, this subject may be regarded as satisfactory. In many
schools it is excellent, while in some it is entirely perfunctory in character and without benefit.
Breathing exercises form part of the daily routine in most of our schools, the exercises being
done out-of-doors for a few minutes, generally at the time of assembly. One of the chief objects
oimed at in breathing exercises is the development of a correct habit of breathing; and the
more frequent the exercise the better the results. We were much struck with the efficiency in
drill exhibited in several of the schools where a selection from the ‘‘ Manual of Physical Instruc-
tion,”’ recently supplied by the Department, formed the programme. The importance of organized
games as an educational factor is now receiving recognition at the hands of various school
authorities, and we think that teachers would do well to give this matter their attention. ‘‘ There
is no better work in the field of education than to inculeate a wholesome love for the games in
the playground; for to do this means the creation of an esprit de corps, and a readiness to
endure fatigue, to submit to discipline, and to subordinate one’s own powers and wishes to a
common end.”” The introduction of these games would afford the teacher the opportunity of
getting into closer touch with his pupils, and since they would be carried on under his super-
vision, the disorganized rough-and-tumble that is sometimes complained of would be prevented.
We see no reason why during the hot weather swimming should not be substituted at regular
intervals for the ordinary physical drill, life-saving lessons being included in the instruction,
ag has already been done at Te Kao School.

SyLLABUS.

The teachers are gradually accustoming themselves to the conditions of the new syllabus,
and there does not appear to be much difhiculty in its working. Schemes of work are better
drawn up than they were last vear, and the term examinations are organized on better lines.
The records of the work done by the pupils show in many cases distinct progress, and in the best
schools the work is surprisingly good. We have again, however, to remind teachers that the
promotion of a whole class is not necessary, even though it may seem desirable. The teacher who
always estimates the pupils’ work at a high value may have too low a conception of the standard
required, and we note with satisfaction that the best teachers are content to ‘‘ hasten slowly *’ in the
promotion of pupils whom they feel to be unworthy of it.

The pamphlet containing ‘‘ Suggestions for the Consideration of Teachers and Others con-
cerned in the Work of Public Elementary Schools,”” which is published by the Board of Education
in England, and from which we have quoted various passages, seems to us to contain so much
valuable information on teaching and school management generally that we recommend that
copies be supplied to every Native school. We trust that when the pamphlet comes to hand
teachers will give their earnest consideration to the excellent precepts contained in it, and we
feel sure that they will derive very great assistance from a study of it.

TEACHERS’ CERTIFICATES.

After the end of the current year (1910) the salaries of uncertificated teachers in the Native-
schools service will be subject to reduction in terms of the regulations under the Education Amend-
ment Act, 1908. 1t is provided, however, that the salary of any teacher appointed before the
end of the vear 1910 shall not be reduced below what was payable to him on the 31st December,
1910. The number of certificated teachers is gradually increasing, and several of the younger
members of the staff are now preparing themselves to qualify for certificates—a step which we
consider very desirable both in their own interest and in that of the service. At the same time
it must not be thought that the uncertificated Native-school teacher is spso facto incompetent ;
indeed, this is very far from being the case. Many of our teachers, in spite of their being uncer-
tificated, have proved conclusively by the able management of their schools that the absence of a
certificate does not always mean lack of efficiency in teaching. And it is a matter of surprise to
us that these teachers have not taken the trouble to obtain what is popularly regarded as the hall-
mark of the teacher, seeing that they already possess so many of the essential qualifications for it.

ScHooL BUILDINGS AND GROUNDS.

In connection with the organization and conduct of the schools we desire to make a few remarks
also upon what is known in some parts as ‘ environment.”” By this is understood the general
appearance of the school premises as regards tidiness and attractiveness. Many of the schools are,
we consider, remarkably clean, the interior of some that have been in constant use for over twgnty
years being even yet almost spotless. No funds are provided for the purpose of school cleaning,
the work bzing done usually by the elder children under the supervision of the teacher. Desks
defaced or stained by ink are matters of reproach to most of aur pupils, whose provisions for keep-
ing their desks clean are sometimes almost amusing. .

There remain still, however, many directions in which the ‘‘ environment >’ may be consider-
ably improved. The interior of the schools could be made far brighter and far more attractive
by an orderly arrangement of the books and material, a clean fireplace, a few pictures, and per-
haps some flowers or ferns. These could be placed under the charge of groups of children, whose
co-operation it is not difficult to obtain, as is shown in the schools where the plan is in vogue.

The external appearance concerns the teacher more directly, and consists in his having the
arounds and gardens neat and tidv. ‘The difference in the appearance of individual schools in
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this respect is most marked. We are aware of instances where there has been only a very half-
hearted attempt, if, indeed, any attempt at all, on the part of the teacher to cultivate the school
glebe. In these cases the reason alleged is usually that ‘‘ the ground will not grow anything’’—
n statement which we are under the circumstances disposed to accept, though it is somewhat re-
markable that under a new teacher the wilderness is made to ‘‘ blossom as the rose.”” The gardens
and grounds at Hapua, Ranana, Wai-iti, Waioweka, Wharekawa, Karetu, Paeroa, Oparure,
Rawhitiroa, Tikitiki, and Raugitukia—the first named situated in probably the poorest and most
difficult soil to work that we have—are striking instances of what can be done in the direction
of making the school glebe attractive and productive. They are indeed an object-lesson to the
public, whether Maori or European—the former often regretting that they parted with such a
fine piece of land. The planting of suitable hedge-plants to strengthen and in time to replace the
fences, and the planting of suitable trees to provide shelter and ornament as well as screens for
outside buildings, are matters in which we have no doubt the Department would be quite prepared
to assist and which we should like to see more commonly practised. Every teacher who has had
charge of a school for some years ought to feel that he has contributed a mite at least towards the
beautifying of the place which has been his home; and the fact that his successor will enjoy some
of the fruits of his labour should not deter him from adding to his own comfort as well as to the
attractiveness of his school.

In the future we propose in reporting upon the condition of the garden and grounds to look
for evidence of improvement from one year to another in the direction ahove indicated, and full
marks under this heading will be more difficult to obtain.

MissioN SCHOOLS.

The following mission schools engaged in the education of Maori children are iunspected by
officers of the Department: The Maori Mission School, Otaki; the Mission School, Putiki, Wanga-
nui; the Convent School, Matata, Bay of Plenty; the Convent School, Tokaanu; and the Mission
School, Te Hauke, Hawke’s Bay. The Mission School at Ngongotaha, near Rotorua, was closed at
the beginning of the year, and we understand that a Board school is to take its place. The number
of childien on the rolls of the mission schools at the 31st December, 1910, was 221, the average
weekly roll-number being 212 and the percentage of attendance 83:9. All these schools are doing
good work, and reach a very satisfactory standard of efficiency, though the attendance in some of
them is not so high as it should be. The number of pupils at the Otaki Mission College has further
increased since last year, and this institution is attracting boys of a very desirable class a¢ boarders.
Arrangements are in hand for the establishment of classes in agriculture and woodwork, and we
hope that the authorities will see their way to offer every facility to the principal in carrying out
his views in regard to industrial training.

BOARDING-SCHOOLS.

Secondary education is provided for Maori boys and girls in institutions established by
the various denominational authorities—viz., for boys, Te Aute College, Hawke’s Bay; St.
Stephen’s Boys’ School, Parnell; Waerenga-a-hika College, near Gisborne; Hikurangi College,
Clareville, Wairarapa; and for girls, Hukarere Protestant Girls’ School, Napier; St. Joseph’s
Roman Catholic Girls’ School, Napier; Queen Victoria School for Maori Girls, Auckland; Tura-
kina Maori Girls’ School, Wanganui; Te Waipounamu College, near Christchurch. There were
also two Maori boys attending St. Patrick’s College, Wellington, during the year. The number of
pupils on the rolls of the boarding-schools at the end of 1910 was: Boys 182, girls 196, total 378 ;
of whom 51 boys and 83 girls held free places provided by the Department. The syllabus of instruc-
tion ranges from the requirements for the various standards of the public schools to those of the
Civil Service Junior Examination, and generally good results are obtained.

