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EXTRACT FROM THE TWENTY-NINTH ANNUAL REPORT OF THE MINISTER OF
EDUCATION.

TrE number of Maori village schools in operation at the end of 1904 wag 100. In 1905 three schools
were opened, two were transferred to Education Boards, four were closed, and two were given up
by the Department. There were thus ninety-five schools in working order at the end of 1905,
The number of children on the rolls of these schools at the 31st December, 1905, was 3,863, as
against 3,754 at the end of the preceding year. The number of children is thus increased by 119,
while there were five schools fewer in number. The average attendance for the whole year 1905
was 3,428, an increase of 344 on that of the preceding year. The regularity of the attendance has
increased from 81 to 84 per cent., which is very little behind the average attendance at the public
schools of the colony. This is all the more satisfactory when iv is considered that none of the
Maori schools are town schools. ‘

In addition to the village schools, there are now six mission schools that are usually
inspected and examined by the Department, two schools of this kind having been established during
the vear.

Theré are also six boarding-schools established by the authorities of various Churches in New
Zealand ; these form the only means available of affording higher education specially for Maori
boys and girls. The total nuinber of Native schools open at the end of 1905 was thus 107.
European children attending Maori schools are provided for in the matter of higher education by
the provisions of the regulations concerning free places in secondary schools, and admission has
already been granted to candidates who have gained in Native schools the necessary qualifications.

Three new schools—Oruanui and Waitahanui, in Taupo distriet, and Mangaorongo, in the
King country—were opened during the year, the first two with considerable success.

. There is still some difficuity in procuring candidates who possess the qualifications desirable
in the case of Native-school teachers, and, for this reason, the school built at Waimarama, Hawke’s
Bay, could not be opened until some time had elapsed after its completion.

The schools at Papawai and Te Kuiti were, at the request of the people interested, handed
over, the former to the Wellington and the latter to the Auckland Board of Education.

The school at Te Houhi had to be abandoned owing to the departure of the Maoris consequent
upon the resumption of their lands by the legal owner, while Awangararanui, Raorao, and Pariroa
Schools were closed owing to the attendance falling below the number required.

The Department has found it necessary to increase the accommodatijon at several schools, and
has before 1t applications of a promising nature for the establishment of several new schools.
Information upon these, as far as it has been ascertained, is given in the Inspector’s report.

During the year a gratifying advance has been made in the matter of handwork in Native
sehools. Five new workshops have been established, all of them with the assistance of the Maoris,
and at small expense to the Department. A beginning has also been made in the matter of giving
instraction in cooking, the utensils being such as are in general use in'Maori kaingas. Instruction
in practical needlework has also, during the year, been considerably developed, especially in the
largest schools.

For the higher education of Maori youths there are six Native boarding-schools available —
viz., St. Stephen’s and Te Aute for boys, and Hukarere, 8t. Joseph's, Victoria, and Turakina
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Schools for girls. The Government offers 123 scholarships, tenable at one or other of these schools
for two years, to children of predominantly Maori race who pass the Fourth or a higher Standard
at the Maori village schools ; most of the holders have passed the Fifth, Sixth, or Seventh Stan-
dard. At the end of the year thirty-eight of the scholarships were held by boys and forty-four by
girls.
To Maori children attending public schools who pass the Fifth Standard before reaching the
age of fifteen scholarships of the value of £20 a year are granted, to enable them to attend a
secondary school or to become apprenticed to a suitable trade. Under these conditions there are
seven scholars attending secondary schools and seven boys serving apprenticeships., Further
advance has also been made in regard to what are known as ¢ nursing scholarships.” There are
now (1906) three probationers—one each at the Napier, Wellington, and Auckland Hospitals—while
arrangements have been made for admission of three scholars as day-pupils.

Siz scholarships are offered by the Government to Maori youths to whom it is considered
advisable to give university training. Three of these are reserved for those who wish to study
medicine, and the remaining ones are open. At present there are three scholarships being held,
one student taking the medical course, one arts, and one law.

With reference to the conditions under which all the scholarships are granted, it seems evident
that higher qualifications may now be safely demanded from those who wish to obtain secondary
or higher education. There is already manifest a keen desire on the part of the Maori parents for
instraction in manual and technical work of such a character as is likely to be most useful to the
young Maori. The ready assistance they have given in various localities during the year in the
establishing of workshops is evidence of this desire. The Department is also beginning to find
that where boys and girls can obtain practical training of some kind at home, their parents do not
wish them to attend a secondary school. It may be seen from these facts that the system of
handwork and manual instruction in Native schools is now beginning to bear fruit, and an exten-
sion of the scheme is to be looked for as a natural result.

For boys, instruction in elementary agriculture is probably the direction in which extension
of technical work is desirable, while for girls needlework, cookery, and domestic economy may be
further developed. :

The total expenditure on Native schools during the year was £24,077, which includes £95
paid from Native school reserves funds and £2,000 from Civil List for Native purposes. Deducting
£36, recoveries from various sources, the result is a net cost of £24,041 for the year 1905, as against
£24,881 for the previous year. '

Included in this sum is expenditure on new buildings and additions, £2,560; on secondary
education (including boarding-school fees for holders of scholarships from village schools, -
apprenticeships, hospital-nursing scholarships, University scholarships, and travelling expenses of
scholarship-holders), £2,116.

The staff of the village schools included seventy-three masters, twenty-one mistresses in
charge, eightv-seven assistants, and fifteen sewing-teachers. ~The masters received salaries
ranging from £90 16s. 8d. to £269 5s. 10d.; the head mistresses from £60 to £176 13s. 9d.; the
assistants from £9 8s. 4d. to £50; and the sewing-teachers from £6 16s. 8d. to £18 15s. In one
school the master and mistress work conjointly, the total salary being £320 10s. at the end of the
year. The assistants and sewing-teachers in the greater number of the schools are generally
members of the teacher’s family who give assistance in some part of the day’s work. The
assistance thug given is, however, becoming more valuable every year; indeed, the Department
regards the work done by the assistants in the preparatory classes as of prime importance. =

A new scale of salaries has been approved, approximating to that set forth in the Schedule to
“ The Education Act Amendment Act, 1905.” The effect will be to produce a more even dis-
tribution of the amount paid as salaries to teachers, and to raise the salaries of assistants
generally.

As regards the race of the 3,863 children attending Native schools during 1905, 80-8 per cent.
were Maori or nearly Maori, 8:6 per cent. were half-castes living as Maoris, 2'2 per cent. were
half-castes, or nearly so, living as Huropeans, and 84 per cent. were Europeans.  Of the 3,786
children of Maori or mixed race attending public schools, §9'6 per ¢ent. were Maori, 59 per cent. -
were of mixed race living as Maoris, and 34-4 per cent. were of mixed race living as Europeans.

The standard classification of pupils of Native schools at the end of the vear was :—Preparatory
classes, 1,223, an increase of 18 on the previous year; Standard I, 728, an increase of 97;
Standard 1I, 629; Standard III, §94; Standard IV, 439; Svandard V, 159; Standard VI, 80;
and Standard VIT, 28.. : : :

No. 2.
The InspEcTOR of NATIVE ScHOOLS to the INSPECTOR-GENERAL OF SCHOOLS.
SiR,— Wellington, 81st March, 1908.
In accordance with instructions, I have the honour herewith to place before you my report
on the general condition of the Native schools and the work done by them during the year 1905.
At the end of 1904 there were in operation 100 village schools of various kinds. During
the year three new schools were built, two were transferred to Education Boards, four were
cloged, and two were given up by the Department. At the end of the year 1905 there were thus
ninesy-five Native village schools. »
There are also six denominational schools which, at the request of their controlling authorities,
are examined and inspected by officers of this Department—viz., Matata Convent, Putiki Mission,
Tokaanu Roman Catholic Mission, and Te Hauke Anglican Mission School—the latter two of which
have been established during the year. ' S
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The Department has not any secondary Native schools of its own, but for the higher education
of Maori girls and boys avails itself of those institutions that have been founded by various
religious bodiés—viz.,, Queen Victoria School for Girls, Auckland; Hukarere Girls’ School and
"8t. Joseph’s Convent School, Napier; Turakina Girls’ School, near Wanganui ; St. Stephen’s
Boys’ School, Parnell, Auckland ; and Te Aute Boys’ College, Hawke’s Bay.

NEw Scmoors, ETC., 1905.

A new school was opened at Mangaorongo, King- countrv in July. The preliminary investiga-
tions were made in 1902. During the interval many of the people left the district, taking their
children with them, and the number of school-children available was further reduced by marria,ge
and by death, so that only a very few children attended the opening. As there seemed very little
prospect of an increase in attendance, the teacher, who had deserved promotion, was transferred,
and the school closed temporarily. A much more successful beginning was made in the case of the
two Taupo schools, Oruanui and Waitahunui. The former was opened in January and the latter
in July, and the attendance at both and the interest shown by the people have been in each case
most gratifying.

The new school at Waimarama was completed in July, but much d1ﬂicu1ty was experienced in
getting a suitable teacher, and the school was not opened till early in 1906. A new school is in
.course of erection at Oparure (King Country), and new buildings are to be built on less expensive
plans at Waipapakaur: and Rangiawhia, where experimental “schools have been for some years
very successfully conducted. :

ProrosaLs For NEw ScHOOLS.

In this connection I have again to state that through pressure of work and consequent lack
of time I have been unable to 1nvest1gate all the cases in which application has been made to
the Department. There are several places that appear to be well worth a visit, and I regret that
I have been unable to report upon them, especially as they have been outs’,ta\,ndln0 for some time.

The following are the applications referred to: Te Puke, Parakiwai, Whangamata, * Whar.-
kawa,* Kohanga,* Pakau,* Port Albert, Hurunwiarangt, Ohm Pukehou, Rahotu, Kawa (Barrier
Island) Kakanui, Te leuhz Maractui (Port Waikato), Utapu, Takou Opewa, Waiharakeke,
Tauwhare, Waimaha, Makaka, Te Matka (Kawhia), Glorit (Kaipara), Reweti, Arapaoa, T'e Awaroa
(Waikato), Waitokt (Thames), Mangamuka Valley, Houturu (Waikato), Tuhara* or Whakaki
(near Wairoa, Hawke's Bay). .

Included in the above are apphcahons for schools in places where the minimum average
number of children is probably less than twenty. In such cases the Department cannot undertake
the erection of a school. ‘

With regard to cases that I was able to either investigate personally or to get reliable
information about in some other way, I have to report as follows :—

' Hangatiki.—The Auckland Board of Education have opened a school here. ‘

Pupuke Valley, Patunga, and Kaingapipiwas are, I think, practically identical. The children
can all attend Te Pupuke School, and, as the School Committee has been constituted with this
end in view, the difficulty formerly in the way has been removed.

Mohaka.—1t appears that the Maoris here wished for the establishment of a Native school,
and not a Board school. As there are, according to latest report, eighty-two Maoris and only
thirteen Europeans on the roll of the school, it certainly looks as if they were entitled to a Native
school. In view of the establishment of the school by the Hawke’s Bay Board, the Department
cannot, of course, agree now to erect a Native school, and the application has therefore been
declined.

Poroutawhao. —~’I‘hls case has been met by conveyance of the children to the nearest Board
school.

Kaitwhata, near Flat Point.—A small school is being erected here.

Tokikukw (Waingaro).—Tenders received for the erection of the buildings being too high, fresh
tenders are to be called.

Bowen Town, or Otawhiwhi.—A visit was made here. There is no site available, and the
people were hkely to remove within reach of a Board school.

Mataora Bay, Waihi—A visit was also made to this place, and a promising case for a smali

school appears to exist. The difficulty in the way is that the people are connected with those at
" Wharekawa (Whangamata), to which a visit has yet to be made.

Atiamari, or Waiwharangt, or Mokai.—A school is to be built here when the land has been
legally acquired. All other details are corplete.

Tautoro, near Kaikohe.—The contract for buildings has been let, and they are now in course
of erection. )

Parapara, Wanganui Biver.—A visit was made to this place. The people live scattered, and
the number of children that could attend would not warrant the Department in proceeding.

Ruatahuna has been delayed through the objection by some of the hapus interested to the site
chosen for the school. A new site has now to be selected.

Waipapakauri-—The buildings are now in course of erection, and the Papmore School will
henceforth be situated here.

Te Reinga.—The site offered was unsuitable. There are not many children: Another visit will
be necessary.

Waimahana (Taemaro) 18 a promising case, but I have not been able to visit the settlement.

Ngatekawa.—The application for a school on the south side of Parengarenga Harbour was
met with a ferry scheme, the children going to Hapua.

* Since visited in 1906.
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Whareroa and Matapihi, Tauranga.—The children here were not numerous, and many of them
go to the neighbouring Board schools, and the Department is therefore reluctant to agree to
establish a school. o

Hitaua Bay, Tory Channel, has been taken in hand by the Marlborough Education Board.

Te Hikuwai, East Coast.—The children of this settlement have for years attended L'okomarn
Bay School, at a few chains distance from which the Hawke’s Bay Board has recently established
a school. It would be unwise, therefore, at present to further weaken the Native school at
Tokomarw Boy by establishing one at Hikuwaz.

Motiti Island, Bay of Plenty.—A school will very probably be built here. The case is a
promising one.

Maori VILLAGE ScHOOLS AT WORK DURING THE YEAR 1905 orR sOME PORTION OF IT, AND
EXAMINED OR INSPECTED, OR BOTH.

Group I-—The Far North (Parengarenga, Mangonus, and Whangaroa).

The following are the schools situated in this district : Hapua, Te Kao, Ahipara, Paparore,
Pulkepoto, Pamapuria, Peria, Rangiawhia, Parapara, Kenana, Te Pupuke, Towwar, Whakarara.

For part of the year Parapara has been closed for want of a suitable teacher.

Touwai School has not been so well attended as it used o be: sickness and death played
havoe in the settlement.

The discovery of copper near Te Pupuke and the return of the people from the gumfields to
their homes in consequence of the low price of gum enabled the Department to reopen T'e Pupuke
School with very satisfactory increase in the attendance. A qualified teacher was also found for
Whakarara, which was also reopened, and has since maintained a steady average.

In the case of Te Kao Native school, inquiries made during my visit revealed the fact that the
children attending walk daily distances varying from four to nine miles each way, their homes
being in the gumfields surrounding the school. A unique record such as this is conclusive evidence
as to the successful management of the school.

With two exceptions—and these were remarkable for their inefficiency in comparison with the
other schools—I consider that these schools are in a very satisfactory condition, and, indeed, may
be regarded as doing first-rate work.

In one school the want of attention to cleanliness as regards the schoolroom, the appliances,
and the appearance of the children made me feel ashamed, and I expect to see great improvement
made in this direction at the next visit.

New buildings are to be provided for Paparore, an experimental school carried on for some
years with much success in a gum-store, to which the children have walked four or five miles.
These will be erected near Waipapakauri.

A new school and residence are to be erected at Rangiawhia, where another experimental
school has by its good work justified the step. It may be worth recording here the fact that the
veachers of this school, who are of Maori race, have succeeded in bringing it to a very high degree
of proficiency, and they deserve our congratulations on their success.

At Hapua, the farthest north school, the teacher’s garden serves as an excellent object-lesson
to the people, who, I was pleased to note, had themselves established plots in places formerly con-
sidered unsuitable. Anothing striking case is that of Kenana, where the schoolhouse, for many
vears surrounded by a wilderness of manuka, is now the centre of an oasis, well-stocked with
flowers and vegetables, the resulf of the present teacher’s labour.

Handwork is well taught in most of these schools.

Group II.—Hokianga District.

Mr. T. L. Millar, of Rawene, acts as local visitor to the schools in this district, and has again,
as in former years, earned the thanks of the Department for the interest he has shown and the
assistance he has given when applied to.

The schools are : Whangape, Matthetihe, Whakarapa, Lower Wathou, Mangamuka, Maraeroa,
Motukaraka, Whirinaki, Wavmoamaku, Omanaia, Waima, and Otaua.

Esxcept in one or two cases, these schools have increased considerably in numbers.

Whangape School has been enlarged.

At Whirinaki provision has also been made for the increased numbers by the use of the old
building, which now accommodates a very fine infant department.

. Mangamuka and Watma Schools, built for forty children, have now each about sixty-five
children on the roll, and the question of making suitable provision for this number is now being
considered.

The building in which the side school at Lower Waihou is conducted is very unsuitable for the
purpose, and the teachers are subjected to great inconvenience.

The attendance at these schools is, on the whole, very regular, and the order and discipline
have improved.

With regard to the work of the children I am pleased to note an improvement, and this is due
to the fact that at last the teachers have broken away from their old methods. Special mention is
due in the case of the preparatory classes at Waima School, where the infants receive a careful
training on modern methods, and are in consequence well advanced.

The schools as a whole are kept tidy and clean, and the children are, generally speaking, clean
and well-mannered. An excellent tone prevails, and the Hokianga schools are in a flourishing
state, the enthusiasm of the people in several cases being a sure confirmation of this fact.

Tue success of Whangape is all the more creditable when one takes into consideration the fact
that, the school being situated between two rivers, the children are nearly all ferried to school, fifty

or more crossing one river daily.
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Handwork of one form or another is done in nearly all of these schools, the modelling in
plasticine as some of them being really excellent.

There are now in this district four workshops at which instruction in carpentry is given, a
new one having been established at Whangape during the year.

Group III.—Bay of Islands, Whangarei, and Karpara.

The following are the schools comprised in this group: Kaikohe, Ohacawai, Te Ahuahu,
Oromahoe, Tawmarere, Karetu, Whangaruru;, Te Rawhitt, Poroti, Takahiwai, and Otamatea.

Upon the death of Mrs. Tautari, who for many years had managed Taumarere School, the
Department decided that the school should not be reopened, as the few children in the settlement
will be able to attend the Board school at Pakaru.

Te Rawhiti School, beyond Russell, made a fair beginning, though there do not seem to be
many children in the district.

Katkohe School, which had been temporarily closed, was reopened in September quarter, and
has since made remarkable progress. It is now the largest Native school, and steps are to be
taken to provide the additional accommodation that has become necessary, there being an average
of over 110 for the first quarter of 1906.

These schools as a whole are not so efficient as those of the former group. The preparatory
classes are still below the standard that ought to be attained. Fingers are still used in one or two
places for working sums in addition, and English is not at all a strong subject. The attendance
has increased at some of the schools. The children were generally tidy and the schools clean.

A workshop is to be established at Takahiwai, and cooking classes will soon be arranged, the
people and the new teachers taking up both matters with enthusiasm.

Group IV.—Thames, Hot Lakes, Waikato, and King Country.

There are in this group : Manaia (Coromandel), Te Kerepehi, Rokaumanga, Raorao, Parawera,
Te Kopua, Mangaorongo, Te Kuitt, Hauaroa (Taumarunui), Te Waotu, Ranana, Wai-its, Whaka-
rewarewa, Waiotapu, and dwangararanui.

Of these, Raorao and Awangararanut have remained closed during the year. In the case of
the former it was intended to remove the buildings elsewhere, but this has not yet been done.
Awangararanui may yet be reopened when a site nearer to the centre of population has been
obtained.

During the year Te Kuiti School passed over to the control of the Auckland Education Board,
and a new school has been erected for the Maoris at Oparure, some four miles away.

The school at Hauaroa is, in spite of former additions, again overcrowded ; some of the other
schools in the group have, however, fallen away somewhat in their numbers, the people being
more or.less apathetic.

The new school at Mangaorongo, some distance east of Otorohanga, was opened in July, 1905.
The children who were promised for the school have, in the time preceding its completion, dwindled
in numbers until only about fifteen were present at the opening. The teacher was thereupon
transferred at the end of the year and the school temporarily closed.

The buildings formerly erected at Tapuaeharuru (Lake Rotoiti) are new removed to War-iéi,
the school being inspected in July, with very gratifying results.

The work done in these schools was, on the whole, fair. 1In at least four the want of proper
foundation work in the lowest classes brought about the usual result—disaster in the higher;
one school, indeed, was particularly unsatisfactory in this respect, and the new feacher found it
necessary to begin de novo.

Parawera and Whakarewarewa deserve specml notice. The children attending the former
came, many of them, long distances; their work in school is exceedingly good, and they are clean
and well-mannered.

Whakarewarewa has reached a standard in all its work that ean be described only as excellent.
The attendance, too, in spite of such distractions as tourists, carnivals, and tangis, is excellent.

Group V.—Twhoe or Urewera District.

The schools here are: Te Houhs, Te Teko, Ruatoks, Warmana, and Te Whasts.

I have in former reports referred to the specially difficult nature of the work in these schools
This arises from the fact that conditions of life are harder here than in warmer parts, that the
people are in consequence badly off for proper food, and that they are still sunk in superstition.

In the case of T'e Houhi School, I am sorry to have to report that owing to the occupation of
the land by the successful litigant in a recent law case the school had to be abandoned. The
teachers had used the best methods of teaching, and the school had never before reached such a
high stage of efficiency, the examination results being first rate.

I cannot speak so highly of the methods in use in all the other schools of the group. In one
the reading in some classes was more of the nature of recitation, and in another the purely alpha-
betic method was again the cause of many failures in spelling and dictation.

Te Whaite has made a very successful beginning under a new teacher, and the outlook there
has never been more promising. The Urewera children are still not so clean in their dress and
persons as are children in other districts.

The attendance at the largest school has fallen off, and it has been necessary to threaten pro-
ceedings against the offending pa,rents

The workshop at Watmana has been now put on a more satisfactory basis, and, as a timber-mill
has been lately opened in the district, an improvement in the condition of the people and children
there may be looked for.

The proposed school at Buatahuna has been delayed by the objection of some of the hapus to
the site chosen.
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Group VI.—Western Bay of Plenty.

There are seven schools in this group—viz., Te Kotukutuku, Paeroa, Papamoa, Te Matat,
Matata, Otamauru, and Poroporo.

These schools on the whole showed very good work at the examination, and the number of
children attending each has been well kept up.

Te Kotukutuku has made good progress, and has under the present teachers been transformed
into a healthy and vigorous school. Similar remarks apply a,lso in the case of Poroporo, to which
something like its old form has now returned.

The removal of the old Judea buildings to form an addition to the Paeroa School has answered
the purpose admirably, and has contributed materially to the welfare of this flourishing school.

There were only two schools in which exception might be taken to the want of cleanliness.

There is still in two or three instances a need of better methods of instruction in the lowest
classes, and in one school the order and discipline were far from being satisfactory.

A very good display of handwork was made in Te Kotukutuku and Paeroa School, the plasticine-
work in the latter being excellent,.

Growp VII.—Eastern Bay of Plenty.

There are six schools in this gr oup—vw, Waioweka, Omarumutu, Torere, Omaio, Te Kaha,
and Rawkokore.

The attendance at these schools has been very good, especially when it is remembered that
rivers liable to sudden rise are frequent in the district. To one school children walk at least five
miles each way with commendable regularity .

The work done by the children in several of the schools was excellent, and a capital display
of handwork was made in them.

The children were tidy and clean, except in one case. In this the peculiar form of religion
obtaining prevented the use of medicine of any kind, and faith, on which alone the people relied,
proved ineffectual in removing hakihaki. I may remark that I offered my own assistance in the
case of one child who was very badly affected with skin disease. The parents objected, however,
to the application of any medicine, and the poor Chlld had therefore to suffer for their obstlnacy
and superstition.

The methods in use in these schools have 1mproved very much of late years, and in Omaio
.and Te Kaha especially they have produced excellent results. In one school only was the work
weak, the children using their fingers in- arithmesic, speaking English very indifferently, and
reading in an indistinct manner.

A workshop has been established at Te Kaha, the people gladly lending what assistance was
required.

Group VIII.—East Coast, Gisborne.

The Hast Coast schools are: Wharekahika, Te Ararvoa, Rangitukia, Tikitiks, Watomatatins,
Tuparoa, Hiraharama, Whareponga, Tokomarw Bay, Whangara, and Nuhaka.

The Maori people of this district are probably the most progressive of any of the tribes
amongst which our schools are placed. It follows that as a whole they show a keen appreciation
of the benefits of education, and the East Coast schools have always been regarded as setting a
high standard.

The attendance at these schools has been good, and in Tuparca and Nuhaka there has been a
large increase in the number of children, nece%sna,tlng in the latter case an increase of accom-
modation.

The work of the schools varies in character from fair to excellent. In one the order was not
at all satisfactory; in another the instruction of the infant classes was decidedly weak.

Handwork has been very well done in most of these schools, plasticine-modelling, basket-
weaving, and cardboard-work being of exceptionaily high order.

In most of the schools, too, an excellent tone prevails.

Whareponga, which was, unfortunately, closed temporarily pending the appointment of a
suitable person to succeed the former teacher, who was transferred, and which did not, as has
been incorrectly stated, ‘“ go out of commission owing to there being not enough chlldren has
been reopened, and at mspecmon -time every available seat was occupled

The attendance at one or two of the schools has been affected somewhat by the esta,bhsh-
nient, presumably for European children, of Board schools, in cases at very short distances from
the existing Native school. Thus Maori children from Rangitukia and Tokomarw Bay Native
schools are now atiending Board schools established near them. It has also just been decided to
establish a Board school at Nuhaka, where twelve European children are now attending the Native
sehool.

The fact that European children and Maori children can be taught side by side without
difficulty is evidenced by the continued success-of Whangara School. The results obtained there
are excellent. The children are remarkably clean, as is also vhe school, and the European parents
seem well satisfied with the quality of the instruction given to their own children. Further, the
tone of the whole kainga has been improved considerably by the work of the school.

The Ngatiporou people have for the past few years begun to turn their attention and energy to
sheep-farming, and they have attained a high degree of successin this work. The Ngatikahungunu
of Nuhaka are still fully occupied in dairy-farming, of which they also have made a success. The
Department should, I think, be prepared during the course of the next year or so to lend assistance
in training such boy% as may ind their future vocation in either of these two directions. A train-
ing in agriculture or in general farm-work, including dairying, would be beneficial to the people of
the district.
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Group IX.—Hawke's Bay, Taupo, Wanganui, Taranaki, and Wairarapa.

The schools comprised in this group are: Tangoio, Te Haroto, Oruanur, Waitahanus, Tokaanu,
Kariov, Pipiriki, Pamoana, Puntho, Pariron, Papawai, and Turanganui.

of these, Oruanwi and Wmtah(mm, in the Taupo district, began operations this year, the latter
being too late for examination.

Pariroa Schopl, near Patea, fell so low in numbers and the prospects were so little that the
school was closed and the buildings handed over to the Wanganui Education Board.

Oruanut School made a capital beginning, the building being filled completely and the people
being very enthusiastic. A night clags for adults is being conducted, and a social evening held
occasgionally has done much to interest the people.

The delay in appointment of a teacher at ZTokaanu affected matemallv the welfare of the
school, which has been further weakened by, first, the establishment of a Church school as Tokaanu,
and, next, sickness and want of food among the people.

These schools are not particalarly stronu as regards the work done in them ; indeed, at least
half of them are below the mark. In one the reading consisted of mere repetltlon and in another
I found fingers frequently used in arithmetic. So firmly established had this habit become that new
children put up their hands and performed the movements mechanically, being under she impres-
sion that this was the correct thing to do. Under these circumstances one could not be surprised
at finding the arithmetic weak throughout the whole school.

Papawai School was after a successful examination transferred on the request of the people to
the Wellington Education Board.

Group X.—South Island Schools.

The Native schools in the South Island are: Watkawa, Wairau, Mangamaunu, Kaiapoi, Little
River, Arowhenua, Waikouasti, The Neck, and Buapuke. '

The work of these schools is, on the whole, fair; there are four in which it is very good
indeed.

The attendance has been generally satisfactory, except in the case of Waikawa, which is again
most unsatisfactory.

The reports show that, in the Inspector’s judgment, the. children were, except in one school,
clean both in habit and person.

Handwork is well done in several of the schools, and there is a workshop at Waskouasts which
is proving a very valuable aid.

T regret to learn that the instruction of the preparatory classes is still conducted on useless
lines, and hope that the desired change in methods will be introduced without further delay.

Wairau School was vacated during part of the year, as was also The Neck School on Stewart
Island. - Both these schools are now again in working order, new teachers having been appointed.

MisstoN ScHOOLS.

There are four mission schools which at the request of their controlling authorities are usnally
inspected and examined by the Education Department. They are: .the -Maori Mission School,
Otaki ;: the Mission School, Putiki, Wanganui ; Matata -Convent School; and Waerenga-a-hika
Mission. School, near Gisborne.

A new mission school has been established at Tokaanu by the Roman Catholic Church, and a
mission school at Te Hauke, near Hastings, Hawke’s Bay, by the Anglican Church. The Depart-
ment has also agreed to 1nspect and examine these durmg 1906, the application in each case
coming too late for action to be taken in 1905.

The school at Putiks was examined some seven months after the foriner examination, and in
spite of this the results obtained were very good, and the methods of teaching satisfactory. The
attendance had been fairly good, though the number of children on the roll was not so larce as it
used to be.

Otaki Mission School had, unfortunately, not been either inspected or examined for some two |
years. The attendance has not been very satisfactory, but the results obtained in the examina-
tion were very good.

The discipline at Matata Convent School was capital; the extra subjects—singing, drawing,
and drill—had made much advance during the year, and, indeed, the whole of the work showed a
very substantial improvement on that of the previous years. I should like, however, again $o call

-attention to the advantages to be derived from & thorough grounding in the powers of the
consonants.

The standard of the Waerenga-a-hika Mission School is, on the whole, high, and the results of
the examination were very satisfactory, though it seemed to me that some of the children had
been classified too low.

Since last examinabion there has been a change in the staff, and the teaching of the lowest
classes during my inspection was not at all satisfactory. It seems to me that the importance of
the school demands the appointment of an assistant thoroughly qualified to’take the work of all
the lowest classes. TFurther, there is a capital opportunity here for the establishment of classes in
woodwork and agriculture, in which all the boys from Standard IIT upwards could take part. I -
strongly recommend the authorities of the school to give to this important question the attention
it deserves.

BOARDING-SCHOOLS.

The schools which provide higher or secondary education to Maori children are six in
number—viz., Le Aute College (Napier) and St¢. Stephen’s (Parnell, Auckland) for boys; Hukarere
and St. Joseph's Convent (Napier), Queen Vicioria (Auckland), and Turakina (Wanganui) for girls,
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I again regret to report that, except in the case of Twrakina Girls’ School, 1 have been unable
to pay visits of either inspection or examination to the secondary schools. The examinations were
conducted by the Inspector-General of Schools, and by Mr. J. Porteous, M.A., Assistant Inspector
of Native Schools, who entered upon his duties towards the end of the year. The following is the
substance of the report in each case :—

St. Joseph's Boman Catholic Girls’ School, Napier.—The work done during the examination
of this school has been of a very high order indeed. Special reference may be made to the very
good quality of the reading, the general neatness and care of all the written work, to the singing
and physical drill, and to some very fine needlework done in addition to the prescribed work. The
questions in physiology were fairly well answered, but there was no evidence of practical work.
Experimental science has been taken, but the absence of experimental work detracts considerably
from the value of it. In nature-study, the leaves of common trees and plants, and also flowers,
have been examined, and painted copies of them made in drawing-books. Three certificates of
proficiency and seven of competency in Standard VI were issued. The elder girls receive instrue-
tion in cookery at the Technical School, Napier. The girls are also well trained at the Convent in
sewing, darning and mending, cooking, and washing.

Hukarere Protestant Girls’ School, Napier.—The school on the whole has passed a very fair
examination. The weakest classes were Classes V and VI, and the weakest subjects throughout
the school were arithmetic and geography. From the nature of many of the answers in English,
physiology, and geography, it seemed that some of the pupils failed to clearly comprehend the
language of the questions. On the other hand, there were many instances of very good work in
the various subjects. The singing was praiseworthy. The girls sang sight tests very well indeed,
and with good expression. Physical drill, with musical accompaniment, was well done. FExcellens
work is done in sewing, and prominence is given to instruction and practice in domestic economy.
The elder girls also attend the cooking classes at the Napier Technical School.

Queen Victoria School for Maory Ghrls, Auckland.—As was suggested in last year’s report, a
reduction in the number of classes has been made, and evidently with satisfactory results. The
school has made a very creditable appearance in most of the subjects. Reading and spelling were
very good in the upper classes, whilst writing was good throughout. Good work was done in
English and composition by Forms IV and V, but there was some weakness in Form III in
arithmetic and geography. The singing was very good indeed, while in physical training the
girls receive efficient instruction in the gymnasium of St. Stephen’s at the hands of Professor
Potter. The science work done by the girls consisted of elementary physiology and the
elementary principles of ambulance (first aid), cookery, and agriculture. The practical know-
ledge of ambulance-work was good, as far as it went. School gardens have been begun, and a
little practical study of plant-life and of physiology has formed part of the programme. The
girls require rather more instruction in the practice and theory of cookery than they are getting
under the present arrangements, although the practical instruction that they do get appears to'be
good. I welcome the new departure, and hope for still better results in the future.

Native Girls' School, Turakine.—-The school has passed an excellent examination, all the
girls in Standards I, III, and IV passing creditably, while six out of the seven presented in
Standard V gained certificates of competency. This 1s, I consider, a very creditable result. The
work done In English and composition, reading and writing, was well done, as was also the
arithmetic in Standards I, I1I, and IV. The arithmetic of Standard V is of such a nature that
attention is given to practical money work, and in this the class did very well. The singing was
very pleasant and tuneful. Drill consists of useful Sandow exercises, and chest-measurements are
taken periodically. Instruction in sewing includes cutting-out, darning, and mending, and the
use of the sewing-machine. The girls are also taught cooking, including the baking of bread.
I was well pleased with the manner in which the girls went about this important work. Lessons
on health, and the physiology connected therewith, have also been intelligently grasped. Domestic
instruction in various branches is taught practically, the girls doing the washing, ironing, and
starching for the household. I consider that in the training of these girls the school is doing
excellent work, and is exercising a most healthy influence on them. I shall be surprised if the
decidedly practical training which the girls receive does not produce most beneficial results. The
excellent condivion of the school and vhe good work sthat is being done redound to the credit of the
principal, who, ably seconded by his wife, evidently has the welfare of his pupils very much at
heart.

Te Aute College, Hawke's Bay.—Taking everything into consideration, the work done by the
various classes may be characterized as very fair. Some very good work in individnal cases
was met with in most of she subjects. In English and composition the quality of the work was
good in Class V, very fair in Class [V, fair in Classes Il and II1. Arithmetic cannot be described
as strong, although some good papers were handed in in each class. Algebra was very fair. In
geometry four very good papers were presented, eight papers were good, while several of the others
were moderate. Some of the answers in geometry showed that some of the boys had a very crude
conception of the work. In history the answers were not of a high order. Geography was fair in
Class I, and very weak in Class TIL. Class 111 had studied a portion of the «“ Imperial Geography,”
but very imperfectly. Three questions were substituted for three of the original questions.
Pbysiology in Class V was good, and very fair in Class IV. According to the syllabus of work,
some attention was given to praetical work in this subject, but the answers to a question requiring
the pupils to give the results of their observations were not good. The methods adopted in
answering questions were good, but in many cases the writing was of inferior quality. The Latin
of Class V was, on the whole, fair. Closer attention to the point of each question is necessary, and
in every case care should be taken that Latin is translated into good English. Classes IV and
II were, I think, below the standard which was expected of them. A ftraining in woodwork
and in the principles of agriculture would be more beneficial to a majority of the boys thay
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some of the subjects included in the programme of work. The tone, discipline, and manners
are excellent.

St. Stephen’s Native Boys' Boarding-school, Parnell, Auckland.—The lower part of the
school—Standards I, II, IIl, and IV—under Miss Lumsden, has passed a very good
examination, while the upper part—=Standards V and VI—did fairly well. The weakest class
is Standard V, the work in English, arithmetic, and spelling being decidedly poor. In
Form VI some of the spelling was poor, as was also some of the arithmetic. I
understand that the school year was of shorter duration than hitherto, and this may account to
some extent for the weakness above mentioned. The order, attention, and discipline appear good.
The singing was rather lusty; a little more attention might with advantage be devoted to
expression. Physical drill was. done, on the whole, well; some few lads did not put sufficient
vigour into their work. The boys are instructed in gymnastics by Professor Potter. A little
company drill is done. There is good material here for a cadet corps. Taking everything into
consideration, the school is satisfactorily managed by Mr. Wilson. The Inspector-General adds,
“ Woodwork, on the whole, is being very well taught at the school. It is, however, desirable that
as far as possible the boys should work from their own drawings—plans and elevations at
least, but not necessarily isometrical projections, being used. I am glad to see that agriculture
has been begun, and that there is a school garden. The work therein should be accompanied
in an increasing degree by other individual practical work by the pupils, who should further
be taught to state in clear English the results of their work and observations. As might,
perhaps, be expected in the first year of such work, the pupils made only a very moderate show in
their written answers to questions. There is promise of better work in future.”

Te MAKARINI SCHOLARSHIPS.

The Makarini Scholarships—two junior and one senior—are provided for from a fund estab-
lished by Mr. R. D. Douglas McLean, Hawke's Bay, in accordance with the views and wishes of
the late Sir Donald McLean, and in remembrance of him. The scholarships are tenable for two
years at Te Aute College, and are of the annual value of £35.

The examinations were held on the 11th and 12th December, 1905, at the following centres—
viz., Auckland, Te Aute, Rakaumanga, Omaio, Whakarewarewa, and Waikouaiti. There were this
year twelve entries for the senior scholarship examination, the candidates coming—seven from
St. Stephen’s Boys’ School, four from Te Aufe College, and one from Taupiri Public School; for
the junior there were two candidates from the North Island and three from the South. Other
intending candidates were prevented from sitting for the examination owing to the fact that their
teachers had not complied with the regulations contained in the Native Schools Code, which
require notice to be given by the candidates of their intention to present themselves for examina-
tion,

The scholarships were awarded as follows: Senior scholarship—Joseph Clarke, St. Stephen’s
Boys’ School, Auckland, 843 per cent. ; junior scholarship for Native schools—Teretiu Kururangi,
of Te Kaha School, Bay of Plenty, 71'3 per cent.; open scholarship, William Kiri, of Ranana
School, Rotorua, 684 per cent.

Except in the case of the senior competition, where H. H. te Wahia, of Te Aute College,
clogely followed the successful candidate with 811 per cent., there is no doubt as to the superiority
of the winner.

I would again point out the difficulties with which boys have to contend in regard to what is
defined in the regulations as ¢ English.” The three South Island candidates, though all of them
Maori by birth, did not know the Maori language; and, from the point of view of Maori school
education, this is a consummation devoutly to be wished. But it was a severe handicap to them, as
their marks showed, when they found that they were called upon to translate Maori, for this meant
that the candidates were asked to take a step backwards in their edueation. I have therefore
recommended an alteration in the scholarship regulations, and have submitted with the report
a new syllabus of work for the consideration of the trustees.