An important function of the secondary school is to provide training in industrial occupa-
tions. In this connection a class in wool-classing was established at Te Aute College during the
year, but we regret to say it did not meet with much success, and appears to have been given up.
During the year a conference was hald between the trustees and the Inspector-General of Schools
with a view to remodelling the present curriculum so as to make full provision for training in
agriculture. It is to be hoped that the scheme approved by the trustees will be put into operation
before long.

We are glad to make mention of the excellent instruction in woodwork at Te Aute College,
the progress in this branch of industrial training cqnstituting the most pleasing feature in the
year’s work. At St. Stephen’s School, Auckland, an honest endeavour is made to direct the
minds of the boys towards industrial pursuits. The instruction in woodwork and elementary
practical agriculture is producing very satisfactory results, the only obstacle to greater success in
agriculture being the limited amount of ground at the disposal of the institution. At the Waerenga-
a-hika and Hikurangi Colleges considerable attention is given to practical training, and suitable
schemes have been arranged to this end by the principals, who thoroughly appreciate the needs
of the young Maori.

In the various secondary schools for Maori girls much excellent work is done. The pro-
gramme embraces the ordinary English subjects and arithmetic, together with all the branches
of domestic training that are suited to the requirements and conditions of the Maori people—
namely, the general management of a house, cookery, laundry-work, dressmaking, hygiene, and
home nursing. So much are we impressed with the need for knowledge of this kind in Maori
settlements that we are disposed to think that even greater prominence should be given to these
subjects, and instead of having them treated, so to speak, as additional, we should be inclined
to make them the principal subjects of the secondary-school course. No girl should he regarded
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as having satisfactorily completed her course until she can cut out and make undergarments and
dresses for herself, as well as clothes for infants and young children. In a similar way emphasis
should be laid upon home nursing and the care of the sick and of infants. Already in ambulance
work generally excellent results are being obtained. One cannot lelp being impressed when
visiting any of the secondary schools with the splendid appearance of the pupils, who are, on
the whole, of striking physique, well-mannered, courteous, and obedient.

The Hukarere School buildings, which have served girls of the Maori race for upwards of
thirty years, were destroyed by fire towards the end of the year. It speaks well for the discipline
of the school that the girls, numbering sixty-three in all, were got out of the burning building in
a few minutes without accidént of any kind. The authorities have lost no time in taking the
necessary steps to provide new buildings, pending the erection of which the school is to be carried
on in temporary premises.

ScHOLARSHIPS, ETC.

‘The number of scholarships or free places open to Maori children was 144, of which 134 were
heid at the end of the year by scholars from Native-village schools, and three by scholars from
various public schools.

There were eight industrial scholarships or apprenticeships current, and one agricultural
scholarship. In connection with the industrial scholarships the thanks of the Department are
again due to the headmaster of St. Stephen’s School, Auckland, for his active co-operation in
securing suitable positions for apprentices.

As far as information on the subject is available, the holders of these scholarships are giving
every satisfaction to their employers, and in the case of one who completed his apprenticeship
last year the Department received a capital report from his master. Towards the end of the
year the first agricultural scholarship was awarded, and we have now a Maori hoy apprenticed
to a sheep-farmer.

Nursing Scholarships —The need for the training of Maori girls as nurses is readily recognized
by every one; but the difficulties that seem to beset every step when an attempt is made to
arrange for such training to be given are known only to those who have for some years past
been directly concerned with the scheme. The hospital authorities—with one or two notable excep-
tions, of which the Napier Hospital Trustees are the most prominent—find many objections,
and some of them even in districts with a fairly large Maori population decline to give any
support whatever to the project. We desire to express our cordial appreciation of the valuable
ussistance rendered during the year by the Hospitals Department, without whose co-operation
it would have been almost impossible to carry the scheme to a successful issue.

During 1910 there were five Maori girls being trained as nurses in various hospitals, one
being a day pupil and four being probationers. It is not possible to award more nursing
scholarships at the present time, for the reason that there are no vacancies in any of the hospitals
willing to admit Maori girls. Nurse Akenehi Hei, who was the first Maori givl to pass the
examination qualifying her for registration as a nurse, and who had also obtained a certificate
in midwifery, died during the year from typhoid fever contracted in the performance of her
duty. Nurse Hei was a woman of fine character, devoted to the mission to which she had dedicated
herself, and, there being so few qualified nurses available for work amongst the Maori people,
while the need is so great, the loss sustained by the Department in this branch of its efforts on
their behalf amounts to nothing short of a calamity.

Te Makarini Scholarships.—The examination for the Te Makarini Scholarships was held
on the 5th and 6th December, 1910. For the senior scholarship there were eleven candidates—
five from St. Stephen’s School, Auckland, and six from Te Aute College. For the junior scholar-
ship there were seven candidates, all of whom were pupils of various Native village schools. Since
last examination the standard of the examination for the senior scholarship has been raised
to Standard VI of the public-schools code, while the age-limit in the case of junior candidates
has been lowered to fourteen years. Though the tendency of these changes has been to make
higher demands, we consider that the work of the senior candidates was very satisfactory indeed.
With regard to the reading, one of the supervisors—a gentleman well qualified by reason of his
long connection with education to speak with authority--reperted, “‘I am much struck with the
intelligence and demeanour of the candidates. Their reading was marvellously good—superior
to what is commonly heard in the pakeha schools.”” The arithmetic showed much improve-
ment in quality, and we desire to make mention of the admirable way in which the work was
arranged. In Maori the faults observed before still obtain: pakeha-Maori constructions and
words are still frequent, and the knowledge of the structure of the language is very small. The
best of the junior candidates did fairly well, considering that they had had no special .prepara-
tion, and that the lowering of the age had raised the standard. Their yveakest subject waa
English composition, in which only low marks were obtained. The senior scholarship was
awarded to Tipi Tainui Ropiha, of Te Aute College, who obtained 67 per cent. of the possible
marks; and the junior scholarships were gained by Rewiri Makiha, of Whakarewarewa Native
School, and Jesse Robson, of Pukepoto Native School, who gained 61 and 60 per cent. respectively.

Buller Scholarship.—The Buller Scholarship was founded out of a bequest by the late Sir
Walter Buller. It is open to Maori boys only, and not to half-castes or.E‘uropeans, the standard
of education being fixed somewhat higher than that for the Te Maka.rlm Scholarships. At the
request of the trustees, regulations in connection with this scholarship were drawn up by the
Department, and these were printed as an appendix to the regulatxpns relatu_lg to Native schools.
The first examination was held at the end of the year, there being eight candidates—four from Te
Aute College, Hawke’s Bay, and four from St. Stephen’s School, Auckland. The wark of the ean-
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didates was very creditable indeed, and we feel that the results obtained were worthy of the
object for which the scholarship was established. The scholarship was awarded to Heta Utiku,
of Te Aute College, who gained 6O per cent. of the possible marks. Two other candidates ob-
tained a higher number of marks, but they were disqualified owing to the fact that they were
not of predominantly Maori blood. It will be necessary in the future for intending candidates
to furnish, with their application, proof of their age and of their race, as the terms of the trust
preclude any candidates who are not predominantly Maori.

ATTENDANCE.

The Native schools were transferred to the control of the Education Department thirty years
ago. There were then 1,300 children on the rolls of fifty-seven schools. Ten years ago (1900)
the number in Native secondary and village schools was 3,334. At the end of the year 1910
the total roll-number was 4,879, of whom 4,280 bzlonged to Native village schools, 221 to Native
mission schools, and 378 to Native secondary schools. The average weekly roll-number was
4,923, and the average attendance for the year 4,259, the percentage of regularity being 86-5.
Of the village schools, Te Kao Native School occupied the premier position with a percentage of 98:7,
and the circumstances under which this splendid attendance was maintained make such a record
unique. 112 certificates of the first class, and 131 of the second were gained during the year.