I have to note the following with regard to the work done in the various subjects, partly for
the information of the trustees, and partly for that of the teachers interested: Reading appears to
have been very -satisfactory, but the comprehension was, in my judgment, much below what it
should be; writing was good, and dictation, except in one or two cases, was satisfactory. The
English I have remarked upon above. Arishmetic was very poor in the case of many of the

- senior candidates, that of the juniors being much better. New Zealand history, the laws of health,
and Biblical knowledge were much below the standard which I should expect the trustees to wish
in these subjects ; and the geography was not at all up to the mark. I have to state, however,
that the standard of examination has advanced in most subjects considerably beyond what appears
in the regulations ; and this is, I think, an additional argument why the trustees should consider
the question of revising the regulations. .

StarTisTics.

A statement of expenditure in connection with Native schools will be found in tables 1 and 2
of the Appendix, the former table giving details that are summarised in the latter. The expendi-
ture for 1905 has been less than that of 1904 by £840.

Table No. 3 gives the ages of the pupils. There is a decrease in the percentage of ages of those
under ten years, showing that the children are not coming to school at so early an age, and an
increase in all cases above that. In the case of those above the age there can be no doubt that
the establishment of workshops in several centres has had the effect of keeping the boys at school
longer, while the girls are in some places not so keen upon leaving home.

Table No. 4 shows that the working average for 1905 was 3,428'13, as against 3,083-75 in 1904;
while the regularity of attendance (percentage of weekly roll) is 83:67, as against 81-24 last year,

2—K, 2,
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The average has thus increased by 345, while the percentage shows an improvement of 243 per
cent. I think this is a very creditable result, and regret the circumstances which led to the
temporary closing of so many schools as indicated in the footnote to the table.

Table No. 5 has this year been altered to bring it into conformity with that provided by the
various Education Boards. There is an increase of 107 in she number of children moshly Maori
in race, and this is the only remark that can be made by way of comparison with last year's table.

Table No. 6 shows the number of standard passes obtained during the year. It must be
remembered that in the case of Native schools the individual pass examination is still in vogue.
Indeed, I think it would be somewhat difficult to do away with a pass examination of some sort,
as the parents would lose that keenness of interest which they now show, and which is very desir-
able in our schools. Fewer children passed Standard I this year, a very good indication that the
teachers are promoting less rapidly, and that a better foundation is being laid. The other classes
show a general increase on last year's number. In view of the allegations made in various places
that the work done in Native schools does not extend beyond Standard IV, it is interesting to note
that 130 children passed Standards V and VI. Some of these were oranted certificates of pro-
ficiency in Standard VI.

Table No. 7 sets forth the results of inspection during the year.. The schools have
hitherto been inspected on the day of the examination. This will be altered as far as possible
during 1906, and inspection visits will be made without notice. As is shown in the fourth column,
there can be no doubt that the standard of efficiency is steadily rising. Teachers are becomlng
more efficient in methods, especially in regard to the instruction of the Towest classes.

Tables 8 and 9 show that there are more children in the preparatory class and Standard I
than last year by 115. Standard II has decreased considerably; the other standards have all
increased somewhat. The average age has somewhat decreased in the higher standards, while in
Standard I, as the result of slower promotion, the age is higher.

Table No. 10 shows the number of children of Maori or mixed race attending schools under
the jurisdiction of Education Boards. There is an increase of 218 in the number of pure Maoris,
a decrease of 32 in the number of children of mixed race living as Maoris, and an increase of
154 in the number of children of mixed race living as Europeans—a total increase of 340.
I have no hesitation, however, in stating that there are several schools which, from the fact
that between 80 and 90 per cent. of the children are Maori, ought to be regarded as Native
schools, and be conduncted ag such. TIndeed, most Boards decline to assume direction of such’
schools.

Table 11 shows what is done in regard to the higher education of the Maori, and nges
information as to scholarships held at secondary schools, University scholarships, industrial
scholarships, and nursing scholarships. There are 289 children receiving education in some
secondary school or other, three young Maoris studying at some University, seven boys
apprenticed to various trades, and four girls being trained as nurses, of whom two are on the
regular staff of some hospital. The higher education of Buropean children attending Native
schools is provided for by the regulations respecting free places in secondary schools, certificates of
proficiency being issued to such children as qualify.

GENERAL.

In the following paragraphs are some remarks on the general efficiency of the Native schools
in the various subjects of the curriculum, with suggestions for the assistance of teachers where
necessary, and also some paragraphs dealing with various matters connected with Native schools.

Beading.—During the year a considerable amount of progress has been made in this subject,
especially in the preparatory and lower standards. Teachers are beginning to realise now that it
is of no use to promote a boy to Standard I before he hag mastered the foundation. In very few
schools now is the alphabetic method of teaching reading used, and the result has been a very great
advance in reading. Indeed, it is no exaggeration to say that in the best of the schools to-day the
children of the preparatory classes are able to read lessons that formerly were done more or less
imperfectly by the classes of Standards I and II. There are still, however, some schools in which
the old systein dies very hard, and there are others in which the teachers, while anxious enough to
adopt the recommendations made by the Inspector, have yet hesitated on account of their being
uncertain as to the correctness of their own method of producing the sounds of the various
consonants. These I would ask to avail themselves of the opportunity of an Inspector’s visit to
get a further explanation of any difficulties, but meanwhile to make every effort to help them-
selves by pronouncing to themselves the letters about whose function they are in doubt.

T have seen so much benefit derived from the thorough teaching of the sound-values of the con-
sonants that I am more than ever convinced of its absolute necessity in Maori schools. And I
would point out to teachers who may have come to regard it as a new fad that the Department has
long since recognised its value, as may be seen from the instructions given to teachers in the sup-
plement to the Native School Code, section xii. It is idle for teachers, or indeed for any one, to
assert that the Maori child cannot pronounce the English letters, Unless he is suffering from some
physical defect, as occasionally I have found, the Maori child, being provided with the same
mechanisim in his vocal organs, is able to do exactly the same as the European child. All that is
necessary is for the teacher to show him how to set the mechanism in proper motion, and, in diffi-
cult letters such as b, p, I, r, &c., and in combinations such as ¢k, sh, &c., this work must be done
by the teacher before any progress can be made. But when once it has been thoroughly done the
child can pronounce quite as clearly as the average European child; and, indeed, in some cases his
pronunciation is clearer, inasmuch as his words are free from all impurities. I was particularly
struck with the clearness of the pronunciation of the lowest clagses at Te Houhi—a school remote
from civilisation, on the border of Tuhoe-land. Indeed, this one instance would be sufficient to con-
vert any person sceptical as to the success of the method, for at Te Houhi the children have had to
depend entirely on their teacher for instruction in reading and pronunciation—they hear no
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English spoken, except at school. Further, the upper classes had apparently been listening to the
work proceeding in the lower ones, and had thereby acquired the habit of speaking properly and
reading correctly. In short, the method of instruction given in the preparatory classes had
benefited at once the whole school.

Another pleasant sight also now more frequently meets the eye. If you agk the assistant
teacher in most of the Native schools to give a lesson in reading to the preparatory classes, she will
proceed with chalk and blackboard, and does not hasten, as formerly, to give out the reading-books.
This is a sure sigh of a great advance in method.

What I should like to have done now is a carefully thought out scheme of teaching reading to
the infants which could be uniformly adopted in all the schools. It might proceed in some such
stages ag follows: (1) Short combinations of two letters, such as an, en, in, on, taught by ¢ look and
say "’; (2) easy consonantal sounds taught in the easiest order, not the alphabetical ordexr; (3) com-
bination of (2) with (1) to form words of three letters, as pin,; (4) harder consonantal sounds, such
as sh, th, &c.; (5) combination of these with words already formed, asin skin; (6) vowel sounds, as
in words like boot; (7) long vowel sounds, as in shame. A programme based on these lines would
give sufficient work for a preparatory class for two years, and could be taught nearly all from the
board. Indeed, there are at present no books suitable for this particular work 1n use in our
schools, except the Adelaide primer, which is too short, though excellent in other respects.

Most of the pupils in the standard classes have read two books during the year, and I think
there has been a fair amount of improvement in this respect throughout the schools. There were
one or two instances where, however, it seemed clear that the reading had been confined not only
to one book, but to certain pages of that book, and I can only express my deep regret at such a
proceeding, which is quite indefensible. On the other hand, there are schools where the children
seem to have cultivated the art of reading to such an extent that two books have been insufficient,
and the teacher has applied for extra books, asking for any books that the Department may have
in stock, however out of date.

The upper classes of our schocls have got into the fashion of reading Nelson’s Royal Crown
Readers in preference to ¢ Health for the Maori,” while the lower clagses seem to prefer these books
to those formerly in general use and specially designed for Native schools. The fact of the Royal
Crown Readers being illustrated, of course, helps to make them more acceptable. There have
been this year a larger number of requests for story-books, in recognition of the supplying of fire-
wood by the Committees, and the children thas make manifest by their choice of books the fact
that they are improving in reading, and that they are acquiring a taste for reading—a very
encouraging sign. .

Spelling.—With regard to spelling, I can say with certainty that it has very much im-
proved all round. Teachers who have found that their pupils were weak have given lessons in
word-building with good result, and I hope by the time the present preparatory classes reach
Standards III and IV to find a complete reformation in dictation and spelling. ‘

In one or two cases I have taken written spelling in Standard IT classes—an innovation full of
awe to teachers accustomed always to oral work. But, as a matter of fact, oral spelling is prac-
tically useless, and our time in Native schools should be directed only to teaching what is educa-
. tionally useful. I hope soon to be able to give written spelling or dictation to preparatory
children ; indeed, most of them can do this work now easily, recognising the various letters from
the sounds when these have been properly taught. To show the calamiby that is certain to ensue
upon the purely alphabetical, or “7—a—¢, rat,”” method of teaching reading and spelling, let me give
here a specimen of dictation from a boy in Standard III: ‘ Auckland harpour is very bretty and
ship can ente it by day or night even went the whicer is quit ruff.” Nothing can be done but to
take such a boy back until he is able to recognise the letters by their function, and it is much
more difficult to teach him than it is to teach an entirely new boy.

Writeng.—The writing in our schools is now almost universally taught from the blackboard,
and a fair amount of progress has been made. Some of our teachers still go to more trouble than
18 necessary by setting individual copies, instead of putting one copy on the blackboard and explain-
ing to the whole class the points to be mastered. The teaching of writing in the infant classes,
which is done mainly by the assistants, is, I think, on the whole more satisfactory than that in
the upper classes, and some excellent work is done by the little children. Teachers should, how-
ever, endeavour to grade the work as much as possible: it is not at all desirable to teach the
letters in the order of the alphabet; they should be taught in the order which is seen to be easiest.
) In the highest standards I should like to see some attention given to the copying of invoices
and accounts such as boys are likely to meet in country stores.

Further, I trust that greater care will in some cases be taken with the books, which should
be kept free from blots and carefully collected after every lesson.

English.—1I think the Departnient has every reason to be satisfied with the progress made in
English in Native schools as a whole. Independent testimony to the same effect is given by the
fact that in Te Aute College the two lowest classes formerly conducted have now been found
unnecessary, owing to the better preparation of new-comers in English subjects generally.

Teachers are now appreciating the importance of the subject: due attention is given to it
from the very lowest classes, and, indeed, the work of the preparatory ciasses is very good. I have
to remark to teachers, however, that they should not expect too much at first from these lowest

classes, and that here, as in reading, a graded scheme should be arranged. The following may
serve ag a suggestion as to order: (1.) Name of common objects in schoolroom, parts of body,
clothing, &e.—e.g., *“ That is a hat.”” (2.) The same with words marking distinetion—e.g., *“ That 1s
my hat.” (3.) The same with phrases indicating place, &e.—** The hat is on the slate ”; My hat
is on the slate,” &e. (4.) Plural forms. This would lead up to the requirements of Standard I.

Again I must ask teachers to be most careful in listening for imperfect or incorrect English
from their pupils, and not to pass anything in the shape of an error. Also, I should like to
impress upon both teachers and Committees the necessity for encouraging the children to talk
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English on the playground, and to see that this is done as much as possible. There are many -
schools in which this habit is regularly practised, and it is very encouraging to hear the young
Maori children calling to one another in English as they chase each other about the playground.

I may inform teachers that it has been alleged that an important distinction exists in this
very respect between the Maori children attending a Board school and those attending one of our
own Native schools—namely, that the former speak English in the playground, while the latter
speak Maori. I hope that teachers will do their best to give this statement a practical denial, and
to take every care to impress upon the children the necessity of practising outside school the
lessons they learn within 1t.

It is important to notice in connection with Hnglish the benefit that the subject has received
indirectly from improved methods in teaching arithmetic, especially in the work of the lowest
classes, which is, generally speaking, taught ovally. Nor can it be doubted that the improved
gkill in reading and the power that this gives are decided helps to the child in his English, and
there is thus an unconscious correlation of the various subjects.

As regards the written HEnglish, one of the chief faults is the want of proper punctuation.
One frequently sees the whole lesson written without a single stop inserted. In other cases the
word and appears ad nauseam. The remedy for these faults is blackboard instruction, during
which the children themselves should be made to supply the punctuation, the full stop being taught
first, then the semicolon, and the comma last. :

Arithmetic—During the year there has been a gratifying improvement in this subject, though
there is still a considerable amount of disparity amongst the schools. In the infant classes, how-
ever, a great advance has been made, and I have no hesitation in saying that the teaching of
arithmetic in the lowest classes is now being conducted on methods that are thoroughly sound and
likely to produce the best results. The art of counting by units has practically been discarded, and
oral teaching of the varions numbers in all their relations has been substituted. Counting on
fingers, using strokes, and other mechanical aids to addition are, therefore, now not to be found in
the lower classes of our best schools, though one occasionally sees in a higher standard a boy or
girl unable to proceed without using fingers.

In most of the schools the recommendations I have made have been accepted by the teachers,
and they are now working practically on the same lines as those set forth in the public school syllabus.
The teaching of the first ten numbers has been, I think, quite sufficient work for a first-year child
of, say, six years of age, the first twenty numbers forming a two-years course. Wherever this
plan has been followed the results have been surprisingly good, and I have great hopes in the
future for the arithmetic done by the children that have been given their first training in numbers on
the method referred to.

During the year a mapual of elementary arithmetic by the late Mr. Hartley, Inspector-
General of Schools in Adelaide, South Australia, was supplied to teachers of schools. I cannof
recommend it too earnestly to teachers who wish to give a thorough foundation in arithmetic in
their school.

The teaching of this particular branch of the work being almost entirely oral, there has been a
corresponding advance in mental arithmetic and ability to work simple problems. Nor can there

"be any doubt that the difficulty experienced by Maori children in this respect will entirely disappear
as the children taught in the lowest classes on the new method reach the higher standards. I am
pleased to note that teachers are making good use of the cardboard money supplied, and in not a
few cases the teaching of sums involving money calculations has considerably gained by the
practical work. For instance, in a northern school the children of Standard IIT class are
frequently set to transact business such as is commonly done in country stores. One boy acts as
storekesper and the others come to buy goods, the money in all cases being the cardboard coins
referred to. At the conclusion of the lesson the storekeeper accounts for his takings, and must
have the proper amount of cash in hand. One can see the benefit of this lesson—arithmetic, Eng-
lish, and practical utility are all involved. And, further, in a well ordered school the children can
be set to do this work occasionally by themselves; all that the teacher requires is to take note of
the cash supplied to each.

The suggestions I have offered teachers as to the necessity of teaching children in Standard IV
the working of simple bills of accounts have also been acted on, and I hope that we shall in
future provide that every boy on leaving school will be able to understand the meaning of such
bills and the correct way in which they should be drawn ouv. The writing out of sums of this
kind forms a very proper subject for a writing lesson in Standard IV. For the arithmetic exami-
nation of Standards IV, V, and VI in Native schools I have found it practicable to use the arith-
metic cards provided by the Department for the examination of public schools, and, except in one
or two instances, have not found the work entirely beyond the ability of the children., What I
want to impress more than ever on the teachers is the need of constant and regular practice in oral
work throughout the whole school, and to suggest that such arithmetic as will be found to be of
practical nse to the Maori receive special attention.

Geography.—The work in geography proceeds practically on the old lines, and consists more
of topography than of anything else ; but there is already a tendency on the part of many teachers
towards modern methods in this subject, and the Maori children are being taught to observe the
phenomena of nature for themselves.

A teacher once complained that he eould not teach the definitions without a map, and, as no
map had been supplied until late in the year, his classes knew nothing of geography. It is now
found that definitions cannot be taught by means of a map only, and the attempt to do so results
in failure. I hope to see in the new Native Schools Code an approach made to the requirements
of the public school syllabus, and to have the necessary topography acquired through the use of
pictures and an up-to-date geographical reader. -

Sewing.—Since last year I am very pleased to say that a great change has come about in the
work done in many of our schools. The taachers have readily accepted the suggestion that the
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subject should take a more practical form than the mere production of samples of stitches, many
of which are not used afterwards. In many schools children are taught to make useful articles—
handkerchiefs, pillow-slips, pinafores, blouses, shirbs, nightdresses, and even clothes for small
children. The teachers have not found any great difficulty in getting the parents to. provide the
material, and in cases where difficulty has arisen they have generously supplied it. - Cutting out
has been taught side by side with this work, and the patterns appear to be highly prized by the
children who had made them. In one school I was assured that each girl who submitted a pattern
for my inspection intended to make a dress for herself from it during the holidays. One difficulty
has always to be faced in connection with work of this sort—the natural impatience of the Maori.
Neither children nor parents can wait until the garment is made, and often trouble is caused on.
this account. It happens also that in most Maori settlements the sewing-machine is very com-
monly used, and one frequently sees even in the most isolated parts a woman seated working a
machine placed on the grass before her. Maori people are not thrifty or careful by natuve, and
the machine is driven at high speed without oil till it refuses to go; then it is put aside—** bust "’
is the word used to describe its condition. ‘ '

As we have hitherto done considerably more for the boys than for the girls in the matter of manual
training, the Department has approved of the idea of supplying a machine to each of two or three
of our largest schools where the extensive work of the teachers in sewing has deserved special
recognition. It is hoped that the introduction of these machines will serve a twofold purpose—
viz., to enable the children to do their work more quickly, to the benefit of themselves and smaller
members of the family, and to teach them the practical use of the sewing-machine and how to take
proper care of i,

Ezira Subjects.—Singing, drawing and drill : Singing still continues to be very well taught in
the greater number of the Native schools, and the sol-fa system is in practically universal use. Maori
children seem specially gifted in this work, which forins in many of our schools a very enjoyable
part of the work. In a few cases there is a tendency to harshness, arising from the desire of each.
child to make himself heard. This, of course, is a fault that should be checked, sweet singing
being the goal to be aimed at. In some schools, also, the children, taking the pitch from the
teacher’s voice, sing an octave lower than their natural singing-voice, and consequently produce
gounds like little old men. If a tuning-fork were used to give them the correct pitch this habit
would disappear. To give an instance of what Maori children can do, I should like to make mention
of the excellent singing at Whakarewarewa. The infant classes there sang four-part tunes in
excellent style, while the singing of the seniors afforded me the greatest pleasure. Nor could one
place the children at faultin their modulator exercises, which they sang without hesitation. There
are two points further I should like to ask teachers to observe—(1) to teach the children the words
of their songs, so that, being independent of song-books, they may attend to proper enunciation,
and (2) to choose songs suitable for school-children. I must confess my dislike to hackneyed
music-hall songs, especially in the case of Maori children.

Drawing : There is still much to condemn in the drawing of many of the schools, and until
we have a suitable course properly graded for each standard I am afraid that little improvement
¢an be hoped for. Further, from the meagre amount of work one sees in the drawing-books, one
can hardly conclude that the subject is taught, or even taken, with the regularity that the time-table
would indicate. And yet there are schools where the children themselves enjoy the drawing-day
almost better than any other day. This, of course, is evidence that there the subject is well
taught. At Maraeroa, in Hokianga, the drawing is specially excellens, and shows what a degree-
of proficiency Maori children may attain when the subject is given its due by the teacher. I have.
again to remark on the want of proper care of the books, which should be kept clean and collected
after each lesson. The inculcation of the habit of neatness is not the least object aimed at in the
teaching of drawing.

Drill: The forms of drill in use in Native schools are such as are calculated to strengthen the
physique rather than to produce military precision. Hence the drill consists of breathing exercises,
free exercises, wand, club, and dumb-bell drill, with scme marching and simple evolutions. - The
work of the schools as a whole may be regarded as satisfactory, and a gradual improvement is
noticeable. In the best of our schools all the exercises enumerated above are done, and with a
precision and vigour that are pleasant to behold. Here again the peculiar character of Maori:
children lends itself to rhythmic movements, which, where the work is well done, are very graceful
indeed. In some of the schools, on the other hand, one gets very little else year by year than half
a dozen exercises with wands, which become monotonous. The need of a special course of work
suited to Native schools is manifest, and I hope before long to have such a course ready. In a.
very few schools, I regret to say, the subject does not get the attention it deserves; and I think
the Department should consider whether it would not be advisable to begin school half an hour
earlier on three days a week for the special purpose of physical exercises and drill. Indeed, there
are many of our teachers who already follow this plan. I am glad to note that teachers have fol--
lowed the suggestions made in last year's report with regard to the preparatory clasges. = These,
a8 well as the elder children, now receive their lessons in drill. Of course, one cannot expect too
much from them, yet they do fairly well on the whole. In two schools there are cadet companies:
under the regulations respecting public school cadets and the boys evince a keen interest in the
work. .

Handwork,—The forms of handwork introduced into Native schools consist of paper-work;
modelling in carton, cardboard, and plasticine ; cane-weaving; and carpentry. In addition to these.
should be mentioned, as of recent establishment in one or two schools, cooking and practical.
needlework. The majority of our schools take up some form or another of the ocoupations referred:
to, but there are still some schools in which payment by results—soon, happily, to disappear—pre-
cludes the introduction of what is valueless from a money point of view. The work that is done is
very satisfactory, and I regret that I am unable to submit by way of testimony specimens of excel-
lent work in paper-mounting, cardboard-modelling, plasticene-modelling, and cane-weaving. - The
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children are in most schools encouraged to model in plasticine from the natural form; they bring
their own specimens and produce very faithful models.

In one or two of the schools the teachers have encouraged the making of articles, such as kits
and mats, from lacebark and other ma,terla,ls which the children have themselves prepared. This
work is included under ¢ Handwork,” and may serve to teach the children not to forget altogether
the arts of their parents.

. Last year there were eight workshops attached to village schools. Of these, six were’
established at'the expense of the Government; the other two were provided mostly through the
efforts of the teacher. During the present year a new plan has been tried, and so far it has proved
very successful. The best example was set by the people of Oruanui, near Taupo. They them-
selves provided the workshop, the Department finding the tools only. And special credit attaches
to the people referred to, inasmuch as it was necessary for them to hew down trees, split them,
and prepare them-——a laborious undertaking. This example was subsequently followed in other
places. At Takahiwai, on Whangarei Harbour, the people—men, women, and children all doing
their share—laboured for two days in the gum-swamp near by and devoted their winnings to the
workshop. At Pukepoto and Whangape the Committee and the people also provided the building,
while-at Te Kaha they lent all the necessary assistance. The result‘. is that there are now fourteen
workshops, of which five have been established on the “ self-help *’ policy at a cost to the Govern-
ment of the price of the tools. It is on thess lines that future development should proceed.

The workshops are doing good work, though there are one or two that have not yet proved to
be so successful as was anticipated. The articles that are made are such as will be of use in the
kainga : the Department looks at the practical side as well as, or even more than, the purely
educational side. In this respect the point of view differs from that in the case of pubhe schools
where the training is the ultimate end. The Maori wants the thing made as well, and hence it is
desirable that even adults, whose habits may be fairly regarded as formed, may, if they choose,
come to share in the instruction given in the workshop.

‘I am again pleased o report that boys who have had a preliminary training in our village-
school workshops have subsequently succeeded in finding places as apprentices. I must impress
upon the teachers in charge of workshops the necessﬂ;y of training the pupils to take proper care of
the tools in their charge. ¢ Lightly come, lightly go,” is a saying that well describes the habits
of some young Maoris. And not the least important part of the training a boy should get at school
is that of taking care of things—other people’s as weil as his own.

- A beginning has been made in two schools this year to impart the principles of plain cooking
and domestic economy to the elder girls. It is true that the scheme is at present a very crude one.
Tt consists in the girls being taught the very commonest forms under conditions similar to
those that obtain in nearly every Maori kainga, and with similar appliances. Hence it has been
arranged that girls shall get experience in cooking with the camp-oven as well as with the range in
the master's house. Should the experiment prove a success, I hope to be able to extend the
system so that the new generation of Maoris shall know at least how to cook bread—an ars in
which, from the specimens I have occasionally seen, all Maoris are not particularly gifted.
Indeed, when one considers the fact that in the real Maori districts all the * bread ” has to be
rmade, and bread and tea form the staple food of many of the children, the need for good bread can
be easily understood.

There can be little doubt that many Maoris, both children and adults, die from want of proper
food and from ignorance of the preparation of food suitable for invalids, and the training of girls in
cooking plain food with simple contrivances, and with the maximum of cleanlines, is certain in
time to produce beneficial results.

Hieuer EpucaTioN.

" Higher education is provided for Maori boys and girls in six institutions, which are, it must be
remembered, not established by the Government, but by various religious bodies. They provide,
However, the only means of higher education for Maoris at present, at any rate. The Government
provides places at these institutions in the following numbers : Te Aute College, Hawke’s Bay, 10;
St."Stephen’s, Auckland, 30 ; Queen Victoria School for Girls, 20 ; Hukarere Girls’, 20 ; St. Joseph’s
Gzrls’ 33; and Turakina Girls , 10—an increase of five on last year’s number.

“Remarks on the examination work, &c., of these institutions appear elsewhere in this report.

*" Last year the Department found it somewhat difficult to meet the demands by those qualified
for free places in these schools. Especially was this the case with the girls. Though many more
qualified for free places there has not been this year such a demand for places ; and, indeed, all
these available were not filled up until the authorities of the various colleges nominated some of
’chelr own pupils for the vacancies.

¢ The Department has endeavoured, where there are several candidates, to choose the best
quahﬁed and, especially in the case of the boys, those admitted to free places have passed one, and
sémetimes two, standards higher than that which thiey are supposed to pass in order to quahfy ;
and, seeing that there are only forty places allotted to the boys attending our Native schools, it
foIlows that there are more boys pass than free places can be found for.

In connection with the higher schools there are two matters that I think should not be passed
over in this report. The first is that the authorities should not be too exacting in their demands apon
the parents for clothing, pocket- money, &c., on account of the children. I know that in several
caes girls have been prevented from going to a higher school because they have been unable to
comply with the demands as to the necessary outﬁt and in other cases girls have not completed
thair scholarships owing to the fact that the expense of the one year has been too great for the
parents to bear another year. I feel certain that did the authorities know the history of each girl
and the condition of life of her people they would moderate their demands accordingly.

“-2"Another point for consideration in this connection is the necessity of training the Maoti youth
in’habits of thrift. Too much pocket-money and too much dress are likely to have a bad effect on
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him, and when after spending two or three years in a higher school the boys.and girls:return
h;)me lack of means prevents their keeping up the same style and opens the way to various kinds
of trouble.

_ There is another difficulty that threatens the present arrangements for affording hlgher educa;
tion, and this is the religious difficulty. The various institutions are all connected with some
Church, and parents and persons having authority in maftters of religion will not allow their children
to attend a higher school which is managed by some denominational body other then their own.
In the case of the girls the difficulty is not insuperable, as there are schools of various denomi-
nations ; in the case of the boys, however, there is nothing but the Anglican Church schools, and
this fact has prevented many clever boys from proceeding with their education. During the year
gome girls attending one of the higher schaols were compelled to leave and return home.. If seems
to me that the controlling authorities should, in the case of Government scholars, arrange that
there shall be no interference with the rellglon of their pupils, for whom arrangements might] be
made enabling them to attend their own church.

It is gratifying to note that in the case of the girls’ schools, at any rate, the controlhng
authorities have recognised the importance of giving the puplls a pr&ctlca,l training in such subjects
as are calculated to make them useful members of the community to which they must return. The
time is spent in English and other subjects as far as the requirements of the public school sylla-
bus, and also in domestic economy in all is branches. Lessons on health and physiology are
included, and it might be found possible to have ambulance lectures delivered to the girls at the
schools.

St. Stephen’s School has improved considerably in usefulness since the establishment . of
manual classes there, and I am pleased to be able to record the fact that the Department was able
at the beginning of this year (1906) to let to an old St. Stephen’s boy the contract for bulldmg the
shelter-shed at his former village school.

Te Aute College aims at the Matriculation Examination as its goal, and finds that it has little
time to give to manual and technical instruction, although there can be no doubt that the greater
number of the boys would benefit most from such instruction. The Maoris are, on the whole,
keenly alive to the value of handwork, and, indeed, some of those pupils entitled to admission
to St. Stephen’s or Te Aute did not avail themselves of the privilege because there were established.
at their particular village schools workshops at which they could receive the training.

Buropean Children in Native Schools.

With regard to the higher education of the children of European parents attending Native
schools, I am pleased to state that the difficulty formerly existing in this respect appears to have
been overcome by the provision of the regulations respecting {ree places in secondary schools—sub-
clause 2, (d). To every Native school about to be examined are sent forms for scheduling the
names of candidates who wish to take the examination for the certificate of proficiency as defined
by the regulations under ¢ The Education Act, 1904.” The examination is conducted in strict
accordance with the regulations for public schools, and teachers are enjoined to see that European
children attending Native schools shall avail themselves of the facilities of obtaining free places in
secondary schools and in district high schools.

There are at present European children from Native schools holding free places at the Auckland
Grammar School.

Maort Children tn Board Schools.

Since 1900, scholarships have been offered to Maori children who have passed Standard V in
any public school and there were during 1905 seven scholarships of this class held at various
secondary schools. As the candidates come from places more or less European, where the Maori
has sufficiently advanced in civilisation and European habits, I think that the conditions of these
scholarships should be revised so as to make the necessary qualification a Standard VI certificate
of proficiency, which, indeed, some of the recent applicants have possessed. This would enable
the Department to select only the most highly qualified youths with a view to giving them
higher education.

APPRENTICESHIPS.

Maori boys who have passed Standard IV, or a higher standard, have the option of becoming
apprenticed to a trade such as is suitable for Maoris. The scheme has not been so universally
successful as one could wish, but the degree of success achieved warrants the Department in still
adhering to it. Indeed, I think that as time goes on greater demand will be made by young
Maoris in this direction. The authorities of St. Stephen’s School, Auckland, have during the year
lent valuable assistance in making arrangements, and have found suitable masters for some of the
boys. Reference to the tables in shis report will show that there are this year eight apprentices, as
against four last year. The trades chosen by these are such as are calculated to be of the greatest
benefit to the boys as Maoris—viz,, carpentry, blacksmithing, saddlery, engineering.

TrainiNg oF MaorRr NURSES.

As some confusion has arisen between Maori nurses and State-trained nurses, I am settmg
out the history of the Department’s scheme for the training of Maori girls as nurses.

The first proposals on this subject were made in 1898, to the late Hon. W. C. Walker, by the
late Inspector-General of Schools, the Reverend Mr. Habens, on a suggestion of the late Inspector
of Native Schools, Mr. J. H. Pope. The scheme then devised consisted in sending two girls who
had passed the second year's examination at one of the Napier boarding-schools to the Napier
Hospital as trainees for one year in the theory and practice of nursing and dressing, and of cooking
~for invalids. At the end of the year's training it was intended that the girls should be sent back
to their settlements in the usual way, but fitted by what they had learned at she Hospital to be
effective preachers of the gospel of health to their people,
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The Hon. Mr. Walker having approved of the scheme, the Department approached the Napier
Hospital Trustees on the subject and they agreed to give it a trial. It was decided that the girls
should board at their respective schools, and that they should attend the Hospital daily from
9.830 a.m. to 4 or 5 p.m., and while there be under the same rules as probationers, payment for
them being made at the rate of £20 per annum. Thus arose what subsequently is known to the
Department as the day-pupil system.

_ The following paragraph from a memorandum by Mr. Pope, dated the 18th August, 1898,
should, I think, be quoted here, as being of the first importance in connection with the scheme:
* The principal dangers to be guarded against are () the diverting of these nursing scholarships from
the object aimed at—e.g., by making them the means by which Maori girls could have advantage
over better-educated European girls in competitions for permanent employment as hospital nurses,
or (b) by allowing the scholarships to be regularly secured by persong in whom the Maoris as a body
have only a limited amount of confidence—thoroughly Europeanized half-castes, for instance, who
have quite cut away from the Maori way of life. In short, these scholars should be in full
sympathy with the Maori people and with their own peculiar schools. This clearly explains why
the Department has always endeavoured to arrange that scholars should be chosen from Maoris
whose family life is of the Maori type, and not already half Europeanized, or even almost undis-
tinguishable from that of ordinary European familes.”

The Matron of the Napier Hospital reported that the first girl chosen was doing well,
and one year, in her opinion, being not enough, advised the Department to extend the scholar-
ship for another year. Dr. Baldwin, of Auckland Hospital, in aletter to the Right Hon.
Mr. Seddon, subsequently expressed the opinion that one year’s training would be of little use,
as he found even in the case of his staff (European) the full period of three years to be too short in
which to give a thoroughly sound training. The extension was therefore agreed to. '

The first trainee had by this time (1899) given such satisfaction to the Hospital authorities
that they offered her a position on the staff, which she accepted, on the grounds that under the
existing scheme she had neither knowledge of nursing nor money, and to go amongst the Maoris
and depend on them would be useless.

The next trainee was also recommended for extended training, and the Hon. the Minister decided
in 1902 that the duration of the scholarships should be extended to two years, and to three years if
considered desirable.

In 1904 it was represented to the Department that the scheme even now was not complete
enough to give the mana or weight which the Maori nurse should have, and which could only be
impressed upon the Maori people by the nurses having a certificate of efficiency in nursing. The
whole question was thereupon reviewed, with the idea of securing duly qualified Maori nurses who
should be trained on the understauding that affer qualifying they should live amongst their own
people, that the medicines supplied by the Justice Department be at their disposal, and that in
time nursing homes be established in some central position amongst Maori kaingas. It was
decided, however, that the day-pupil arrangement should still remain, as it affords both the
Hospital authorities and the girls themselves an opportunity of seeing whether the work is likely
to prove congenial. These proposals were approved by Cabinet on the 9th July, 1905, and it was
decided that provision should be made in the Hospital Bill for Maori-girl probationers to be trained
as nurses. ,

The Department communicated with the authorities of the Napier, Gisborne, and Wellington
Hospitals, asking them to admit Maori girls as probationers on the staff. The Napier and Wel-
lington Hospitals agreed (Napier taking one probationer and two day-pupils), but the Gisborne
Hospital authorities could not see their way to accept the proposals. The two girls who had served as
day-pupils in Napier were thereupon admitted to the staff of the Wellington and Napier Hospitals
respectively, and other day-pupils were to be selected in their places.

After the establishment in Auckland of Queen Victoria School for Maori Girls, and of Turakina,
Girls’ School, near Wanganui, the Department approached the Hospital authorities of these two
cities with a view to their taking girls who had passed through these schools. It was further
suggested that, in the case of their complying, the first positions as probationers should be filled by
those who had just served (during 1905) an apprenticeship as day-pupils at Napier, and who would
otherwise have to wait until 1907, when the two probationers appointed to Napier and Wellington
respectively had completed their three-years course. Both bodies agreed to admit Maoris, but the
Wanganui Hospital Trustees stipulated that all candidates should be twenty-one years of age—this
an impossible condition in the case of Maori girls—and, further, that only girls from Turakina
should be admitted. The former condition is likely to prove an insuperable obstacle in the way
of the project.

* The Auckland authorities agreed to take a Napier day-pupil on the staff as probationer, and
also to take one girl from the Victoria School as day-pupil. As, however, the day-pupils serve only
one year, while the probationers serve three, it is evident that more day-pupils would have to be
turned out (nine) than under existing conditions places as probationers could be called for (three).
The Department has therefore had to call a halt in the case of the day-pupils until more places as
probationers are available than at present. What is necessary now is that the Department should
endeavour to secure the co-operation of the Hospital Department in finding places for probationers
at other hospitals suitable for the purpose of training Maori girls. By the day-pupil arrangement the
Education Department should be able to provide annually at least two, and probably three, girls
who have had a year’s preliminary work. It is important that the candidates should be possessed.
of qualifications not less than Standard VI certificate of proficiency in order that they may pass the
necessary examinations, that they are healthy and of good character, and that they are Maoris in
habits of life. These counditions are most likely to be secured by the selection of girls from those
attending one or other of the four secondary schools for Maori girls. These may fairly be regarded
as the best qualified, and they, as well as their conditions of living, are intimately known to this
Department, ' ' ’ ' '
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UNIVERSITY SCHOLARSHIPS.

There are six University scholarships provided for Maori youths who, having passed the
entrance examination, desire to study for one of the learned professions. Three of these are
reserved for the study of medicine, and three for general subjects—arts, science, or law. The
University requires that medical students shall have passed the medical preliminary examination
before entering upon the course, and this is therefore regarded by the Department as the necessary
qualification. A University scholarship in medicine is being held at Otago University, a further
extension having been granted in this case to the particular Maori youth holding it, after his
failing to pass. The other two are waiting to be claimed by applicants possessing the necessary
qualification above referred to. Of the scholarships on general subjects, two are being held by
students taking law at Auckland College, and one student is taking the arts course at Victoria
College. In addition to these, a minor scholarship has been granted to assist a half-caste youth
studying at Canterbury College.-

ScHoOL ATTENDANCE.

The percentage of regularity of attendance as set forth in table No. 4 shows, in my opinion, a
state of things exceedingly creditable to the children and to the teachers of our schools. There
has been a steady increase in the percentage for the past two years, and in twenty-seven schools
it has averaged over 90 per cent.

I have remarked in former reports upon the difficulties that Maori children often have to con-
tend with. I made special inquiries this year into the case of the children at T Kao School, and
ascertained that no child lived within less than four miles distance of the school, while some lived
as far as nine miles away on the gumfields. Under these circumstances a percentage of 93-6 is, I
think, remarkably good, and deserves some special recognition, especially when the attendance of
these children is purely voluntary. Hven the smallest children seem anxious at most schools to
attend school daily. This desire I ascribe in part to the fact that they now realise that they are
important factors in the school, and that their interest has been roused by the attention bestowed
upon them. Hence it is not an uncommon occurrence in our schools for small children to come
long distances daily. One boy in a preparatory class rode over twenty miles before 10 o’clock to
be present at the examination, which had to be held on a Saturday, contrary to his expectation.

There are other cases known to me where children, finding the streams in flood, have swum
to school, the elder ones pulling the smaller ones through the water. The teacher of Omarumutu
has made application for a bridge, as the children swimming across the Waiaua were carried down
by the current.