In comparatively few cases has it been found necessary to put the compulsory clauses of the
Education Act into operation to secure attendance, and ax a rule this action is taken only in
exceptional circumstances.

While discussing the subjeet of attendance at schools we may draw attention to the increase
that has taken place during the past few years. In 18RO, when the Native schools were trans-
ferred from the Native Departinent to the Education Department, there were 1,300 children on
the rolls of fifty-seven schools, including some of the boarding-schools. At the end of December,
1910, there were 4,879, or more than three times the number of children. As we have pointed
out bzfore, this may be regarded by no means as an indication of the increase in the race, but as
direct evidence of the increasing appreciation of education by the Maori people. We are now
reaping the crop sown by the schools established thirty or forty years ago. Further, the settle-
ment of the Maori on the land and his attention to industry—such, for instance, as is exhibited
among the people of the East Coast and elsewhere—are, it appears, followed by an increased birth-
rate and a consequent demand for more schools. As a matter of fact, in the district mentioned
we have applications for the establishment of no less than six new schools, the number of children
ranging from thirty to sixty. Who will deny in the face of this that the salvation of the Maori
race is to be achieved by work 1

CoNcLUSION.

We cannot close our review of the year’s work without again expressing our high appre-
ciation of the services of the teachers. In spite of the adverse criticisms and misstatements to which
it has been subjected, the Native school plays an important part in the development of the country.
At the least it is a necessary pioneer of civilization, and should receive consideration as such.

In the report dated lst July, 1879, the Resident Magistrate, Hokianga, stated: ‘It is an
undoubted fact that the village schools are working great good amongst the Natives in the North,
and doing much to break down that barrier which has hitherto stood between the two races. As
a proof of this I may point out the very orderly and law-abiding conduct of the northern Native
in comparison with that of the more ignorant southern tribes. This is the more noticeable during
the last eight or nine years, in which period no serious trouble of any kind has occurred, and
when it is remembered that the numbers of the Rarawa and Ngapuhi Natives exceed seven
thousand, is well worthy of consideration. I believe that this state of things is in a great measure
to be attributed to the establishment of Native schools, as they have done much to give the Maoris
a better knowledge of our manners and customs than they have had hitherto, and which they
duly appreciate and are in many ways endeavouring to imitate. In a few years more, as the
present pupils grow to manhood and take their places in the tribes, the improvement amongst
them will be more marked and plainly visible to all, and in the meantime the Native schools
are deserving of every assistance which the Government may bestow upon them.”” These prophetic
words have been amply verified everywhere, and even in our own experience there have been
cages in which the establishment of a Native school has had the effect of breaking down the pre-
judices of the Maoris to the pakeha and his ways.

Only those who, like ourselves, have seen a Maori settlement more or less remote from civiliza-
tion without a school can picture the deplorable condition of things that would exist if every such
settlement had no school. As it is, the temporary closing of a school is invariably attended with
marked retrogression on the part of both the children and people. Even if, as it has rarely
happened, the buildings may be deserted for a while, the rapid spread of settlement in the
North Island especially will alway prevent them from remaining tenantless for any length of time.
Excepting ourselves, there are very few in a position to know at first hand all the facts con-
nected with the conduct of the hundred Native schools spread over the Dominion, and the work
done by them, and we feel that it is difficult to place too high a value on the loyal services ren-
dered by the teachers towards the education and civilization of the Maori.

' We have, &c.,

WiLniam W, Bmrp, M.A.,
Joux Porrrous, M.A.,
Inspectors of Native Schools.
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Table H 2.
List of the Native ViiLace ScHooLs, with the Attendance of the Pupils for the Year 1910
v ‘[In this list the schools are arranged according to regularity of attendance in the last column.]

) -
1 8chool-roll. . ; - T g0
I - g Spety -
v O ms | §243
Schools. Number  Number \' Numbe; E I | 5‘52 3 g h(;
| belonging at  admitted | who 1e§; | bﬂ‘;‘,ﬁ‘g‘:{ f Average 238 3.943,; -
| Beginning during during | at End 5 i Weekly - 5§ gl
of Year. Year. °  Year. l Year. | Number. e z g gg §
| . < -
vf ll ly o l g a A0d
Te Kao .. .. . : i ' | I
Mataora Bay .. .. o :13?) J li : T ;5 : 41 ! 40 98-7
Rakaunui(t) .. . S 32 1 2 21 20 97-6
Omanaia .. .. - 31 | 6 8 | 31 26 l 25 96-0
Taemaro .. .. L 46 ! 3 9 29 : 29 | 28 . 957
Manaia .. .. . 34 | 12 7 39 43 | 41 95-3
Waitapu - - o 2% | 8 3 3 38 | 36 95:3
Oparure o . 28 | 18 8 ! 30 : 28 | 27 94-6
Rangiawhia .. .. L 21 4 3 j 38 ; 33 31 94-6
Karetu. . .. .. .. 20 8 1 2 | 22 21 94-4
Waimiha(?) .. . D A
Whangaruru .. . . 38 | 16 7 15 | 14 93-4
Whirinaki - - . 82 15 19 a7 5 3 93-4
Poroti .. . . - 35 | 18 5 ZS ‘ 8l | 75 92:6
Wharekahika .. - .. 21 | 12 T g 41 37 92-6
Reporua .. .. .. 26 | 10 3 :;3 ‘ 29 26 02-1
Otamauru .. . .. 14 14 3 > 30 27 91-6
Paeroa .. . N 14 | 23 1 5 21 19 | 915
Torere . . . .. oo 40 8 4 Zg ! 50 | 46 91-5
Rawhitiroa .. .. L 24 } 1 5 20 | 43 40 91-3
Motiti Island .. .. .. 33 | 3 u 2 22 21 91-1
Tautoro . .. .. 51 | 26 15 a2 | 31 28 91-1
Whakarara .. - .. 38 19 | 8 s } 68 ! 62 90-8
Wharekawa .. .. .. 30 6 . 3 33 47 42 90-3
Kakanui . . . 24 T 14 > 33 1 30 90-2
Tuparoa .. .. .. 61 | 20 | 10 611 30 . 27 90-0
Omarumutu .. .. .. 55 18 0 oy | 60 54 90-0
Whangape .. .. o 56 20 17 : 63 | 65 | 58 89-9
Wai-iti - y S a7 ! 21 16 e 62 56 898
Matihotihe .. .. . 22 | n | 3 % | 52 17 89-4
Te Waotu . .. .. 21 | 26 | " 0 31 | 27 | 892
Te Kaha - i - 10 7 | 6 ; 37 | 33 80-2
Omaio .. - N - 39 ' 1 | 10 o | 43 39 890
Tangoio .. . . 31 | 14 9 32 ; 45 | 40 i 889
Takahiwai .. . o 36 | n 15 5 | 36 32 880
Arowhenua .. . o 35 | 9 5 %% ‘ 34 : 30 88-8
Touwai .. .. o 27 | 13 15 25 36 ! 32 88-8
Kenana . . Lo 22 | 5 | 7 2 j 28 | 25 885
Waiomatatini .. - L 43 13 | 7 prs 24 | 21 88+4
Otaua .. N - . 12 1 f 8 - 48 80 | 44 . 834
Raukokore .. .. s 43 | ‘12 7 48 47 | 42 883
Waima. . .. .. o 90 | 18 L 14 04 f 49 43 | 882
Whakaraps . . - 38 | 62 11 89 95 ‘\ 8 881
Poroporo N .. o 58 | 18 21 80 | 0 | 880
Tuhara ) sl 13 9 s 8 | 52 1 880
Waimamaku .. . ] 28 | 20 | 14 2 56 49 | 877
Motuti - . T 19| 3 | 1 g3 B % e
Te Teko . . . 58 | 26 | 28 5 | 20 18 876
Wharepongs .. .. - 33 5 | 28 43 1 58 ! 51 | 871
To Ahuahu .. 3 Sl % 15 | ¢ 0. B 3] ses
Kaikohe . . L 99 26 | 21 oa | 30 2 867
Parawera .. .. S 51 22 16 04 | 1104 | 96 86-6
Te Rawhiti . .. e 22 14 ! 5 2’17 : 62 54 864
Hiruharama .. .. L 55 | 33 | 9 6 | 32 | 28 ' 861
Pamapuria .. .. . 29 11 5 | a1 ; 69 60 850
Whakarewarews .. o 57 24 6 | 85 33 | 28 856
Okautete . - o 20 11 - g 93 b 67 856
Parapara .. .. L 18 | 12 ! 7 33 | 21 18 855
Rengitukia .. . L1 6 10 71 23 20 | 849
Maraeroa . .. .. 33 20 14 39 ’ 14 63 848
Whangara .. .. .. 28 1 9 | 5 | 32 | 1 35 847
Mangamaunu .. . .. 27 5 u | o1 32 27 843
Ranana .. .. o 36 | 25 12 0 | 27 23 84-1
Port Waikato(1). . .. L .. i 35 6 29 i 46 38 83-9
Nuhaka .. .. .. 80 | 33 | 16 97 22 18 83-7
Mangamuka .. .. .. 4 | 8 ‘ 3 49 | 9 76 837
Peria .. .. .. .. 43 7 9 9 | 48 40 83-4
Te Araroa .. .. o 60 | 5 | -8 gl \ 4 36 834
Oromahoo .. . . 43 | 7 1 ) s s 83
Waikouaiti .. . - 32 8 3 F 5 38 833
Pukepoto .. .. .. 43 17 7 53 | 3 28 829
Ruatoki .o .. .. | 79 40 | 17 10 ! 51 42 82-8
Matata. . . .. .. t 20 I 16 [ 8 | 33 | gg ;?I 82-5
Waloweka 32 10 13 | 20 | 32 21 | a3