There have been during the year several appointments of School Committees as Attendance
Commissions under the regulations, but these have not been productive of very much benefit. In
any case, it is very difficult to get Maoris to take action against members of their own hapu, for
reasons that are sufficiently obvious to any one who knows the character and conditions of Maori
life. It seems to me, therefore, that where it is manifest beyond all doubt that the compulsory
clauses of the Act should be enforced to compel attendance the Department should itself move in
the matter. Such action, though not necessary in the great majority of the schools, would prove a
salutary example, and a single well-defined case would form an effective remedy over a large
number of schools. At the same time I cannot help again expressing my convietion that Maori
children are very easily attracted to school when they are induced by the conditions obtaining
there to regard the school as a source of pleasure.

In not a few cases, as pointed out in last year’s report, it has been made evident that the
personality of a new teacher has effected a marked increase in the number of children attending. So
much has been achieved in this way that the Department now finds it necessary to make con-
siderable additions to schools that were formerly comparatively in very low coundition—a result
due entirely to the power of the new teacher to make his school attractive.

The attendance at several of the schools has been lowered somewhat owing to the dearth of
food caused by the failure of the potato-crop, and the consequent removal of the parents to other

arts.
P The failure of the potato-crop has during the year brought even harder times than ever to the
Maori, and had it not been for the ready assistance granted in genuine cases of need by the Justice
Department it would have fared hard with many of the Maori children.

The Roads Department has also done its share in assisting the parents by finding work for
them on the roads; and this is, I think, the most useful form that help can take, inasmuch as it
impresses upon the Maori the value of work as well as helps him to buy flour and sugar.

Experiments have also been tried in one or two places in the direction of encouraging the
" Maori to cultivate other crops than potatoes and kumaras merely, and again here thanks are due
to the Justice Department for assistance in this direction. In one settlement on the Hokianga
the teacher had, besides giving out seed to the people, distributed small quantities to the children,
who produced for my inspection the various fruits of their labours. It seems to me that much valu-
able work might be done in many, if not all, of our schools by having gardens—not merely flower-
gardens, which already exist—but vegetable-gardens where crops of various food plants might be
raised by the children. Already we have had proposals on the subject from several teachers, and I
do not anticipate much difficulty in devising a practicable scheme of work in it.

One good result that has arisen partly, at any rate, from the failure of the potato-
crop is the failure also of many of the billiard-tables, which are now not so well patronised,
owing to the want of funds on the part of the players. I am pleased to be able to state
that the remarks made in last year's Native School Report on the subject have contributed,
in a larger degree than I had anticipated, to the falling-off in this form of gambling. At
the same time few people outside of Maori districts, and not fairly well acquainted with the
inner life of the kainga, can realise what a hold gambling has not only on adults, but on
children. In several districts I have had cases reported to me where children on their
way to and from school sit in the scrub playing what is known as “bluff” with cards—
matches, buttons, &c., being thé stakes. I appealed personally to the leading men of one settle-
ment in the Bay of Plenty to stop the children at this, and received their promise to do so—with

3—H. 2.
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what result T have not yet heard. In the case of the adults, I suppose it is hopeless to expect
them to give up a habit which, introduced to them amongst other undesirable * blessings’’ of-our
civilisation, grips them so firmly. In one case, where I visited a setslement to make inquiries
about the proposed transfer of a school from a Board to the Department, all the people present
were 80 absorbed in their game—the stakes being placed on the grass before them—that I could
only feel that I was hindering their sport, and was thus a nuisance. There are other instances
where I know that the people have played on in relays for some days and nights, and large sums’
are frequently lost and won. As the card-playing takes place in the one room which is common
to all, it may easily be seen that the children have, for the most pars, to be satisfied with very
little sleep.

Another weakness of the Maori for which frequently the children have to suffer is his
inordinate vanity and love of show. These at times are superior to his love for his children, which
otherwise, indeed, is not inferior to that which we pakehas have for our own. But he dearly loves
show, and at a wedding I have known a man to display a number of bank-notes on a stick to
show what a handsome present he is making. A shrewd old couple, who, by the way, set a
splendid example to other Maoris by their self-reliant qualities, had in their whare near the road-
side, & bag of sugar packed between two bags of flour-—a sure sign of affluence. These were not’
intended for use—-they were placed there mostlv as silent witnesses to the fact that the owners of
the house were in comfortable circumstances. Now, this vanity is frequently transferred to the
children, who attend the school examination in fine raiment, often of excellent quality and
resplendent hue. If the Inspector happens to arrive before he is due, as he often does, there is a
wild rush home, as the children seem convinced that they cannot appear before him without their
« examination clothes.” Boots, to which the brown feet are strangers for almost every other day in
the year, are put on; not infrequently the father’s coat and the brother’'s hat are borrowed for the
occasion, and the boots, at ‘any rate, prove a source of pain both to the child and to the Inspector.
Teachers are very often told by parents that a child cannot come to school as he has not suitable
clothes. It is very difficult to persuade them to send the child with what clothes he has, but I
hope that our teachers wiil not encourage the parents to incur special expense for the examination
day, or, indeed, for any other school day. Provided a child’s face and body are clean—and teachers
are expected to see that they are—one can hardly take exception to the fact that his coat is not
altogether d la mode, nor can one help pitying a boy or a girl who has had during a holiday to
work on the gumfields to obtain the money with which to procure some decent clothes for school.
There is no more pleasant sight in a school than a class of clean Maori children, and in this
respect the gospel of soap and water is, in my opinion, the proper subject of discourse for all our
teachers.

There is, I regret to say, another reason why I sincerely hope that teachers will pay even
greater attention o the cleanliness of their children than ever, and shis is that both our children
and our schools are frequently condemned as being not clean enough to warrant European parents
sending their children to a Native school. Indeed, this has in one or two instances been alleged
as the reason for the necessity of establishing separate schools. Although I have to admit that
the general cleanliness of both children ard school are in a few cases—and only a few—not satis-
factory, I feel bound to assert that in these cases the fact is a grave reflection upon the teachers of
these particular schools, who are in this respect not fulfilling the duties required of them by the
‘Department. As a general rule, however, I think that the condition of our schools as regards
cleanliness will compare very favourably with that of the ordinary country school under the juris-
diction of Boards. It must be borne in mind that the cleaning of the school is usually performed
by the children under the direction of the teacher. Many of the children take a personal pride in
their work, and I can point to many schools where the floors are scrubbed till the boards are
white, and where there is not a spot of ink to be seen on the desks, although they have been in
use several years. Indeed, I feel it my duty, while urging teachers to renewed efforts, to express
my sense of appreciation of the work done in this direction by the children and themselves.

The Native-schools system has now been in existence for more than twenty-five years, and it
seems rather late in the day to have to ask for tolerance. But it is astonishing to find what an
amount of either mlsa,pplehensmn or else misrepresentation exists with regard to them. I was
agssured by Furopeans interested in the establishment of a school in a district where many children
were Maori that they did not want a Maori school—first, because they did not wish their children
to be taught Maori, and, next, because the standard of education in Native schools did not éxtend
beyond Standard II! Not only was this their opinion, but they had persuaded the Maoris that it
wag correct. In another place exception was taken to the Native school on the ground that the
Maori children taught the Kuropeans to use bad language. It does not take a very great amount
of reflection to lead one to the conclusion that the reverse is most likely to be the case. That
there are some schools which cannot be regarded otherwise than weak, or more or less unsatisfac-
tory, I am not prepared to deny; but to apply this condemnation to the schools as a whole is to go
beyond the truth. Persons who feel interested in Native-school work are cordially invited to visit
at any time such schools as may be within their reach. We desire that our critics should be made
thoroughly acquainted with the facts first hand, and I feel sure that our teachers will be only too
pleased to receive such visitors as may desire to know the modus operandi of a Native school.

The year 1906 will most probably be the last in which the system of payment, by examination
results, of part of the teacher’s salary will be followed. A new scale of salaries hag been arranged,
and the effect will be o increase generally the salary given to assistants, to distribute more evenly
the total amount paid to all teachers, and to ploduce less variation in the salary. I am glad, also,
to welcome to our ranks Mr. J. Porteous, M.A.; an experienced teacher, who has been appointed
Assistant Inspector. His arrival, towards the close of the year, enabled the work of examination of
all the schools to be completed. In the coming year I hope, with his help, to carry ous last year’s
project—viz., to separate the examination from the inspection, the latter work being taken without
notice being given to the teachers.

Recently taken photographs which accompany this repors will give an idea of the outward
appearance of some of our schools, the children, and their work. I have, &ec.,

o ' ' ' ' Winniau W. Birp.



e “xegrenb ounp peuodosa fooqog | L 91 g8 g ot "H SSIIY ‘ned | 8 4T 39 o 8 0T L 0 L S% ‘ o oqIIY ey
: _ 9 6 8§ qaVv o ** I SSIY ‘uosIiepuy
. e g€ L 97T dH TH |°° “H sapy ‘uosiopuy | T 9 €81 ot g €18 L 3T 08T T © TBOASBIBIY
= 0 0 08 AV | -0 | AIsp ssuy ‘euiady
0 0 oS q£ v o Tt 'S I SSI ‘euiAIT | 0, 0 08 . ' 0 0 08 (100108 op1E) noyrep I0mOT
¥ 0 13 AV R e *( SIS ‘euiAxl "
0T 1T <0t A H | oY | 7t I L ST ‘eutadl | 6 9T LBI : I 6T F 8 LT @31 - o edeaeqeq M
6 LT €% AV o ‘TU " BSII ‘UOSHIB[D
. ‘wnuus 2ed oty |0 0 09 | AV | T |t S CHSIN ‘winog
‘8pood jo oouvAeATm00 10} eoUBMO[E YIM | ¥ § 095 dH | 8H | I ‘yInog | 6 9T T6F 0 0 g8 s 8 88 ¢ 3 8I§ " adrefuwey g eSuBL ox]
v 6 9% dAV ° £ SSIN ‘eakyaroly . s
L TTO08T (W H TH | ‘P ‘eakquroly | TT OT $9T - 8 'L 8 g8 9¢1 * o Tt lemnog,
9 € 1§ qgV o * o W SSI ‘erying : C
“aogrenb yoasiy pauedoel ooyog | 5 ST 61T (WH | 1A | ‘O "M ‘ergeng | T €T 99T h ¥ OLT 18 6 ST €11 ' ) BaBACH VY M
6 LT 65 AV | °7 | ICH ST ‘UepIoH
“aeaxenb z0quuosdeg peuedosz fooyog | 6 ¢ 85T W H | OVI | °° HCM 'USPICH | & 9 OTT ° TT ¢ 68 g 0 14 : ) oyndng e, eoTeSUBY M
€ L ¥8 AV [ | TSI ‘09T M .
‘s1egaenb 0 0 LT 'WH | oI 1°° 'H'H©@T9M | T 1T 985 0 ¥ 61 0 6T € T 87 G0% ) v e el g
Tequeoe pue Jequresdeg uedo gou jooyeg . I s ] . queoBA | 4 F 0L .. e 31 ¥ % 0T €9 . . eredered
) ¥ oI 81 dVv o o i S ST ‘[ned ) ‘ )
‘mnuus T ¢ 91T |WH | ™21 "" 'HH ‘(Mmed | 3 8T 681 o 9 0 ¥ 8 ©T 8T e T T BUBULY
-aod. 15 ‘deox-os10q 0] POUBMO[W YIIAM |9 G 6] AV | - o T SSIIN 'SMaujjery
‘unuae Tod ggF ‘eoueMOE BSNOY UM | 0 €T ST W H | OFI | 'S “H ' ‘SMeis| | 0 FT 86T ot 0 1181 0 ¢ 981 o : - rojoderng
: 6 LT 0F av | 0 |0 "{ A ‘ouR1)
0 L 19T 'WH | OV | " ‘g “unl ‘eugaD | 4 8T G1% ot g€ 6 ¢ ¥ 6 01% ot - wredigy
. 01 Ot dV T *t M ST ‘smerygefy
3 0 § LT |WH | U | "M H ‘sseqssely | of 5 ¢6T - 0 ¥ 8% 0T OT 99T : rpmdeueg
g T LT [ AV o o ‘S SSI "plas(q
‘mmuue |8 9 g6l |WH | ONT | CC H "M ‘enel | 3 T -$9T 9 01 01 ¢ 8 €1 9 ¢ 0OFL : wrgaeiduey
sed o1y ‘dooy-osioy 1o} eouwMO[E YIM | T S 6 gV .. ©* I SSTIY ‘plofsersg N )
‘wnuue Jed OTF ‘oouwemorps osnoY YIIM | 8 TT 8 AH | orT | A S ss ‘depod | € 8 08I 9 LT-6T ¥ 8 9 S 8 H01 : ot -~ ‘ororedeg
9 81 ¢F qHV ° TtH CUH ST R1qV
9 9T 19T [WH | VI |"" "M D 19919V | OF ¢ %18 o T L 8 6 81 S0% . " 0By 9
6 1T 1§ dvV o Tt TSI ‘qeImsuesIn) '
. 0 S LT |WH | 21| i ‘quusueerd | L gT 808 o ¥ ¥T LT g 8T 06T . T -+ wendepn muoSueyy -
PR F P F P8 F - P 8 F
o g o Q *oxnjIUAN
RIS 0| g | AR | o™
23 ] ‘X80 ‘Guroueq ‘soIr IBUTPIQ XO
‘syTeHOy ; wmw g | 8 & |em jo pug o3 % srootog .%E%Em.m TRI0TPMO0 | pus serimrsg *8100G08 -£yunop
%9 m o w.m 9BB[[IA JO 8IOYIEIT,
% m M a g *gogT Surmp oanyipuedxm

*SSOIYSIH-SUIMGE ‘] $I0T08OJ, O[BIO] JURISISEY 'J V ‘A[UO SS0IJSTI i {A[U0 IOISBIY B ST 9181} 18U} ‘I ‘SSOMSIIY PROH ‘i H {I99S®IY PEOH suwewl W H .‘TO0YOS 8yy UY UOIINOd ,, qmnoeo 2y} ﬂw **s
‘GOBT .H@QE@O@Q Ul s® sI9Y9eoJ, oY1 JO Sjusummnjoumiyy pue hmgﬁwaw hmm:.‘ﬂ,mzr o7} pue { GO6T T80 o)} mﬂmudw ﬁnoﬁsw&ﬂds JeIoUdY) TUWO pu® Yoo

U0 oIngipuedxfy oY} UHIM ‘puUe[eoy MON JO JUSTUUISAOY) oU) AQ peulBjUIBUI 618 NHEATIH{) HAILVN UOIJM Je STOOBOR pPUe ‘STOOHOF HOVIIIA HAILVN 9Uj} JO .ISYT

T 'ON °1q®BL

"XIANAJIIY



panurjuoo—I "ON 9Iq8J,

‘PONUYU0I—GOET T8OX IO] STOOHOE HALLVN WO 0¥ ‘BUOLIANHIXY

€ 919 S Tt H I S ‘wispon
-z09a¢nb zequeqdeg peuedo jooqog | 0 F GIT {WH | oI | °° “H ‘uiapop | § LT 83§ 0 L Siy 9 6 ¥1I 6 0 69 oBuoIceIuB
‘munuae 1sd ¢F
““8poo jo eouwkeAuco I0} eoUBMO[E UM | 0 O 00T ) ory | °T I "IN CBAIY ‘queune], | 8 FT BIT N 8 %1 GT 0 0 00T endoy e,
6 oI LB av.] o g SSTI ‘pIoH
L G 06T WH | o |- 'O 'H swtmwn) | 0 T 818 i 6 6 7% 0T ¥ %61 sSurwmesyey | ** - -uerfey
0 Or &l S i 'V I S ‘sispuneg
¢ OT 80T WH| OV | 'S "m ‘siepunBg i 9 TIT 6 tr 9 ¢T 61 0 91 %) wedexey o,
g€ 0 81 qV o TtV Y ST ‘T8I M
8 ST EIT |WH| 8H | VD ‘19918 M | 9 6T 68T T 9 6 6 0 OT 08T ttoeTBUBY | ° TopueTIoRo))
L g LIT O orp |t g "M SSIN ‘pAolT | B T FBI .- . % 1 %31 moremeO | " wosqOH
0 81 66 gV o <y say ‘uwosdmoqy,
& L 88T |WH| o1 " -H'Y ‘wosdwoyy |6 8 032 0 0 8% 9 BI 08 g 91 191 T 1jorog
g9 8 1§ qayv e 'V CH CSIN ‘W[ooeI
TTGT 6F%T |INWH | PrT " "H D ‘moorel | 6 I 63T 9 9 8 T ST €I % 1T 881 rBMIgBY e[,
‘mnuuse 1od gF 0 Or @l S | UV OHE D CSII CUSTOM
8poo3 jo eowefeauoo I0] SOUBMOIB YIM |9 FT L0T |WH | €H |- Y ‘qS;PM | 9 OT €51 9 ¥ 8 ¥ ¥ 6 8 T 981 nIyaey 9,
-& 8 001 q orT | v W CSAN ‘poomirems | T 0 SOT o 1 8% ¢ 0 8T 10T nyenyy o,
0 ¢ 18 i . o W OCSTI ‘weInel (9 ¢ 98 o 0 &I ¢ 9 1T 08 eIoIBWNB],
g 9 08¢ AV o o I SSUIA ‘Yougedg
. 0T T 46T WH | "ovy | °° Mg o8I | ¢ 0 96T o 9 1 8 TT 8T €91 DABIBIT Y M
¥ 8 86 g oIy |t 'H " SSI ‘uosuyog | 9§ gOT N 6 81 G 6 1T 66 Tt mjeaey
'peuedo 324 jou [ooyog - . N % ¥ v ¢ ¥ : . ** ozogme,
0 0 0% av N *I "SAp ‘o0l
-ae3aenb 1equmesdeg peuedo-axooqog | 0 € 98 |W H | orf | °° ‘M D ‘e0e1d | 9 BT 68T - § OIL L8 3 T ol ** oyoNIey[
6 81 T¢ HY T o 'S SSIA ‘T0ABS M .
6 T OTT |WH | oy |"" "H D ‘SPOOM 1 6 T €ET . 0 31 % 6 6 831 remBovyQ
= ¥ IT 96 gV | 77 td s “eremBynog
N 9 6 &1 |WH | P11 " f L TOMXB | 6 9T 6L o 9 ¢ 0 g 11 641 soyewror( | **  Ipwe[sy jo Avg
¢ L €01 CA O] | “f SSIJY ‘seuop-wopion | IT 0 SBT " g€ $TIT 8 9 gor v BUBIO
' 9 9T AT qav o ] "I SN fuosulqoy
: 1 ¢ 98T |[WH | o1 | "M "D ‘aosuiqoy | ¢ 81 38T ° ¥ § 8 ol 051 D{BUXSWIe A\
‘wnuused gy | 0 0 0S AV | 0 | CICSIN ‘Swpiim
‘gpoof Jo eouwdeanod 10j GouwBMO[[e UILM | IT TT LFT |W H | ™I | gD ‘Burplim | IT 0 813 n T % 91 9T 861 BANWEIUCY
8 6 01 AV o Tt M SSIN ‘Tegeue(
8 0 6 WH| oy | " £ ‘leyrue | 0 €T 90T °t T 611 LT 301 eYRIBANIOTY
€ 9 5% gV | eq | P H SIN Amp
0 OT T%T {NH | VI | o v E:S S BLI ) 9 9 1 6T OLT °* BrBUBWO
0 0 09 qd v o *t I ST ‘us[gEno)
T SI &P |WH | 9T |°° "N "M ‘uegsnop 51 BLT : 9 61 €1 991 s wmmepm
0 0 ¢¢ gV e e "M SSTIY ‘Jeer]
0 0 09 dV BH |t CfUD SA ‘umoig
9 BT 88G |WH | orL |’ ‘H D ‘amorg 81 L0¥% € €T 0% G ©1 89 SI 80¢ IYeTMIGA, | “puoo—e3uRiyoH
‘P8 F s F p s P 8 F s F
) =] g 0 Q ‘aIngruin,
g & sm. a8 "[e30L { pas omypuedsy | SOTIEACIV
w.ﬂ a e g w 0T 10 va .nwow o 510000 ! hw&wwca,m ‘sag18 | £xBUIPIO 10YIQ pue momﬂm_ﬁm
H{AVTSY WMW m. m w. W ﬁowmﬁwt‘.muoﬁw wnowwe: S | J upimg £ 14 1] -£yamop
i g %8 *Go6T Surinp eanyrpuedxy
[~