(1) Opened third quarter, 1910. (2) Opened second quarter, 1910.
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Table H 2-—continued.
List of the NaTIVE ViLLacE ScHooLs, with the Attendance of the Pupils,

&ec. —oontmued

’ Sehool-roll, A
i 001-TOll, o { . 2
- _ 2. 18
| . 2. ’ 8. ! 4. ! 5. g Fﬂs § -]
Schools ‘ ’ £5% | Iix
chools. L Nug ' N r oo T
belonging at | admtted | who nft | belonging | Average o 1 I3
: Beginning during during | at Bod of N o0 5; 3L § 8 E
| of Year. Year. Year. Year. o LE ! BEws
! ; EEd3 Rl
____________ L i i i 2 |4
! ' ' ! l
Ahipara . .. | 97 23 ; 17 103 102 83 81-8
Te Kotukutuku : 34 25 9 | 50 47 38 | 818
Te Haroto L 33 2 12 1 23 26 21 81-6
Pamoana{3) L .. 20 3 17 16 13 81-5
Karioi .. - 25 41 34 1 32 40 33 81-4
Te Kerepehi . 25 28 23 | 30 32 26 81-3
Te Whaiti L 21 11 8 ; 24 26 21 81-3
Tikitiki o 49 e 7 46 48 39 81-2
Waikare . 45 7 u ! 41 44 35 800
Te Matai . 50 36 36 ! 50 59 47 | 79-4
Waiuku i 34 12 11 35 35 28 | 794
Otamates . . 28 22 21 29 32 26 | 790
Tokomaru Bay .. . T4 25 16 83 86 68 | 786
Ohaeawai 31 7 7 | 31 34 27 | 785
Waitahanui 40 9 | 16 33 36 28 | 784
Waimarama 27 15 10 | 32 32 25 - 781
Papamoa 51 13 10 j 54 56 43 780
Te Hapua 11 14 | 1 44 47 36 I 779
Te Kopua(3) . 20 5 | 15 14 1| 76
Tokaanu 35 24 17 | 42 48 | 3T 0 769
Paparore 30 11 8 ' 33 37 28 , 751
Pipiriki 33 16 | 17 ! 32 33 | 25 | 744
Te Pupuke 10 12 10 | 12 44 32 1 T4
Pawarenga 43 21 30 34 18 34 . 701
Oruanui 44 16 13 47 ‘ 49 ( 33 i 67-1
Totals for 1910 .. 3,731 1,585 | 1,036 4280 432 : 3,714 } 858
Totals for 1909 .. 3,704 | 1,582 | 1165 | 4121 | 4308 | 3680 | 854
Mission schools subject to inspec- i
tion by the Education Depart- '
ment— ! :
Matata Convent 36 17 11 42 | 38 34 1 017
Putiki .. 34 8 14 28 | 29 26 | 87-1
Tokaanu Convent 49 10 15 4 | 43 36 | 855
Otaki Mission College 48 35 | 16 67 | 67 59 . 819
Te Hauke .. 34 14 8 40 35 24 879
Ngongotaha(t) 30 [ 30 . . ‘ .
Totals for 1910 231 84 94 221 212 178 1 83-9
Totals for 1909 192 79 40 231 | 220 | 18T ' 856
Boarding-schools affording
secondary education—
St. Stephen’s Boys® .. 63 20 23 60 60 ! 39 995
St. Joseph’s Convent Girls’ 54 35 25 64 60 59 987
Te Aute College .. 65 38 32 71 73 | 71 97-9
Queen Victoria Girls’ 38 21 20 39 | 40 39 . 968
Clarevn]le Colle, 23 16 11 28 30 28 04-1
Waerenga-a- nilk College 18 10 5 23 22 21 | 931
Turakina Girls’ .. 31 9 14 26 20 | 27 i 93-0
Hukarere Girls’ . . 61 23 21 63 67 ! 39 88-4
Te Waipounamu Co].lege, Girls’ 7 2 5 4 5 ! 4 80-0
Totals for 1910 360 174 . 156 378 386 367 950
Totals for 1909 234 195 69 360 | 361 346 1 95-9
Grand totals for 1910 | 4,322 1,843 1,286 | 4,879 | 49923 4,259 865
Grand totals for 1909 | 4,130 1,856 ] 1,274 4,712~ 4,898 | 4,213 86-0

(3) Reopened first quarter, 1910.

}

(4) Closed first quarter, 1910.
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Table No. H3.
{a@.) NumBER of Maox: PUPILb Lecewmg nghm hducamon at the End of 1910.
' Government Pupils. | !}
Schools. Formerly Formerly i El;r;;?‘lt:. ! Totals
oending SIS | oy, T
Schools. Schoois. I i i
- - - - - - R
Boarding-schools— [ } ‘
St. Stephen’s (boys), Auckland ... 30 | e 30 60
Te Aute (boys), Hawke's Bay ... B 1 55 71
Waerenga-a-hika (boys), Gisborne 2 3 18 23
Clareville (boys), Carterton ... .. e 28 28
Hukarere (glrls) Napier 19 6 38 63
8t. Joseph’s (girls), Napier . 22 e 3 39 64
Queen Victoria (girls), Auckland 23 T T 16 39
Turakina (girls), Wanganut) ... 4 e 6 16 26
Te Waipounamu (girls), Canterbury e | 4 4
- i
115 118 au 378
High Schools— ! F
St. Patrick’s College (boys), Wellmgton 1 | e 2
Gisborne High School.. e 1 . e 1
Totals ... w16 | 8 18 2w 381
(b.) Maor1 Purins holding Industrial Scholarships at the End of 1910.
Number. School. Trade to which Scholars are apprenticed. District.
‘ ( ;
1 Hapua Native School ... | Blacksmith ... ... Auckiand.
1 .. | Saddler "
1 Wha.nga.rum Native School .. . Blacksmith .
1 Manaia Native School ' Builder .
1 Torere Native School ‘ Sheep-farmer ... ... Walapu.
] Rangitukia Native School ... Saddler . + Auckland.
1 Rangiawhia Native School . \ Government B,a,llwm Workshops "
1 Hukerenui Public School ..., " "
1 Tokorangi Public Schoot ... \ Builder ... Wanganui.