10 ¢r 8T S o ‘ST ‘JI0Aer] : |
€ 81 %% AV | 0 |7 0TI Ssuy “yaeser] ,
L 0T 94T |AH | OV | °° "I I SSIIY 9040 L G L 9B% - 9 M5 . 11 6 €35 v .- BHOMOTE M
0 01 %l S . ‘¥ "I "SIy ‘uojjruery
0 ¥ 0¢g AV | 7T CH SSI ‘uojpiurel]
¢ % 0T |[IWH| €4 | "M 9 H ‘wojpweH | 0T 61 G568 o 6 ¢ 921 1 71 661 . . *BUBTILIE A\
8 €I 8% av | - “P "H SN ‘oerf
0 0 .0¢ gdv | i o “H CSXIY ‘eery
L L 8T |WH | ovI | ogp'eeT ¢ 8 L85 .- 1 819 $.G 088 .- . T poyeny
0 TI 8 AV | "0 | VT ssI aaeog .
6 CTSST |[WH| IQ |- H ‘uoswieI | 4 O 6T .. 0 61 91 L T QM .. .. -+ ozodozog
0 OrI @I S A P USAIN 999SIN
T 8166 |[WH| orI| ‘- LY YeQsIN | B B 88T T IT9 I8 g LTI 00T .- . nmewe;)
. wnuus | g 9 OF A I ‘A SSIIN ‘oIl M _
wrd 9gF ‘quer-osnoy 207 eomwsmo[® WM 0 O 09 | AH | O |" TISSUA OHAM | B 9 LBT . T 91 0 0 91 . . 10O o,
‘wnuane hm_..m Ommm 9 w [ n Y .. b T .mﬂmM:.us._w
mﬁoom Jo Qoﬁdhm?noo I03 coﬂdBozd Jﬁg T 0T 66 _,mmm .Em” b 'V .muE ,mﬂ_xwzh 0 LI 88 . 0O 0 0g (4] .‘._H 8¢ . b MIBY M EAN
0 0 00T a 1a | °- A sSUN ‘ureyned | 8 ¢ Q0T .. g€ L 4 g LT L6 . .. nderore g
g 81 G AV | 1 IS ‘mepulg
€ GLLT (WH | orI| " ‘@ ‘arepulg | 6 ¥ 106G .- 9 91 1% § ST 641 - - > CX AR
0 9 €% gY oot I ssHy ‘yeanyp)
G GIFT | AH | OVI | °° W VSSIN ‘ATIOM | 6 BT €91 . L %L 7% g 0 681 . . ©t myegepy | Ce ouweyeyeq |\
‘nuus 19d Oﬁm g BI 6o r_..méq i b ._M.H .m.ﬂs .%Oﬁ.mm
‘spood  jo eourdeAuos 0y 9ouwBMO[® UM | IT9 €FT |WH | VT | ‘T°q ‘MeIeH | B € 078 0 0101 1T 1 99 € 8T oLt o ot TTonrTeM
¥ €111 gV . s+ 0 sSIY ‘eakoSing
0 0 08 dv ** ] p ssuy ‘eudoding
0TS 695 |WH | o1 | "M H'oukofing | 1T 61 g0¥ 6 ¢ 8¢ € 8T 11 T 91 868 . c RMOTBMOTBYBI A
- 0 8 8 |d&V | "0 | WD sy ‘umorg
oy P & 96T |[WH | orr| - 0D ‘umorg | ¢ GT 203 - 0 9 13 € 8 08T .- .- vuBURY | *° nI0j0yy
9 ¥ 88 AV | 0 | TCd SN ‘poold
¥ QT 89T |[WH | orI | " d g ‘Poold | ¢ T €0% T 8 810 6 0 806 . .. T TepRIy o
' 0 8 8% gV | " | 'V H sy ‘aeNeg
6 SIOT |AH | I | "HH AsS‘wxegd € 0 €15 9 ¢ 1% 0 9T % 6 8T 913 " - * Bolavg
‘mnuas 10d 0Ty | & %1 85 AV | °° | DI s ‘swmerpMm
‘9poo8 jo -90UBLBAUOD 20] QOWEMOI[® YNM |8 9L 68T | WH | OFI | °° "M £ ‘SUISIM | OT 8T 941 . g 61 91 Log 191 e ** nynnyngoy oF
0 L % gV | °° | " ssIy ‘ysenbuworg )
G L OT | AH | OVI | " ‘f D s ‘uopung | 8 I 68T . 0 6T 8¢ 8 ST 08T . .- eomedeg | ** wSueInug,
0 OT gt 8 oyt e "Ba ‘8eAM
0 FI ST Vv .. *c 'Y SSIy ‘oudoBing
0T 0 ST |WH | ™I o ‘seMAm | 9 9T 89T - I II¢ST g ¢ ¥ - . Tt nueeyoy, | ° odnuag, jsop
‘wnoue sod | 0 O 3T s ot *8AIY ‘peOYpPOOA
015 hm.@com 30 50URAOAUO0 10] °0UBAMO[® 9 2l G& qaV M S B 81 .cdcﬂcoog
qirpe Ierrenb zsqurerdeg peuedo foogog |0 LT TOT |WH | € | °° 'V ‘pesypoopy | 9 L §F6 % ST &%8 ¢ 01 3¢ TI T 8¢ - . nwegeire (A
‘manune 0 0T 31 m A v 2 ‘SIT .Cﬁﬁ?».mm
,Hom mﬁm.» hmmucow jo 90UBAOAUCD uO« B0UBMO[ 9 T €8¢ o vV i b ..z SSI .ﬂda%dm
qitp aesaenb goarly peuedo fooyog [0 F EFT | H.| €H | °° £ ‘uemd®E | 0 8T 638 0 8T 80T % 8 99 0T 1T 091 - . ttomuenag |t odnug 9segy
0 S 6 AV | "7 |7t CF say ‘eudey .
0 0 %I {IWH | o) ‘HH ‘reudeyq | 8 § $9T . 0 BT T 8 gT g9t . o nj0BM o,
6 9 9% AV | 0 | I sal tAqipeH )
L g ¥0rT [ WHE| 1 | crg ‘AouaeT | F 8T 893 .- 0 ¢1 01 ¥ ¢ ¢P% . - BI2MBIBI | ¢ S %
0 0 0 AV | 0 | I SSI fuoguSnroag
0 8T 633 |WH/| orr | "H-f ‘uosySnorg | 1T T €65 . 8 61 I1 ¢ 61 188 ** (munrewns]) voreney
.@Qﬁmﬁo a.w% 104 [00Y0g .. . . .o 0 OI II 0 O 1T .. .. . .. e OuDHdQO
‘G061 ‘eun £ qi0g ‘preog

“HOIYROMPR PuUB[IONY 03 ISA0 PopPUBY [004oF . o e ot g€ 9 &It e 0 L % ¢ 6T 681 b o B C1145° SN 7 B T egseyf



ce
CRTH

0 8T¥% [ AV T “d R ‘pAony ’ ) ’ o
8 9T &%1 |WH| ° OCWH PNV | L 8 BAT . 6 8T g8 0TI 6 88T .. . ojorery oy | -+ ALeg sonmeH
6 .01 A1 AV | 7 |"H "M SSIN ‘ulaBOoIy . , . .
0 0 0g Jv . D Q@ SSIN ‘GIABDOIY
. X : TH | " Cf SO ‘unaenoy :
(] . . o
Apyarolaoo x204 s1990%es 39T, | 0 01 oml ory |+ pluamooly |8 9T €88 | 0 0T O1 LTI O T eree |- . “+ eyequyy | - %078 A
e & 0g gV A i o] “Sapy ‘aezeag . :
€ 0 FLT |WH | orT | ™ oM ‘lererg g 9 108 - 0L 3T I S I 661 o ereswey M
'8 6L G AV | 0| D SSI ‘uosyaaqoy . . ‘ ; , .
i'9 Br.9¢T (WH| 1q | DR ‘KeBig | T 5 VG o 9 316 L L P08 .. *+ KLeg navwoxof,
g .8 o¥ gy | = | cprsal ‘Seumoq - :
_ ; ‘ 9 L QLT |WH | o | ‘W ‘deumog | 0 0 635 o 9 I ¥ 9 G %36 T t BWeIeYDILH
; . soqrend ounp peusdoox [ooyog | § & TET g | ovT | vt i g seiy ymeBieg | 7 FT 16 i $ T L1 0 ¢ ¥ T . wSuodoarym
v ¥ 8 5 AV, T I SSI “erdiolely
0.0 08 | AV | 8H 'S ST ‘yorreporg -
01 G G [WH| ©'I|°" "M H‘fomeporg |6 8 €18 . 8 0 3T 1 8 108 . o *+ moxedny, _
0 S €5 gav | o I CSIJY ‘UIqoy,
8 6L 9P [WH | IT | CCH M ‘a0l | 6 TT 891 .. . 6 1T 89T - T AIeyeTHOre A\ e
€ & 6T AV Tt Tt UV SSI ‘ae[ssiep
0 SI 8T AV | 7 |7 d TSI ‘aersspep N
L € €8T |[WH| I M UCH Yo[ssIp i 5 0 893 g 1T 81 6 8 985 o . ML
9 61 T1 g |t TH SI ‘monjiaely , :
0 0 0g AV | 7 |7 "W SSI ‘uosyiscoy
0 0 0g AV | | HSSUY ‘uoipmey . o
8 61695 |WH | IH |°° 'V 'H‘OOJlwsK | g L G68 G 91 ST 6 01 6.8 o . sngiduey
9 B 28 AV | " |7 CH L SSI ‘elljeeg 4 -
% § 0T 6%T |AH | oM | LS ‘e1ygeeg | 8 T 861 . S 116 g 01 881 - . "BOIVIY 9,
. 9. ¢r8 8 Tt Y A ‘sepSnog : , )
{ITOT % |WH | Sd | 'V Y ‘seiSno@ (5 O $0T . 9 6 ¢ 8 0T 001 t- - BAIYB{OICYM | *° s ndere g
0 0 01 S I R S e G (1
. ¥ OIT 15 gV L1t XSS ‘maeyny ‘
8 % 991 |WH| 8X |~ cmeymp | 5 0 TIB t 08¢ % BT 903 . . exoxoNeY
€ ¥ P8 Jav cH | " ¥ sagy ‘edofy . ]
0T 6 29T |WH /| OV | "* vocpedom | P T QTG .- g % I 1T 9T 003 T . UL R
0 0121 S B W SIN ‘Sunox
9 L g qdV R I 8STIY ‘Bunoyx ,
0 9 9T |WH | &d | ** "H ‘Bunox | 8 61 608 . g 813G € T L0 . Tt oremQ
0 ¢ 1g AV Ut Mg sa ‘exmig ,
OT 1T 881 {WH | oV | " DV ‘ofmag | L 8T 061 . 0T 0 9% 6 LT %91 - . ** exvIo],
6 3 ¥% d v S B 'V SA ‘uopo) . . .
0 0 g8 gV | 0 | CIssI ‘piojpoopy X
L Y160z |[WH | gd | ‘H 'V ‘uopo) |8 g 893 e 0 1 8 LT 992 .- . RINWNIBW() |*PIUOI—OUOTEHCYM
P s F , PS5 P8 F ‘P8 F PE§
= S a “ : ;
ge g | 35 . stwwg,m ‘oIng1puadx faottondiil
B g | B8 -180% . 18301 ‘Buroliog ‘seylg | ATUUWIPAO 10WI0 | poe so awmwm
SYIBIOY S e =g 3 m 313 JO pug 273 38 S[00TOY ‘sSurprg : ‘8[0070S *Ayunop
ﬁe W 2% M.W 93R8[[IA JO SIOYOBI, i o
.w .m W ww 'cogT Surrnp eanqrpusdxy

“PINULU0I—GQOET 189X 10} STOOHOS HAILVN UO “oF ‘HUNLIANTAXG
spanurguoo—T "ON oIqe1L




d> “HTL050'73F JO 0Angrpuedxe 40T € ST JINSOI OU3 “DF SET 98F ‘96110A000X SUNONPS  'SesodINg SATYBN.BIT ITATD TIOXY 000'GF DU ‘BPUN; S0AIS80X OATIRN WOIF PIed DF §) 06F JUIDRIOU] .

Ol cTg¥a'otl IR - COBITF LLO'PE |0 T 099G | 4 9T €88°F | % L €89°OT | - . T ospejog,
.. . .. .. 9 8 Oow St mw w OOw ¢ . .. .. A.Ou% hwmmﬂmﬂﬁﬁvﬂﬂm Jdmh
. Co : S B "1 ~eqeTu pue 9700q-[00T[0s) s[ooyos ae[noaed oy
: ) o C- mﬂdww»dso 30U 9ANYIPURdXo; SROPUB[[POSIW IOYI(Y
. [ B B 0L 8698 : 01 8T S6 0 0T 18T o mumm.ﬁo TOWOMAISUT-{BNTVIY
- SRR . TI & 688 o OT § 98% T 8T 9% o - ** uomosdsuy
. - - - 0 ST 183 0 SLII8G oo - - Ang soqamery ‘s,ydesop 18
. - . - 0 0 oIg 0 03018 N - "t AR s omeH ‘eroreqnyy
e v .o .o Oﬁ 0 061 , 0 0 061 .. .. .o »e %.wm w.QMBdHuH .®u5< O_H
.. . .o .o ¢ g 18 Do e ¢ T8 .. . . . _nﬂﬂdMﬂdB :m.ﬂmumdh:,ﬁ
s .. o - 0 ST 869 o 0 ST 869 . . - ** puspgony ‘sueydess 1§
- - - . 0 0 0% | . 0 0 0Fg - . . [*TPUBPONY “BHOIOTA Woond
*g103180b J0q : —s[ooyos-Suipieog
“wmeoe( pue aequegdeg wt wado g0u [ooyog . e o . jueoey | 9 F1-8C . 9 FI 8 0 0 0¢ . - JooN oy,
‘wnaue zad . | ) -
-3 ‘8poo3 jo soueLoauo 10} 0UBMO[I® GIIM| 8 9T 06 n [4¢ S "t 'L ‘aBIOH | 9 8T 96 o 9 1T 9 0 LT 06 o . c-oyndenyy | pUY[s] 9I8MAIY
6 T 78 av| | S SIY ‘demyyerg .
8. 8T 691 WH{| T ‘H umdaﬁfm € & L0% e ¢ 8 6% T CT LAY o o Wrenoqre M | " MIBNONIBAN
: : oo 18 tav ] o0 B "SIy ‘59a09Y :
-wnuue 1ed ggF ‘Gowesmorrs osnoy YILM | TT €T 951 (W H | orI | ** H M ‘seasey | T FI 91% - 0 TI 61 I g 161 . " BNUBYMOTY | - " spasry
6 6 65 | AV | "D { sy ‘uosdwoqy, ,
"aoyoesy Kresodwoy | T ¥ 01T [WH | |7 'V [ ‘sBunseH | 6 &1 0%% . o 0T 91 &1 IT LT 0% ) °° o TDAI STWI]
) 9 ¢ 6T . 4V R ‘A SSI ‘oL .
o & T LOT |WH/| o | 'V D ‘modTT | ¢ 0T 43T e ¥ 5L 91 01 8T 011 " o ©oppedey | ** soxey
& 0 0 BT g | g ST ‘ea0188s0) ,
0 I €% AV . ©rotg sSI ‘eaoxdsso)
& 6 191 |WH | 1A | " ‘en0ass0) | g T 505 N 0 ¥4 (R 75 S R B "t todereyy | - *v Lerusy
_ 0% IT | &V | '~ |7 'V SIy ‘mnyspioy v |
0 T SIT |WH| IT | "H A ‘POOWOY | 0T 6 T€L - 9 5 o v L o6el - * nunworeSuery | - BINOY 1Y
¥ 9 OIT | & | ov1 | I SSUN ‘umoag | 1T & STI o 5 F € 6 ST ITL | °° - LT R
6 0 00T | J | OUI |'0°IW S 'SIN ‘Tew21DH | 9 9 30T - 9 9% 0 0 00T .. " sme{rep | - qdnozoqprepy
"FO6T ‘doquueveq | - o " 0T 9 0F - 019 03 - " A
amHm 193)% UMRIPYIIM LPISQNS JUSTIUILA0D) ( . v ° .. € 9 o1 " i g€ 9 01 . ?m:wm_ouov evawSuByp | - "+ spunogy
‘pouado gef gou Tooyog . .. . . 0 % &g 0 % B¢ .- - - BVRYMTEI]
. 0 0 99 W (4 ‘DD ‘preqqnH { 6 € 8¢ o 6 & & 0.0 9¢ o o nusueang,
"GO6T ‘ysnduy 9s1g ‘pavog uon
-8onpH UOIBUI[[OM OF 1940 Pepury [00YOS N . - - 6. €T BIT AR I 211 L 6 96 " - ** remeded |« mynogedererspy
0 ¥T 31 qV DR 'd RIpy ‘mogmEr]
‘ 9 F. €6 wH| B M CH ‘UOIMBT | & € 48T ot S 1% 8T LG 01 6 L71 o o Tt lolwey
0 9 G aAV "H 'SIJ ‘00sqr) e
6 9T 18T W H B Tty ‘uosqrd) | 8- BT TLT T g AL ¥ G QT 991 o o ©opudig
¥ 8L 6 AV CIN CSAIY ‘poomuss.n)
0 0 %117 |WH | 9T | " ‘W'H ‘pooausern) | ¢ €I 553 .. 1T9 &L ¥ 9 001 T : BUBOWB | ** ‘Teaeduep’
0 0 00T | W Uy | vy 'suang [ g €1 ¢8 o IT L o€ ¥y ¢ e o . tToBoalBg )t Tt eeyeg
0 01 %I g ©r il CsAIN ‘eouBwIL|)
0 8T %1 qgV .- ttD SSIA ‘eouBWB) ) . .
L 91921 WHY gd | "H "d ‘eouswel) | ¥ €1 6F1 N 0 o1 ¥ AR 41 o o Ttooqumuneg ot * - jnow g
‘pounedo g0£ jou jooyog . . Lt o 6 8z 0 6 63 . - - .. BUIBIBWTB A\ .
: 8 ¢I gL . AV | *° | “of sSIY ‘Aqoog, , : | ; . tpauod
& LIGIT ‘WwH! oyl LD feumelledOI | 9 0 L8T o 0 8T T 9 & 98T i o + owfuel | —Leg seymwy’



E.—2. 24

Table No. 2.
Crassiriep SumMArRY of NET ExpENDITURE on NATIVE Scroorns during 1905.

4 8. d.

Teachers’ salaries .. .. .. .. . V. . . . .. 15,980 18 9
Teachers’ house allowances .. .. . .. .. . o .. 82 0 6
Teachers’ allowances for conveyance of goods . .. .. . .. .. .. 7510 0
Teachers’ removal allowances . . . .. . . .. o 622 10 5
Books and school requisites .. .. .. .. .. .. v .. . 524 1 5
Warming school-rooms (fuel, &o.) . . .. - . e . . 95 911
Ferrying school-children ‘. s .. .. . .. 86 3 3
Technical-instruction classes (mcludmg ma.terw.l for workshops) .. - .. . 251 4 2
Inspector’s salary . . .. .. .. .. . 400 0 O
Assistant Inspector’s sa,la.ry (25 monbhs) .. N . . . .. .. 62 18 1
Assistance in examination of boarding-schools .. .. . .. . .. .. 30 0 0
Travelling-expenses of Inspectors and others .. .. .. .. . . o 379 8 6
Boarding-school fees . .. . .. .. .. 1,868 18 1
Travelling-expenses of scholars sent to boa.rdmg schools .. .. .. .. . 73 14 3
Apprenticeship charges . . . .. . .. .. .. .. 20 0 0
University scholarships .. o . .. o .. . . .. 118 2 10
Nursing scholarships .- .. .. .. o .. 34 12 4
Maintenance of buildings, tepa.lrs, a.nd sma.ll works . e . .. . .. 598 5 O
New buildings, additions, fencing, furniture, &c. .. . .. . .. .. 2,55611 0
Advertising for new tea.chers, &e. .. . .. .. .. . . 7117 11
Sondries .. . . o .. o . . ‘e .. 107 5 2
Total .o . . .. . o . .. £24,040 11 7

Nore.—Of the above total, £95 7s. 4d. was paid from Native reserves funds, and £2,000 from Civil List, Native
purposes.

Table No. 3.
Aags of the CHILDREN on the Books of the NaTivie Vinnace Scroorns at 31st December, 1905.
1805.
P u
Age. for 1906
Boys. Girls. Total. Percentage.
[

Under five years .. .. .. 30 32 62 160 2-29
Five and under ten years .. .. 1,102 914 2,016 52:19 . 53:04
Ten and under fifteen years .. 883 731 1,614 4178 . 4059
Fifteen years and upwards .. 102 69 171 4-43 4-08

Totals . . 2,117 1,746 3,863 100-00 : 100-00

Table No. 4.
List of the Namive VinLage Scroors, with the Attendance of the Pupils for the Year 1905

[In this list the schools are arranged according to regularity of attendance. See last column.]

!

School-roll. Average Attendance. §§
EER
ot ey | =]
£ 3 3 el o Working Average. §3
o .| 7. w8 3 By
Schools. 1 EE 85 | gx | BN 8 S8
R 2E £ Bs | 2% B Fourth Quarter. gg})‘a’
58, 8% | 8% 5% | ed | ~—7— 7 | whole |555
ng 'gg 28 | 23 &8 \ . Year, Eg:’
§*§>« 23 g,g gg §; Boys. | Girls. | Total. g,,g:é
Z Z 4 z < i o
Waitahanui(?) .. .. R R 48 . 48 | 8350 21 17 88 3300 | 9851
Hapua, . - .| 42| 13| 14| 41| 4495| 17| 93| 40 - 4300 | 9718
Ma,nga.orongo(l) . .. velo. 22 5 171 16-00 9 6 15 15-50 | 96-88
Turanganui .. . . .. 6 2 1 7 650 4 2 6 625 | 9615
Takahiwai(®) .. - .. NN .. 37 .. 37 | 81-33 24 11 35 3000 | 9575
Omaio . . . . 43 8 2 49 | 4700 16 32 48 4475 | 95-21
Rangiawhia .. .. . . 23 8 1 25 | 2425 15 9 24 23:00 | 94'84
Whangaruru .. AN e .. 26 15 5 36 32:25 17 17 34 30-50 | 94-57
Whakarewarewa .. .. . 64 9 10 63 1 6675 32 27 59 63-00 | 94-38
Wharekahika .. . . 15 3 .. 18 17-50 9 8 17 16-50 | 9429
Torere . .. .. .. 30 12 5 37| 8725 17 18 35 3500 | 93-96
Te Kao .. . .. .. 47 6 5 48 47:00 28 16 44 44-00 | 93-62
Parawera - .. .. . 38 17 4 51 4675 26 20 46 4375 | 93-58
Te Houhi(®) .. .. ‘. . 26 3 29 | .. 2566 | .. .. .. 2400 | 93-53
Pupuke(?) = .. .. .. . 44 50 89| 8300| 17| 17| 34| 3066 9291
Te Kopua . e . .. 12 7 3 16 1325 8 5 13 1225 | 92-45
Whareponga(¥) .. .. R 42 2 40 | 3333 19 18 37 3066 | 91-99
Raukokore = .. .. .. .. 38 10 3 45 4675 27 13 40 43:00 |- 91-98
Whirinaki .. . - .. [T 82 23 16 89 | 9275 45 37 82 85-00 | 91-64
re Whaiti(®) .. . SN . .. 36 4 32 23:00 13 12 25 2100 { 91-80
Waima . e . . 31 32 2 61 51-00 31 26 57 46'50 | 91-18
Wai-iti .. . C e . 22 21 10 33 | 8375 18 18 31 3075 | 9111
Te Kerepehi(?) P R 35 6 29 | 29-33 16 9 25 2666 | 90-89
Te Kaha o .. C . 38. 8 5 41 | 42:00 23 14 37 38:00 | 9048
Te Rawhiti .. .. .. .. 25 51 .. 30 | 28-50 9 19 28 2575 | 90-39
Whakara.ts.(‘) . ol 50 5 45 | 41-25 19 21 40 37-25 | 90-30
Paeroa .. . . 46 20 12 54 | 5325 217 28 49° 48-00 | 90-14
Kenana . . . .. 17 9 4 22 | 2200 10 11 21 1975 | 89-77
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Table No, 4—con tinued.

I.—2.

of the Pupils, &c.—continued.

T

School-roll, Average Attendance. §%
R

oo <e

.?‘ 5 § & %" 5 ( . Working Average. f‘,’g,a
5. e | ® = 4%y
Schools. E'g B8 | S§ §§ | ? ;"g
3-%'0 gg B 23 B Fourth Quarter. 3§§
=y . 3 80 00 =S Qg : W B8g
54| 22 | 3% | 52 E , Your: | 222
Ha2 Eg | gg Eg . 82 Boys. | Girls. | Total. S22

z z la | a | o« 4
Kaikohe () . 106 31 108 { 9050 53 32 85 81-00 | 8350
Matihetihe(?) .. .. 21 1 20 | 1866 9 9 18 16-66 | 89-28
Otamatea 25} .. 27 5 6 26 2750 11 13 24 24'50 | 89:09
Peria oL 46 7 12 41 42'75 19 18 37 38-:00 | 88-88
Rapaki § .. 22 12 7 a7 25:25 12 10 22 22:25 | B8-12
Omarumutu .. . 61 15 10 66 64-00 29 28 57 56-25 | 87-89
Arowhenua .. . 31 12 7 36 | 3775 26 9 35 33:00 | 8742
Ahipara .. 41 18 11 48 51-00 27 16 43 4450 | 8725
. Otamauru .. 24 i1 9 26 2550 11 13 24 22-25 | 87-25
Poroporo N 41 29 16 54 44-75 28 21 49 39-00 | 8715
Hauaroa 71 50 32 89 | 8625 50 27 77 7500 | 86:96
Tuparoa e 63 33 17 79 7475 35 34 69 65-00 | 86'96
Karetu o . 17 8 2 23 21-00 11 7 18 18-25 | 86-90
Oromahos 38 4 9 33 38:00 17 13 30 33-00 | 8684
Poroti . 30 13 5 38 3875 22 12 34 33:50 | 8645
Mangamuka .. 52 23 9 66 | 6075 23 30 53 52:50 | 86-42
Waikouaiti 32 17 7 42 | 41-00 20 18 38 3525 | 8598
Whangara 36 6 2 40 | 8800 16 18 34 32:50 | 85+53
Omanaia 33 20 18 35| 3925 14 14 28 3350 | 8535
Kaiapoi 43 21 23 41 | 4750 25 14 39 40-50 | 8526
Pariroa(?) .. 13 3 10 | 11-00 5 3 8 9-33 | 8482
Wairau 22 6 6 22 | 24:25 19 2 21 2050 | 84-54
Tangoio 26 7 8 25 | 2900 14 9 23 24-50 | 8448
Ruapuke 12 1 .. 13 1275 7 4 11 10-75 | 84-31
Te Haroto 28 11 L4 35 35-00 15 15 30 29:50 | 8429
Rangitukia 75 19 25 69 | 7475 33 a7 60 63-00 | 84-28
Nuhaka 81 42 24 99%| 10850 59 29 88 87-00 | 84-06
Matata 23 14 4 33 31:00 14 15 29 26:00 | 83-87
Tikitiki 50 9 10 49 | 5075 23 17 40 42-50 | 83-74
Ranana . . 34 15 9 40: 3625 13 15 28 30-25 | 8345
Oruanui(f) .. - .. 69 9 60 | 5550 17 29 46 46-25 | 83.33
Ohaeawai . .. .. 26 11 2 35 32:25 12 16 28 26:75 | 8295
Te Kotukutuku . . 37 15 12 40 | 4325 20 13 33 3525 | 8289
Papamoa .. . 37 4 4 37 38:00 19 10 29 3125 | 8224
Waiomatatini 30 9 3 36 | 3625 16 13 29 2975 | 8207
Waimamaku .. 26 10 8 28 22-00 15 9 24 26-25 | 8203
Tokomaru Bay 49 24 15 58 5900 | 34 13 47 4825 | 8178
Waioweka 58 6 11 53 | 5550 22 23 45 4525 | 8153
Hirubarama .. 52 10 10 52 5325 23 21 44 45°00 | 8145
Maraeroa 34 i8 3 49 47-00 21 15 36 3825 | 81-88
Te Teko 39 23 5 57 | 5125 20 27 47 41:50 | 80-98
Pukepoto 33 2 6 29 | 8295 13 12 25 2600 | 8062
Parapara(’) .. 20 3 23 | .. 2300 | .. .. .. 18-50 | 8043
Motukaraks, .. 21 4 .. 25 2425 10 8 18 19:50 | 80-41
Karioi o 38 13 23 28 84:25 10 14 24 27-25 | 7956
Rakaumanga(?) . 64 23 41 4500 14 18 32 3566 | 7924
Pamoana 22 16 14 24 | 27-50 10 8 18 2175 | .79:09
Te Ahuahu 21 4 6 19 | 21-50 10 6 16 17-00 | 79-07
Touwai 30 17 6 41 3925 20 10 30 31:00 | 7898
Ruatoki 90 17 22 85 | 9650 45 28 73 7600 | 78-76
Whangape 77 42 26 93 | . 94:75 42 27 69 | 7450 | 7863
The Neck(") . 14| .. 14| .. 1400 | .. . N 11-00 | 7857
Little River .. 42 14 20 36 | 4495 11 23 34 3475 | 7853
Te Waotu 37 6 9 34| 38675 16 13 29 28:50 | 77'55
Te Araroa 45 18 13 50 | 5075 18 18 36 38-50 | 7586
Pipiriki 41 21 21 41 4575 18 12 30 3450 | 7541
Papawai(8) 28 10 38| .. 3650 | .. .. .. 27-60 | 7534
* Manaia 27 7 51 29 2900 11 9 20 2175 | 7500
Mangamaunu 7 11 12 26 | 2675 9 10 19 2000 | 7477
Taumarere 4 20 10 14 | 1375 5 3 8| 1095 | 7455
Waimana 56 | 81 30 57 64-50 a7 17 44 l 47-00 | 7287
Puniho 36 17 12 41 41-75 18 12 30 29-50 | 70 66
Tokaanu(?) .. 60 23 37 51:33 22 11 33 36:00 | T0°13
Paparore 22 15 15 22 2750 7 11 18 1925 | 7000
Lower Waihou 22 17 11 28 | 2825 12 9 21 1975 | 6991
Te Matai 50 20 17 53 6325 24 17 41 44-00 | 6956
Te Kuiti(?) 74 17 91 .. 8950 .. .. . 62:00 | 69-27
Waiotapu 28 15 18 25 | 2550 7 9 16 16-75 | 65:69
. Waikawa 13 24 16 21 19:00 6 9 15 12-25 | 6447
Otaua . . . 29 9 15 23 31-00 12 3 15 19-75 | 6371
Whakarara .. . . 31 30 26 35| 36'50 13 14 27 23-25 | 6370
Pamapuria .. 27 19 26 20 | 3775 10 J 8" 18 2375 6291
Totals for 1905 . 8,123 |1,870 11,130 (3,863 4,097-14/1,810 ‘1,469 3,279 (3,428:13 | 83-67
Totals for 1904 . 13,206 1,651 1,108 (3,754 13,794-00(1,708 |1 ,865 3,074 |3,083:75 | 81-28
! )

(1) First opened warch quarter.

quarter.
quarters.
HEducation, June quarter.

4—K, 2,

(2) Not open March quarter.
(%) Not open March or June quarters.
(8) Transferred to Wellin,

(3) Not dpen Decembher quarter.
(6) First opened September quarter.
gton Board of Education, September guarter,

(4) Reopened March

(7) Not open September and December
(9) Transferred to Auckland Board of
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‘Table No. 5.

Race of the CHILDBREN attending the Namive Viinage ScHooLs on 38lst December, 1905,
* M, Maori; M Q, between Maori and half-caste ; H, half-caste; E Q, between half-caste and European; E, European.

Of Mixed Race.
Hand E Q.

O&Bﬁaﬁ?ﬁt&e. Europeans. Totals,
Schools. Living as Maoris, | Living as Europeans.
1

Boys. | Girls. | Total. | Boys. | Girls. | Total. | Boys. | Girls, | Total. | Boys. 5 Girls. | Total. | Boys. | Girls. | Total
Hapua 15 21 36 1 3 -4 1 . 1 . o .. 17 24 41
Te Kao 30 18 48 . . . . . .. .. .. 30 18 48
Paparore 7 7 14 . . . . 1 7 8 8 14 29
Rangiawhia 16 9 251 .. .. . . . .. .. 18 9 25
Pamapuria 7 6 13 1 1 2 . . 3 2 5 11 9 20
Ahipara 26 15 41 1 1 2 . . 3 2 5 30 18 48
Pukepoto 14 12 26 . . . .. .. 1 2 3 15 14 29
Kenana 9 10 19 .. .. 1 1 1 1 2 10 12 22
Peria .. 19 10 22 2 1 3 4 4 8 3 5 8 21 20 41
Te Pupuke 17 20 371 .. . .. - . . 21 .. 2 19 20 39
Whakarara 22 19 41 . .. .. . . .. 1 3 4 23 22 45
Touwai 25 10 35 .. . . .. . .. 2 4 6 a7 14 41
Whangape 45 36 81 1 .. 1 .. . . 7 4 11 53 40 93
Whakarapa .. 7 3 10 10 13 23 . . .. 2] .. 2 19 16 35
Lower Waihou .. 15 11 26 1 1 2 .. . .. . . 16 12 28
Maraeroa 29 19 48 . 1 1 .. . .. .. 29 20 49
Matihetihe 6 9 15 1 1 2 3 . 3 . .. 10 10 20
Whirinaki 47 40 87 . . .. .. . .. 2 2 49 40 89
Waima 33 27 60 . . .. .. .. .. 1 1 33 28 61
Omanaia 17 15 32 o .. .. . 2 2 1 . 1 18 17 35
Motukaraka 6 7 13 8 4 12 . . e .. . . 14 11 25
Mangamuka 23 32 55 4 7 11 . . .. . .. . 27 39 66
Waimamaku 12 8 20 2 2 4 . . . 3 1 4 17 11 28
Otaua. .. 13 5 18 . . . .. .. .. 5 . 5 18 5 23
Oromahoe 15 11 26 .. . 1 2 3 3 1 4 19 14 33
Ohaeawai 11 16 27 2 2 4 3 1 4 .. . .. 16 19 35
Kaikohe 60 38 98 2 1 3 .. . . 2 2 64 89 | 108
Karetu 6 2 8 5 4 9 . . . 3 3 6 14 9 23
Whangaruru 18 17 35 .. .. .. . .. . 1 1 18 18 36
Tanmarere 4 4 8 . .. 1 . 1 2 3 5 7 7 14
Te Ahuahu 9 6 15 2 2 4 . . .. .. .. .. 11 8 19
Te Rawhiti 8 20 281 .. 1 1 . .. 1 .. 1 9 21 30
Takahiwai 23 10 33 1 .. 1 . .. 1 2 3 25 12 37
Poroti .. 13 6 19 4 5 9 2 . 2 6 2 8 25 13 38
Otamatea 11 11 22 1 2 3 . . .. .. 1 1 12 14 26
Manaia 14 11 25 3 1 4 .. .. .. . .. 17 12 29
Te Kerepehi 13 9 22 L 1 4 2 6 . 18 11 29
Rakaumanga 18 23 41| .. .. .. . . . . 18 23 41
Te Kopua 8 4 12 1 1 2 .. .. 1 1 2 10 6 16
Mangaorongo 10 7 7] .. . .. .. .. .. .. .. 10 7 17
Hauaroa 26 19 45 5 1 6 2 .. 2 22 14 36 55 34 89
Parawera 19 18 37 .. .. .. 1 1 10 3 18 29 22 51
Te Waotu 15 5 20 1 1 2 2 4 3 6 9 21 13 34
Oruanui 19 20 39 5 14 19 . .. .. 1 1 2 25 35 60
Waitahanui 21 23 44 .. .. .. 1 .. 1 2 1 3 24 24 48
Tokaanu 18 9 27 5 2 7 .. .. . 1 2 3 24 18 37
Papamoa . 22 11 33 3 1 4 .. .. . . .. .. 25 12 37
Te Kotukutuku .. 23 15 38 1 .. 1 .. .. . .. 1 1 24 16 40
Paeroa .. 15 23 38 4 3 7 .. .. . 4 5 9 23 31 54
Te Matai 29 17 46 | .. 1 1 .. .. .. 3 3 6 32 21 53
Ranana .. 17 19 36 2 2 4 . . P B . . 19 21 40
Whakarewarewa 33 28 61 1 .. 1 .. . . 1 1 35 28 63
Wai-iti 16 12 28 4 1 5 ‘e . .. . .. 20 13 33
Matata 13 14 a7 .. .. . 2 2 4 2 2 17 16 33
Te Teko 18 31 49 2 1 3 .. . . 4 1 5 24 33 57
Waiotapu 10 14 24 .. 1 1 . .- .. .. .. . 10 15 25
Te Whaiti 16 14 30 .. 1 1 . 1 1 .. .. .. 16 16 32
Otamauru 10 13 23 .. .. .. . . ‘. 2 1 3 12 14 26
Poroporo 26 20 46 4 2 6] .. .. .. . 2 2 30 24 54
Ruatoki 46 29 75 2 2 4 1 2 3 . 3 3 49 36 85
Waimana 33 21 54 1 2 3 . . . .. . . 34 23 57 .
Waioweka 16 16 32 4 4 8 . . . 7 6 13 27 26 53
Omardmutu 30 30 60 1 .. 1 . . . 3 2 5 34 32 66
Torere .. 18 17 35 .. 2 2 . . . . . .. 18 19 37
Omaio .. 17 31 48 .. 1 1 . . .. . .. 17 32 49
Te Kaha 23 15 38 2 . 2 1 . 1 .. .. 26 15 41
Raukockore 21 13 34 2 1 3 6 1 7 1 .1 30 15 45
Wharekahika 7 9 16 2 .. 2 .. .. .. L. .. 9 9 18
Te Araroa 25 18 43 . .. .. 1 2 3 1 3 4 27 23 50
Rangitukia 31 28 59 3 2 5 . . .. 3 2 5 37 32 69
Tikitiki 27 21 48 . 1 1 .. .. .. .. e o 27 22 49
Waiomatatini 12 8 20 2 1 3 5 5 10 1 2 3 20 16 36
Tuparoa 34 33 67 2 2 4 3 1 4 2 2 4 41 38 79
Whareponga 18 16 34 2 3 5 . . . .. 1 1 20 20 40
Hiruharama 23 23 46 2 . 2 “ . 2 2 4 27 25 59
Tokomaru Bay .. 39 16 551 .. . .. . . 2 1 31 41 17 58
Whangara 14 14 28 3 2 5 . 2 5 7 19 21 40
Nuhaka - 48 29 77 8 2 10! .. 9 3] 12 65 34 99
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Table No. 5—continued.
Race of the CHILDREN attending the Native Virnrace ScHoons on 31st December, 1905—contd.
OfHMixngRgce. ’
. an,
O&“g;%r{lf‘a?e' Europeans. Totals.
Schools. Living as Maoris. Living as Europeans.
: - : e
Boys. ; Girls. i Toba,Lr Boys. | Girls. 1 Total. | Boys. i Girls. “ Total. | Boys. ‘ Girls. | Total. | Boys. | Girls. | Total
: i
Te Haroto B sm| o2l . g . 1] 1) 17| 18] 35
Tangoio 16 8 24 o . . .. .. .. 1 1 16 9 25
Puniho 8 3 11 . . .. 3 3 6 13 11 24 24 17 41
Pariroa 6 4 10 .. . . R R . .. .. e 4 10
Pamoana i3] 10 23 .. S . L1 1] 13| 11| 2
Pipiriki 23 12 35 .. .. o 2 1 3 3 3 25 16 41
Karioi .. 9 8. 17 1 4 5! 1 1 2 1 3 4 12 16 28
Turanganui 3 1 4 2 1 8. . . . . .. | 2 7
Waikawa . - . 9| 12| 21| .. o o o P12 21
Wairan 17 4 21 o . . . 1) .. 1 18 | 4 22
Mangamaunu 9 7 16 2 5 7 . 1! 2 3 12 [ 14 26
Kaiapoi 11 8 19 14 4 18 .. | 1 1 1 2 3 26, 15 41
Rapaki sl 8| 16| ‘2| 2| ‘4| .| . 4 3| 7| 1| 1| w
Little River 5 23 28 4 4 8 o . . . .. 9, 97 36
Arowhenua 23 9! 32 3 .. 3¢ 1 1] .. . . 21l 9| 36
Waikounaiti 7 7 14 9 5 14 e . 6 8 14 22 | 20 42
Ruapuke . . . 7 6 13 co | .. .. . 7 ‘ 6 13
Totals 1,715 11,405 13,120 | 182 | 152 | 3834 E 50 ‘ 35 ! 851 171 | 153 | 824 |2,118 ,‘1,745 3,863
A i
SumMary of Table No. 5.
1905.
Race.
Boys [ Girls l Total. Percentage.
Maori, and between Maori and half-caste .. e J 1,715 ] 1,405 3,120 k80'77
Half-caste, and between half-caste and European, living as 182 | 152 334 8:64
Maoris |
Half-caste, and between half-oaste and Huropean, living as 50 85 85 2-20
Europeans o
Europeans o 17 153 324 8-39
Totals .. . 2,118 ' 1 ,745 3,863 100-00
Table No. 6.
Resurts of ExamiNnation, 1905,
_ =
o= Passes of Pupils examined. , Marks
| gg ooy I ! L. 1 1 |that passeda
Hapua 49 2 3 4 5 6 1500
Te Kao 48 3 | 4 3 5 8 5 1710
Paparore 24 1 - 2 4 . 2 61-0
Rangiawhia 25 ! | .. 6 4 8 4 1425
Pamapuria 20 ! - . 1 8 3 73-0
Ahipara 49 .. 1 2 6 13 121:0
Pukepoto 31 1 3 3 4 5 4 1465
Kenana .23 2 1 3 1 2 2 635
Parapara(!) R N .. .. .. o ..
Peria 41 1 3 8 12 2 192:5
Te Pupuke 38 .. .. 4 2 2 475
Whakarara 45 3 2 5 2 5 105+5
Touwai 42 1 3 4 6 1 3 - 1005
Whangape 94 . 1 13 16 11 12 3785
Whakarapa .. 32 . .- 1 1 6 9 1130
Lower Waihou .. 29 .. .. .. .. 2 3 285
Maraeroa 45 .. 2 5 2 3 7 1245
Matihetihe .. 20 . .. .. 1 .. 4 500
Whirinaki . 93 .. 9 5 12 8 2165
Waima - 49 .. 2 1 7 5 96-0
Omanaia ~ . 41 1 2 NN 8 6 9 156-0
Motukaraka 24 . i 1 1 . 2 185
Mangamuka, 60 1 ( 1 | 1 2 4 6 830
Waimamaku 28 3 2 4 5 4 111+5
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Table No. 8—continued.
Resvnrs of ExaminarioN, 1905—continued.