(c.) Maor: PupiLs, formerly attending Native Boarding-schools, holding Hospital Nursing
Scholarships at the End of 1910.

s . |
Number. | Nature of Scholarship. ‘ Boarding-school. i Hospital.
1 Day-pupil Huka,reu,, Napier ' Napier.
2 Probationer ... Queen Victoria, Auckl&nd | Auckland.
1 N ... 8t Joseph's, Napier ... | Palmerston North.
1

" ' Hukarere " , Invercargill.
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Table No. H 4.
CrassiricATioNn of EuroreaN CHILDREN attending NaTive ScRoous at the end of YEar 1910.

Standard Classes. 1’ Certificates | Certificates
Bducation Districts. Total. of 0!
P. l L } 1. 1 IIL ‘ w. | v ‘\ VI \ VIL !C"mpe'“my- Proficiency.
! ! [ : i v
Auckland .. .. ,120|‘ 4y 25 34 36 34 93, 12 338 4 ' 6
Wanganui .. .. 4. 0 2 1 3 1 0 1 12 1 .
Wellington .. .. 2 1 0 1 1 1 0 0 6
Hawke's Bay 19 71 57 3, 5 12 2 .. 83
North Canterbury .. 2 1] .. S BT 3 1 i e 7
Otago .. .. 7 21 2] .. i 1% 2i 1\ 1 16 ! 1
| I |- —_——
Totals, 1010 .| 15¢| 60' 34! 39! 46 " 33) or: 14, 4;W ' 5 7
; ) : |
Totals, 1909 .| 139 35 37 I 52 53 391 26 10 i 391 | 10 } 4
S RS SR SO A O FN S o
Table No. H5.
Maor: CHILDREN attending PuBLic SoHoons, December. 1910.
Maoris. Certificates granted.

Education Districts. . . — 1 :
i Competency Proficiency.
!
0

Boys. Gitls. ) Total.
Auckland ... .o 1,290 . 1,048 2,338 1 5
Taranaki ... IRV O 91 202
Wanganui L 256 168 = 424
Wellington b 172 150 322 3
Hawke's Bay 374 | 284 658 5
Marlborough I 52 48 100 1
Nelson . 28 22 80
Grey 1
Westland .. 8 1 19
North Ca.nterbury s 67 67 - 134 1
South Canterbury . e 12 | 13 | 25 2
Otago ... e 52 | 42 94 1
Southland e 53 i 43 96 .
Totals for 1910 ... . 9,475 1,987 r 4,462 1 18
Totals for 1909 ... ..o 9,461 | 1,973 | 4,434 4 21
i |
Differences ... | 14 : 14 28 _3 . -3

N B ——For the purposes of blns 1eturn, half ca.ste children a.nd chlldren mtermedlate in blood
between half-caste and Maori are to be reckoned as Maori.

Table No. Hb5a.
CLAssIMCAUOI\ nt ’\/L\om LHILDRLN attendmo PUHI I¢ SCHOOLS, Decembe) 1910.

| !

| \ H i

By Ages. ' By Standard Classes.
Yoars. % Boys. ! Girls. | Total. |  Classes. Boys. 1 Girls. } Total. iAvgrgaege
! | t t )
" 3 | f ' ' i Yrs. Mos.
5 and under 6 D189 122 1 311 Class P...| 1,346 ' 1,172 ‘ 2,618° 7 5
6 " 7 i 2281 206 429 1 . 81 3781 218! 651°' 9 4
7 " 8 314 ; 264 578 . P 292 © 210! 502 10 6
A , 9 ... 317 . 288 . 605 . D3 198 154+ 352, 12 O
9 " 10 310 ‘ 257 ¢+ 567 .  S4 147 9 241 12 10
10 " 11 ... 387 258 | 596 . S5 83 62 145 13 6
11 " 12 ..l 266 ¢ 209 | 465 . 56 23 ! 20 , 43 14 2
12, 13 Loboesr! a3l a0, ST 8 2 10 15 6
13 " 14 w177 141 3818 ¢
14 15 76 | 47 . 123 !
156 years and over 39 ) 22 ! 61 }
Totals j 2,475 i 1,987 1 4,462 | | Totals i 2,475 i 1,987 | 4,462 11 11

" N.B.—For the purposes , of this Iebﬁ;rh&lf caste chﬂdren and children intermediate in blood
between half-caste and Maori are to be reckoned as Maori.
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Table No.

H6.

E.—3.

Rack of the CHILDREN attending the NATIVE ViLnaGE ScHooLs on 31lst December, 1910.
For the purposes of this return, half-caste children and children intermediate in blood between half-caste and Maori

are reckoned as Maori, and children intermediate in blood between half-caste and European as European.

Schools.

Hapua

Te Kao
Paparore
Ahipara
Pukepoto
Pamapuria ..
Rangiawhia ..
Parapara
Kenana

Peria

Taemaro

Te Pupuke
Touwai
Whakarara
Whangape
Pawarenga
Matihetihe
Waitapu
Waimamaku .
Whakarapa ..
Motuti
Mangamuka ..
Maraeroa
Whirinaki
Omanaia
Waima
Otaua
Kaikohe
Tautoro
Ohaeawai

Te Ahuahu
Oromahoe
Karetu
Waikare ..
Te Rawhiti
Whangaruru
Poroti
Takahiwai
Otamatea
Kakanui
Waiuku ..
Port Waikato
Manaia ..
Te Kerepehi . .
Wharekawsa ..
Mataora
Rawhitiroa
Parawera

Te Kopua
Rakaunui
Oparure
Waimiha

Te Waotu
Whakarewarewa
Ranana
Wai-iti

Te Whaiti
Waitabanui ..
Tokaanu
Oruanui ..
Te Kotukutuku
Paeroa
Papamoa

Te Matai ..
Motiti Island
Matata

Te Teko
Otamauru
Poroporo
Ruatoki
Waioweka, .
Omarumutu ..
Torere

Omaio

Te Kaha
Raukokore ..
Wharekahika
Te Araros

Race.

Maoris.

Speaking English
pin thegHome.
[~

| Boys. | Girls. | Total.

——
« e .« .
b

. ;

. ‘\

.. :
1 2 -

. P D
. -
| o
2i 21 af
o .

S B IS
. | K

:

. I

o ‘;

: |

) b

2 . 2”
. o

2 3 )\i
- . oo
o o
L sl Ty o

Speaking Maori

" Total. 1 Boys. | Girls.

|
43 ‘ 1
45
22 ‘
70 |
29 |
28 |
19 i
16 ;
24 !
16 |
39 |
41
2. 1 2
491 .
2 4
340 ..
30 ‘ . I

|

E

S Wwwwh
T ow®

—

‘13

28 |
32 |
89 i
]8 i
49 . ;
37 ¢ ‘\
76
21 i
94
45
101 ..
f
\

W e

62
26
26
26
24
38
30
45
28
28
27
24
26
29
35
19 |
33
22
20 |
47 |
15 ||
30 |
27 |
15 ¢
25 |
52 &
46 |
52 1
23 .
30 ¢
37 |
42 |
50 |
42 ;

|

©wes

"
. N)‘ #QN‘ P

[

—
AT

o pw—w

. NM' w.

o
o

—CO D = QO
: . N
oo

D b

WO RO

48

49 |
27 |
21 |
52 I
25 ;
51
98 |
.
62 |
40 |
40 ’;
40 |
40 |
30!
56 |,

ol o moe

P : -
L TN “U

—
0 WY

in the Home.
. 1
Boys. ' Girls
!
22 21
25 | 20
16 7
39 . 31
17 12
14 14
ki 12
12 4
16 8
9 7
21 18
18 23
12 10
28 21
27 15
15 19 .
17 13
13 15
24 8
45 44 -
11 7
29 20
24 13 .
46 30 l
13 8
50 . 4
29 16 r
63 - 38
36 26 |
12 14 ’
11 15
17 9
12 12!
25 13 |
14 16 !
27 18
17 11
18 10
11 16
10 14
15 11
13 . 16
21 14 |
11 8 ]1
22 i 11
13 9
11 | 9
29 18
6 9
15 15
12 156
11 4
13 | 12
22 . 30
26 20 !»
28 24
13 10 .
17 13
22 | 16
22 I 20
22 28
19, 23
24 | 24
29| 20
14 ! 13 [
11 1 10
26 26
9 16
32 19 ¢
59 ! 39
3. |
26 i 36
22 18
23 | 17
14 { 26 |
22 18 |
14 16 |
32| 23!

0 — =

Uli—'cn. -

Europeans.

. w. m.-‘b_‘. w. N)N).

- .
=t oo

.

A cmwoe S

— .
- Ot O Qo =

—
W 0

oowoo»--'

o :
- Ot

|

S|
Total. i Boys. |
o o |

Totals.

Girls.

1
23 |
25
17 .
53 ¢
28 !
17

8!
15 !
17
21
21
18
13
28
31
15 -
17,
15
24
45
12
29 .
26
48
19

[
-]

L]
Y

—
©

21
20
16
50
25
14
14

8

9
20
18
24
12
21
28
19
13
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Table No. H 6—continued.
Rack of the CHILDREN a.bteudmg the NATIVE VILLAGE ScHoons on dlst December 1910-—cont

Race. |
Maoris. !
B o Totals.
Schools. o i Furopeans,
quakm%Enghsh Speaking Maori in !
in the Home the Home. I
Boys. | Girls. Total. | Boys. . Girls.  Total. i| Boys. | Girls, Total. | Boys. Girls. | Total.
; i ; - LU [ _ L A
Rangitukia 3 ! 3, 4 ! 2| er| .. 1| 1 L w| s m
Tikitiki oo . 241 16 39 6 1 70 30 16 46
Waiomatatini x 29| 20 b+ INEE I . 29 20 49
Reporua | .. 18 14 32 1 .. 1 19 14 | 33
Tuparoa | oL 33 [ 27 60 1, .. 1 34 27, 61
Hiruharama .. Lo ey 32 33 66 .. 1 1 1 32 34 66
Wharepongs . . e e e 28 16 39 1 .. 1 24 16 40
Tokomarn Bay .. .. | .. } Sl sy | el el 2] af s0| 33| 83
Whangara : ! i 221 6 28 3. 1 4 26 7 32
Nuhaka i i 60 | 36 96 | | I 14 61 36 “ 97
Tuhara . I N R T S S 33 2! 56
Tangoio .. .. e e oot 15 12 27 * 7 2 9| 22 14 36
Te Haroto .. oo ce 13 9 22 .. t 1] 13 10 23
Waimarama .. | 23 3. 28 2. 2 4 25 7 32
Karioi 17 - 10 27 ¢ 3 ‘ 2. 5l 20 12 32
Pipiriki .. R R i5 . 13 ! 28 3 1 4 1 18 14 32
Pamoana .. .. .. e e 8 6 ! 14 S 3 11 6 17
Okautete I P T 17, 4 2| 6 13 10; 23
Mangamaunu 4 10 4 .. .. o 5 2 7 9 12 21
Arowhenua 4 3 7 20 12 32 .. .. .. 24 15 39
Waikouaiti 3] 3| 4 9 1 e Tr| le| 16| 19! 35
Totals for 1910 52 50 { 102 | 2,099 1 1,652 | 3,751 '; 232 l 195 | 427 | 2,383 | 1,807 | 4,280
Totals for 1909 79 771 166 | 1,973 | 1,601 | 3,574 1 206 | 185 1 391 || 2,258 | 1,863 | 4,121
\ |
g | ‘
Difference —27 | 27| —54 | +126! 451 +177 | +26 +10| +36 | 41256 | +34 | +159
S SO U SUS, ‘ l ‘ _ S
SUMMARY of TABLE No H6
! 1910.
Race. l - - |" T T "I Tt ' ;’ t i '—i) t
‘[ Boys. o Gh:ls. | Total. | ‘”‘l‘gn age, ertlxg& 8ge,
I R S SO S N .
Maoris speaking Maori in the home .. .. ‘ 2,099 1,852 3,751 87-6 ! 867
Maoris speaking Engllsh in the home .. . 52 50 102 2.4 . 3.8
Europeans .. .. . ' 232 195 427 10-0 i 95
Totals | 2388 1,897 4,280 { 1000 | 1000

Table No. H6a.

CLASSIFICATION a8 regards AGEs and Rack of CHILDREN belonging to NaTive ViLLace ScHooLs
at the end of December Qua.rter 1910

Bace. ;
Maoris. ! Totals.
Ages. i Europeans.
Speaking English 8peaking Maori
B the Horse. m.. ﬁo.ﬁg"
——t e POPRE- . - e . - P |
B | G 1Total.l B. > 6. | Total | B. | G i'rom.) B. @. i Total,
— e eem L A SO T B _ _. 1 !
' ' i T
5 and under 6 1] .. | 1, 141 9% 231 23| 15| 38| 165| 105 | 270
6 ., 7 Y RS RS Y1 | W3, 37| ) 0 40| 24| 1971 431
7 8 Co7l sy 120 231 2081 M5 31| 22| 53| 215| 235. 510
s . 9 . 8{ 5| 13 23| 178 396| 27| 20| 56| 258 207 465
9 . 10 © ol 11| 2, 233' 27 460| 19| 19| 38| 21| 27 58
0w . o1n 4110 147 238 192! 430 23| 27| 50 25| 220, 44
12 8| 3: 11 217. 188! 405| 22| 15, 37| 247| 206 453
12 . 13 8| 2! 10: 219 150 369| 201 27 47| 247| 179 426
13 . 14 +. 4 8. 169 121 200, 21 11| 32| 94| 136! 330
4 . 15 il 2 74 195| 13 0| 22. 135 84| 219
15 years and over 1 5 :‘ 6 97 36 153 4 ‘ 1 5 102 62! 164
; ; : [ | 1
Totals 52| 50 l 102 2,099 1,652 I 3,751 | 232 . 195 | 427 | 2,383 | 1,897 4,280
: R I T S e |

Note.—For the purpose of thls ter.urn, ha.lf-oa.ste ohildren and children mzermedxate in blood between ba.if-
caste and Maori are reckoned as Maori (M), and children intermediate in blood between half-caste and European

as European (E).



Age.

From five to ten years

., ten to fifteen years

,, fifteen upwards

Totals

25 k. —3.
Sumaaky of TaBLE No. H 6a.
Boys. Girls. Total. Per;:;xlx(t)a.xgo, Porlcgntagc,
_ _t - - -

1,193 1,001 2,194 513 513
1,088 834 1,922 449 4490

102 42 164 38 38
2,383 1,897 4,280 1000 100°0

Table No. H8s.

CrLASSIFICATION -as regards STanparps and Rack of Puprins on the ScHoon Rownns at the Fnd

Standards.

Preparatory Class
Standard 1
Standard 1!
Standard Il
Standard IV
Standard V
Standard V1
Standard VTI1

Totals

:
i

‘ Speaking English

of December,

Maoris.

Race.

1910.

Speaking Maori in the

Iitropeans.

Totals.

in the Home. Homae.

——— [ — e S
Boys.|Girls.iTotal.l Boys. Girls. | Total. Boys. Girle.|Total.! Boys. | Girls. ! Total.

I I
- - 1 i -1—77\77 VA-A’TA_ )
1L 10 21 1.014| 820 1,843 ! 88 66 154 L1I3° 905 | 2,0I8
D 8 13 255 | 206 461 28 32 60 2838 244 534
2 7 9 226 191 417 23 11 34 251 200 460
14 D 19 210 148 358 . 23 16 39 247 16GY 416
11 7, 18 174 135 309 . 20 24 46 205 168 373
3 0 12 136 | 98 234 20 27 53 165 134 | 289
3 4 9 74 38 112 13 14 27 92 a6 148
1 1 10 | 7 17 4 3 14 22 10 : 32

I i I i 4
52 50 I 102 2,099 | 1,662 . 3,751 | 232 3 195 - 427 2,383 l 1,897 ; 4,280

; . 1

NO'x‘E —F or the purpose of this return, ha]f caste children and children intermediate in blood between half-caste
and Maori are reckoned as Maori (M), and children intermediate in blood between half-caste and European as

Europe:_m (E).

bU‘\IMAR\ of TaBLE bhowmg STANDARD (JLASSIFICA'I 10N,

Standards. Roys. Girls. Totals, 1910. Totals, 1909.
Preparatory classes 1,113 906 2,018 1,902
Class for Standard | 288 246 534 =403
» 11 251 209 460 444
v 111 247 169 416 448
. v 205 168 373 455
“ \ 165 134 299 229
. Vi 92 56 148 121
. \'2) 22 10 32 29
"Totals : 2,383 1,897 4,280 : 4,121
t |
Table No. H7.
STANDARD CLASSIFICATION, 31st December, 1910.
e Classificatlon of Pupi ... % s
o assification of Pupils, S g §'3 g g,g
Schoots, 2 - a8 E E“ag 2
B v L L .omL 1w, v, VI viL  Bg2f] & BE
LA . i - . Lo IS
; i i ! |
Hg,pua, L 44 25 i 7 1 N 3 . 1 R . % .
Te Kao .. 45 16 T .. 7 6 . 5 4 L .
Paparore ..o 83 9 l 6 6 4 6 1 2 e e . .
Ahipara .. 108 451 19 + 9 8 8 o1y 3. L. .. ..
Pukepoto .. 837 22| 9 3 1 T8 6 . . 4
Pamapuria .. 31 14 5 | b 4 1 .. 2 .. . ..
Rangiawhin .. 22 6 o1 3 T 1 4 .. .. .
Parapara .. ‘ 28 g8 1 2 2 3 4 3 .. .. .
Kenana . 26 13 ‘ 2 8 1 b) 2 .. .. .. ..
Peria 41 5. 3 3 8 5 4 3 .. 1 ..
Taemaro 39 51 10 11 1 11 .. .. . ..
Te Pupuke 42 21, 3 4 4 T2 .. 1 e 1
Touwal 25 8 ‘ 6 5 1 .. 4 .. 1 1 ..
Whakarara 49 12 4 7 9 11 5 1 .
Whangape 59 34, 8 2 9 3 B .
... Pawarenga 34 27 | 5 1‘ 1 .. . .
Matihetihe 30 13 4 [ 5 . .. 2
Waitapu 30 12, 7 7 4 . .. .
Waimam aku 34 23+ L. 2 3 1 03 3
4—KE. 3. <



HE.—3.

Schools.

Whakarapa
Motuti,
Mangamuka
Maraeroa
Whirinaki
Omanaia
Waima
Otaua
Kaikohe
Tautoro
Ohaeawai
Te Ahuahu
Oromahoe
Karetu}
Waikare

Te Rawhiti
Whangararu
Poroti
Takahiwai
Otamatea
Kakanui
Wainku
Port Waikato
Manaia

Te Kerepehi
Wharekawa
Mataora
Rawhitiroa
Parawera
Te Kopua
Rakaunui
Oparure
Waimiha
Te Waotut
Whakarewarewn
Ranana
Wai-iti

Te Whaiti
Waitabanui
Tokaanu
Oruanui

Te Kotukutuku. '

Paeroa
Papamoa
Te Matai
Motiti Island
Matata

Te Teko
Otamaurn
Poroporo
Ruatoki
Waioweka
Omarumutu
Torere
Omaio

Te Kaha

Raukokore
Wharekahika
Te Araroa
Rangitukia
Tikitiki

Waiomatatini .

Reporua
Tuparos
Hiruharama
Whareponga

Tokomaru Bey..

Whangara
Nuhaka
Tuhara
Tangoio

Te Haroto
Waimarame
Karioi
Pipiriki
Pamoana
Okautete

Mangamaunu ..

Arowhenua
Waikouaiti

Total for 1910
Total for 1909

Difference

26

Table No. H 7T—continued.

STANDARD CrLASSIFIOATION, 31st December, 1910—continued.

|
|

. g—-’ Cl ifieati § i g”' P & H
gg 1 agsification of Pupils. ‘§é§gf ig §'8
K- 19888 @ 9%32
EH | P. I I LIV v. VL VIL Jf.-sg__g £ g2
IE- 1 U i e 8" 13 &
I gsl; 51,(1)( 9[ T 9% 2 | o !l D
49 16 10 | 13 7 3 .. L . ‘
39| 17! 8 | .. s |5 a0 L D
SR LA N A A A
‘ . P i P2 e ..
94| 571 10 | 9 333J6_1/.. D
; ) a1 8 | 4 8 .. | 4 R 1 I
52 5, 11 17 6 . 1 ! g1 . .
g? ﬁ 2 % 5 AU - T R .. 1 .
: . 7 1., - S
b NS S T S e O L O S
al 30 7 e 2| .V » ‘ -
s1{ 14. 8 | .. 5 1 1 1o .. .
47| 26 10 3 3 2 | .. b Lo O
20 18 5 | 4 1o 3 o - -
Coarl o120 10, 4 N O - ..
35: 19 6 3 4 20 1 . :
20 22 4 . 2 .| 1, . L0 - -
391 16, 10 | .. 8 4 el el I
300 28+ .. 0 .. 4| 10 1. 1. . DR
P gl 12 |y g | o] S
33' 1?‘ 4 g 3 3 ‘ P O o
P 5 e P N P . .
Cosrl s 11 .. L. 2 b gl T3 |
o110 4 - 1 A O R
C 31 8 1 e . DL
{ /o842 s I 1 D
. i . . e .. oo . .. s .
| w0 8 12 5. L -
| oes o3 10 10 3 1 7 2 1 - 1
SERTIEE N 4 4 - .
- gi i’.g i i Z ; \ 3 B 5 1 e 1
3l 1. 2l s 3 5 5. il -
Ci.azyo18y T |7 5 4 T RO - .
carloar ot Lis 13 3 Ll
SRR T R 2 | 2| .. T
| s8] a1 8| 6 9! 5| 6 .. 1 1.
o 54t 160 81 6 7| 9l 4| 4 . . -
‘ gg ?g: g' g' g; gl 2 1 ..
. ! 4 i [ P A 1 .
LAl 15 3 4 3, 6 3 2 1 1 -
e [ b 53 3 ' :
ossi sz 9 o2 6 s Do -
.02 85 6 15 3 718 s .. -
29 11 6, 3 3 2 2 1101 1 ..
63| 81, 8 11 3 4 5 | .0 1 1
a4 1T 4| 8| 3 3 5 e L -
©| 17y 2 2| 6| 6 51 1| 1! 1 -
41 20| 2 7 3 ‘ 4 3 ohe 1 1
481 24| 83 5| 6 7 3 | .. 1 .ol .
32! 16! .. 5 5 . 2 3 R O B -
60 35| 4 5 |1 8| 2 1] .. .
T 28 6 10 4 ’ 10 8 8 | 1) .. 1
46 9 8 7 10 | 4 | 3 4 ¢ 1 1 ..
49| 13, 10 10 | .. 8 | 3 50 . .
33 13i 4, 4 2 4 12 4 | . . .
61| 981 7 ' 6 " 9 | 6 1o .
BT SR 8 | 11 6 9 I .
| 40 17! 1 4 5 5 6 1 1} 1 .
83 3. 9 10 12 0 5 0 12 2 .. .
8 9. .. 9 ... 6| 8. 4 2
o7 89| 12 1 10 | 4 | 10 9 | 13 | .. . .
gg a1 13 | 18 o ( g { 3 e . .
e8| 7. 11 5 3| &' 2| 1 AN :
s2| 12/ 6 | 5 1 3 O R 1 L .
32| 21| 1. 1 3 1 3 11 1 .
33| 14| ¢ . 3 5. 6 .. T
17 6! 8! 5| .. g . I :
23 T 041 44 1 R )
21 6 8 ' .. 3 . 7 2 L .
39! 17| .. 5 7! 8 2 | o )
35 8| 4 . 3 3, 8 3 8 3 ] 1 2
| | !
4,280 2,016 | 53¢ {460 | 416 [ 373 ' 209 | 148 | 82 28 | 16
4,191 [1,902 | 493 | 444 | 448 | 455 929 | 121 | 29 38 l 19
— I—
4159 {4116 |+41 +16 |—832 '—82 i+70 [+27 | +8 l 15 | -8
S , 7 @
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E.—3.

‘I this table the schools are arranged according to the marks

Whakarewarewa
Manaia
Whangaruru
Whirinaki
Wai-iti
Omaio ..
Kaikohe ..
Hiruharama
Rangituka
Whangara
Ranana ..
Pukepoto
Waioweka
Ahipara ..
Tokaanu
Paeroa

Te Matai. .
Oruanui ..
Te Kaha

Te Kao ..
Peria
Rangiawhia
Waikouaiti
Reporua ..
Waima
Omarumutu
Taemaro
Waimamaku
Okautete. .
‘le Haroto
Tuparoa. ..
Te Pupuke
Tautoro ..
Whareponga
Matihetihe
Parapara..
Rawhitiroa
Wharekawa
Mangam wunu
Oparure ..
Parawera
Paparore
Takahiwai
Whakarara
Waiomatatini
Matata
Whangape
Tikitiki
Maraeroa
Waimarama
Whakarapa
Poroti
Karetu
Nuhaka ..
Motiti Island
Rakaunui
Papamoa
Kakanui
Oromahoe
Mataora Bay
Te Whaiti
Omanaia
Touyai
Avowhenua
Waikare ..
Waitapu. .
Otamauru
Torere
Pamapuria
Pamoana
Tuhara ..
Tokomaru Bay
Pipiriki ..

Schools.

‘)

-

8

Table No. H9.
Resurnrs of InspecTION, 1910.

other School Docu:
ments, except the Time-

Condition of Ilecords and
table.

10-0

10-0
10:0
10:0
10-0
10-0
10-0
100
10-0
10-0
10-0
10-¢
10:0
10-0
98
9-6
96
10-:0
10-0
10-0
100
10-0
10-0
9-3
9-3
100
100
10-0
10:0
94
9-8
90
94
9-2
94
8-8
100
10-0
94
94

92
9-8
St
86
9-6
96
98
8
90
9-0
96
88
96
8-2
84
82
9-8
8.1
sS4
80
95
92
10-0
84
96
87
88
90
805

90

including
Mennpers, and General

Order, Tone, Cleanliness,
Behaviour.

. Diseipline,

st
53
oo

10-0
10-0
10-0
10:0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10:0
10-0

95
10-0
10-0
10.0
10-0
10-0
10-0
10-0
10-0
10:0
10-0
10-0
10-0

9-8
10-0
10-0
10-0
10-0
10-0
10-0

95

T

obtai

Property,
Gates and !

Buildings ana:
Garden and

Oftices, Appliances and

Furniture,
Grounds,
Fences

Condition of
&e.:

bt
S
S o

et el e s
Prored0303c03 009

DWHALOLTMOINMNOTIOOOMONIOWDONONO

Sovocor

of Work, Suitabiliby of

of Teaching, Schemes
Time-tables.

Organization and Methods

—
e
<

100
10:0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
10-0
100
10-0
10-0
10-0
10-0
10:0
10-0

95
10-0

95
100
10-0
10-0
10-0

9-0
10:0

9-0

88
10-0

9-0
10-0

95

9-0

80

1ed.  See last column.,

Total Marks—

Maximum
40.

400
-40:0
400
40-0
40-0
40-0
40-0
40-0
40:0
40-0
40-0
40-0
40-0
400
40-0
39-8
39:6
39-6
39-5
39-6
395

39-5
39-3
39-3
39-1
39.0
39:0
39-0
38-8
387
38-6
385
38-4
38-2
38-2
381
38-0
380
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Table No. H 9—continued.
RLSULTb of INSPE(,TION, 1910——contmued

]
ags
-3
%
35=
Sehools. f: o
1 c; <
-
boShdy
. Eagz
ER¥EE
6]
]
Otaua .. .. .. .. .. 9.4
Te Kerepehi .. e .. 92
Otamatea .. .. .. .. 92
Te Rawhiti .. .. .. . 84
Te Kotukutuku .. .. .. .. 84
Poroporo. . .. .. .. .. 9:2
Te Araroa .. .. .. .. 95
Raukokore .. .. .. .. 80
Wainku .. .. .. .. .. 78
Motuti .. .. .. .. .. 74
Mangamuka, . .. .. .. 92
Te Waotu .. .. .. .. 84
Wharekahika .. . .. .. 83
I'e Teko .. .. .. .. 90
Kenana .. .. .. .. .. 88
Waitahanui .. .. .. .. 88
Karioi .. .. .. .. R 73
Ruatoki .. .. .. .. .. 89
Hapua .. .. .. .. .. 84
Te Kopua .. .. .. .. 80
‘Tangoio .. .. .. .. .. 64
Te Ahuahu .. .. .. .. 58
QOhaeawai .. .. .. .. 642
Pawarenga .. .. .. .. 50
Port Waikato(!)
‘Waimiha(1)

iucluding i

i Order, Tone, Cleanliness, ;
Manners, and General .

Behaviour.

Discipline,

’
!
|
i

=PI ®OOWPROIIS

@
CWRRRLOLSXXLODWUMITTIOWO:

(1) Not inspected.

Table No. H 10.
CrassiFiED SumMARrY of Ner Expenpirukk on NATivE ScHoons during 1910.

Teachers’ salaries

Teachers’ house allowances .
Teachers' allowances for conveyance of goods &e. -
Teachers’' removal allowances .

Books and school requisites

Fuel, and rewards for supplylng tuel

Conveyance of children

Manual-instruction classes

Inspectors’ salaries

Inspectors’ travelling- expenses

Boarding-school fees

Travelling-expenses of schola.rs to and {rom boa.rdmg schools
Hospital Nursing Schola.rshxps .
Apprenticeship charges .

New buildings, additions, &c..

Maintenance of bulldmgs, moludmg lepa,u's and sma.ll workR-

Sundries

Total

i Condition of Property, .

! &c., Buildings and !

| Offices. Appliances ang .

¢ KFurniture, Garden and

i Grounds., Gates and
Fences.

T T

—
SN OWLUGMIONWWUXOOSODUWELITOWL

T WX TR PWRFITPPWSPWTPPE P

|

Organization and Methods
ot Teaching, 8chemes
. of Work, Suitability of

SIAVVITEP
JeaaoSa

=
oc

P®

Time-tables.

(=]

Total Marks—
Ma.ximum

1
i

33-8
33-5
335
33-4
332

33-0
328
32:6
32-2
32-2
321
319
316
314
30-3
29-8
287
28-3
27-8
26-8
257
250
16-3

(=1

CUULCWORHO-IS ~uw-a>"

£ s,
23,184 1
106
132
217
561
176
64
379
837
366
2,958
109
84

46 15
2,844 15 11
1,269 1 6
48 16 2

b pb -
CHHPOOCUH=moOUMD
[ —

TYareT

Note.—Of the above total, the sum of £4,305 was paid from revenue from national endowments.

Approximate Cost of Paper.—Preparation, not given; printing 1,700) copies, inchding illustrations), £36.

By Authority : Joun Mackay, Government Printer, Wellington.--1911.

Price Is.]
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