El

Ot Passes of Pupils examined. Marks

- :

Eg VI V. Iv. IIL 1L I that bassed a
Otaua .. . 31 .. 1 1 2 4 450
Oromahoe . ‘. 38 .. . 3 3 4 .. 520
Ohaeawai .. .. 31 1 ) R 2 . 4 270
Kaikohe(?) .. i .. .. .. . ..
Karetu . .. 20 . 1 4 .. 5 52+5
Whangararu .. .. 28 1 1 1 3 3 530
Taumarere .. . 16 . . o 1 .. 55
Te Ahuahu . .. 24 . .. .. 2 3 3 445
Te Rawhiti .. .. 26 .. .. 1 .. .. 3 250 -
Takahiwai .. .. 37 .. . 2 4 7 11 1238-0
Poroti .. .. 38 .. 2 .. 5 8 5 1325
Otamatea . .. 27 . .. 4 2 2 4 730
Manaia .. .. 31 .. .. 1 4 2 3 52:0
Te Kerepehi .. . 33 .. . .. .. 2 1 14-5
Rakaumanga .. .. 45 . . 1 .. .. .. 50
Raorao(3) . . . .. . . .. Lo
Te Kopua .. . 16 .. 1 2 2 1 23-5
Mangaorongo(®) .. .. .. .. .. . . .. ..
Te Kuiti - . 88 1 1 3 3 9 10 1410
Hauaroa . o 82 .. 4 3 5 9 12 - 1735
Parawera . .. 44 1 2 3 6 15 5 232-0
Te Waotu .. .. 38 1 2 2 4 4 905
Orusnui .. .. 55 .. .. .. 2 2 255
Waitahanui(?) .. .. . . .. .. Ve
Tokaanu .. .. 57 1 4 1 1 36'5
Papamoa . .. 37 .. . 1 3 2 42-5
Te Kotukutuku .. L. 43 1 .. 1 4 4 13 1455
Paeroa . .. 55 .. . 4 5 12 7 173-0
Te Matai .. .. 64 .. .. 5 5 9 6 1740 -
Ranana e .. 34 3 3 1 5 5 3 1455
Whakarewarewa .. 65 . 1 .. 29 9 4 357-0
Wai-iti(4) N .. .. .. .. . ..
Matata .. o 31 .. .. 3 6 2 e 760
Te Teko . .. 52 .. 3 2 4 12 9 2175
Waiotapu(?) .. . .. . - . N .
Awangararanui(3) . .. . . .. ..
Te Whaiti .. . 30 . .. . .. .. .. No passes.
Te Houhi .. .. 25 .. .. 1 4 6 7 124-5
Otamauru .. .. 25 ‘e .. . .. .. 1 45
Poroporo . . 50 . . 1 1 .. 2 215
Ruatoki .. .. 89 .. .. .. 4 10 20 200-0
Waimana o . 68 . .. 1 1 . 1 150
Waioweka .. .. 53 1 2 5 2 7 8 1630
Omarumutu .. e 66 1 2 1 6 11 7 192-0
Toretre .. .. 38 . ‘ 1 .. 1 6 3 64-5
Omaio . .. 47 . ‘ .. 5 6 8 7 1945
Te Kaha .. .. 41 9 ] 4 4 8 8 6 2415
Raukokore .. .. 46 .. 1 3 .. 5 7 7 132:5
Wharekahika .. . .. 18 . ’ .. .. 1 1 2 270
Te Araroa ve . 54 1 . 2 4 3 10 1130
Rangitukia . .. 72 6 9 6 5 8 10 299-0
Tikitiki . o 47 2 1 4 5 9 7 190-5
Waiomatatini .. .. 39 1 1 . 1 4 6 86-0
Tuparoa .. . 73 i 3 4 11 12 12 3055
Whareponga .. . 40 . . 1 2 3 6 670
Hirubharama .. .. 51 1 1 2 7 9 3 1545
Tokomaru Bay .. .. 56 i . 2 9 11 7 202'5
Whangara .. N 38 i 1 1 12 11 5 241-0
Nuhaka . .. 96 2 3 8 17 25 3715
Te Haroto . .. 36 .. 1 5 6 8 107'5
Tangoio o .. 28 .. . 1 1 2 5 560
Puniho .. .. 44 1 . 4 3 5 7 120-0
Pariroa . . 10 .. . . 2 e 3 235
Pamoana .. . 26 1 . 1 1 2 3 560
Pipiriki . .. 47 1 . .. 1 5 8 785
Karioi .. .. 29 . . ' .. o .. No passes.
Papawai .. .. 35 . .. 1 4 9 860
Turanganui(?) . . . .. . .. . ..
Waikawa, . ‘e 21 e 2 1 .. 2 275
Wairau .. .. 25 o 2 4 3 4 720
Mangamaunu .. . 26 1 4 3 2 4 81-0
Kaiapoi . .. 41 3 3 5 6 6 1400
Rapaki .. .. 27 1 3 2 4 3 69-0
Little River . . 37 1 . 4 5 3 78:0
Arowhenua . 36 4 3 4 3 3 97°5
Waikouaiti . 42 6 4 5 1 6 6 1650
Ruapuke . .. 12 .. . .. 1 2 1 17:5
The Neck . . 16 . . . . .. No passes.

Totals for 1905 .. |3,829 42 88 180 341 451 482
Totals for 1904 .. |3,694 36 83 147 234 426 497

(1) Closed temporarily. (2) Neither examined nor inspected. () Closed. (4) Ingpected only.
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N Table No. 7.
é ‘ K ResvrnTs of INsprCTION, 1905,
[In this table the schools are arranged according to the gross percentage obtained. See last column.)
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Whakarewarewa. . o BN 100 100 100 100 100 500 1000
Te Kaha .. .. .. 100 95 10:0 100 98 500 98-8
Pukepoto .. .. .. 10:0 98 100 10-0 87 500 985
Rangitukia . .. .. 100 10-0 10-0 10:0 10-0 485 985
Whangara .. .. .. 10-0 100 10-0 10-0 85 500 98-5
Parawera .. .. .. 98 95 10-0 10-0 75 500 96-8
Peria .. .. .. 100 9-8 100 100 93 473 964
Rangiawbia 94 93 94 10:0 8-0 500 961
Omaio 9-5 98 98 95 85 47-2 94-3
Tuparoa 97 9:0 100 10:0 85 46-9 941
Te Houhi 10:0 - 90 10:0 80 70 500 940
Waimamaku 98 95 100 90 85 464 932 -
Ranana 100 100 98 90 88 44-2 91-8
Tikitiki 93 95 9-8 85 80 458 909
Whangape 10:0 93 100 96 90 430 90-8
Nuhaks 97 95 93 100 85 436 906
Te Kao 95 938 100 9-0 87 431 896
Te Teko 95 9:0 98 85 80 445 893
Waioweka .. 10-0 98 90 90 72 44-0 89-0
Te Kotukutuku .. 99 95 98 85 80 428 885
Tokomaru Bay 95 84 89 85 72 459 884
Waima 10-0 93 10-0 9-0 85 41-2 880
Omanaia 96 80 25 85 78 44-1 875
Maraeroa 100 100 100 100 95 379 874
Hapua 100 1040 10-0 100 87 385 872
Paparore 81 98 10:0 85 83 49-2 86-4
Whirinaki 100 100 10°0 10:0 100 855 85-5
Paeroa . .. .. 100 98 98 90 87 355 82-8
Omarumutu v . . 100 80 90 90 71 393 8247
Waikouaiti 90 83 85 80 83 39-7 81-8
Waiomatatini 9-3 88 95 80 78 374 808
Poroti 87 93 98 70 67 89-2 80°7
Papawai 95 85 9-0 80 63 39-3 806
Touwai 93 9'5 98 8:0 7-8 367 80'6
Hiruharama 97 80 8:8 80 70 386 80-1
Pamoana 10:0 90 100 65 67 368 79-0
Whakarapa 61 83 81 70 8:0 412 787
Whareponga 10-0 90 100 85 83 314 772
Takahiwai 86 75 98 80 78 354 71
Te Waotu 88 83 88 80 73 357 769
Otamatea 85 95 95 80 70 338 76'8
Te Matai 100 98 80 80 72 33-2 762
Kenana 100 90 98 75 6:8 32'8 759
Paniho 92 86 89 70 47 371 755
Ruatoki 89 95 90 90 72 319 755
Te Araroa 10-0 96 90 90 80 - 294 750
Mangamaunu 85 83 83 80 77 335 74-3
Karetu 100 95 99 90 57 30-1 742
Mangamuka 97 91 88 20 80 289 78-5
Ahipara 94 73 7-3 75 67 350 732
Matata 92 8:0 95 80 85 29-3 72:5
Kaiapoi 77 75 80 80 80 330 72:0
Te Ahuahu 8:6 94 9-0 75 6:2 313 720
Pamapuria 82 75 - 76 65 55 363 716
Oromahoe 96 98 95 80 62 284 15
Whakarara .. .. .. 86 85 8-0 80 72 31-1 714
Pipiriki .. . .. 100 98 94 90 90 236 708
Raukokore . . .. 90 78 85 75 45 34-0 70-8
Rapaki . 83 77 76 70 7-3 32:9 70:7
Whaogaruru .. 96 67 95 75 53 321 707
Arowhenua . 9-3 83 80 80 75 29-8 704
Pariroa 9-2 85 90 65 53 31-9 704
Tangoio 90 98 95 80 62 278 70-3
Tokaanu 100 95 9:8 10-0 87 220 70-0
Te Haroto 99 83 93 50 38 341 697
Matihetihe .. .. 71 9:0 80 L 60 60 33-3 69-4
Te Kuiti .. . 94 95 98 80 75 252 694 -
Hauaroa . .. 71 81 84 80 55 31-0 68-1
Otaus 82 78 76 75 68 299 678
Oruanui 92 94 98 90 83 22:0 877
Te Kopua 87 81 90 60 82 26-8 66'8
Te Kerepehi 68 70 88 50 - 50 340 666
Taumarere 80 83 85 50 57 302 657
Te Rawhiti 8-8 90 90 60 43 28:2 658
Wharekahika 98 81 48 65 62 29'3 64-7
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Table No. 7—continued.

Resurnts of InsprcoTiON, 1905—continued.,
[In this table the schools are arranged according to the gross percentage obtained. See last column.]
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Papamoa .. . 8-3 85.. T0 6'5 80 26°1 644
Waimana 10:0 85 8:3 80 78 215 64-1
Manaia 83 88 80 7-0 58 252 63-1
Rakaumanga 100 100 100 10-0 10:0 13-0 630
Wairau 75 75 77 66 60 270 62-3
Ruapuke .67 68 83 75 40 285 - 618
Poroporo 100 85 10:0 | 90 50 18-7 612
Torere .. . o 4-0 85 80 - 50 60 29-4 609
Little River o . e 75 70 78 - 80 47 240 590
Lower Waihou . e, . 56 60 - 73 55 60 27-0 - 574
Waikawa e o o 70 80 70 60 70 21-9 569
Ohaeawai . 87 78 | 68 60 47 } 206 546
Te Pupuke 81 56 81 50 37 | 217 52-2
Motukaraka . .. .. 8'3 68 69 55 57 188 520
Otamauru s . o 80 73 78 50 00 | 221 502
Te Whaiti : L 84 84 | 84 65 50 113 480
Karioi . 93 78 78 60 45 11-8 47-2
The Neck . 73 53 6'8 60 20 11-8 39-2
Parapara(l) . e . RE . . . .
Kaikohe(?) N v . . ..
Raorao(8) .. RE . . - o
Mangaorongo(?) .. . i . . .

- Waitabanui(?) .. - .. . . . . .
Wai-iti(4) .. . . . . . .
Waiotapu(4) .. .. . . s . ‘e
Awangararanui(3) . . . ..
Turanganui(?) .. ‘ .

(1) Cloged temporarily. (2) Neither examined nor inspected. (8) Closed. >(4) Inspected only.
o : Table No. 8.
CrassiricatioN of Pupins on the School Rolls, December, 1905.
- : 1905. ) ;
" Standards: ' ' : .- ~ Totals 1904.
' Boys. _ Girls. Totals. |
Preparatory classes L e 647 . 576 1,228 1,205
Class for Standaid I. E b 412 318 728 631
RN o IT e © 333 |- - 296 629 719
. o IIL e cer ] 319 _ 255 574 568
" - IV, O ) . 188 439 373
" - V. : e 88 - 74 162 ¢ 189
: » - VI e L 47 - 33 ‘ 80 68
Passed Standard VI. e e 19 | 9 28 31 .
Totals ... el 2,116 | 1,747 13,863 .| 8,754
Table No. 9.
AVERAGE: Ak of PupiLs at Standard Examination of Schools in 1905.
19065.
L Sba,nda,rc:l_s.‘v NumBer passed Average Age 1904.’
: at Annual © Average Age. .
. Examination. . |
. |
o . o o : ; S . i Yrs. Mos. -+ Yrs.. Mos,
. - T T 482 ; 9 '8 - 9 b
II.. Do e . L 451 ' 10 7 W9
I1I. PoLaln T s Co 341 11 11 o120
v, N e 180 13 -2 - 13 ¢
V. : 88 - o018 6 ‘13 10
VI. 42 ! 14 4 14 5
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Table No. 10.

E.—2.

CuiLpreEN of Maor: and Mixep Races attending Pusnic Scmoorns, December, 1905,

. f Mixed Race livin ‘ i iving |

ot Maori kace, | OF MG e N | O cane € | Total. Number

Edncation Districts. | o | Schools

i ! i attended.

Boys. | Girls. ‘\ Total. ] Boys. | Girls. | Total. | Boys. | Girls. | Total. | Boys. | Girls. | Total.
Auckland . . 682 | 532 |1,214 53 45 98 | 404 | 368 | 772 (1,130 | 945 (2,084 202
Taranaki . . 26 22 48 2 . 2 26 16 42 54 38 92 17
Wanganui .. . 177 4 118 1 290 3 4 7 20 43 631 200! 160 360 44
Wellington .. . 110 86 | 196 24- 14 38 38 33 71| 172 | 1383 | 305 38
Hawke’s Bay . 249 | 1557 | 404 5 22 37 81 68 { 149 | 345 | 245 590 44
Marlborough . 4 2 6 3! 4 7 15 4 19 22 10 32 4
Nelson . . 16 8 24 2 . 2 2 2 4 20 10 30 6
Grey . .. .. .. .. . .. .. . .. ‘. .. .. ..

Westland .. .. 8 6 14 2 2 4 .. 1 11 8 19 4
North Canterbury .. 11 ‘ 10 21 . .. . 17 11 28 28 21 49 14
South Canterbury 4 10 14 .. .. . 6 4 10 10 14 24 3
Otago 11 16 27 3 4 7 26 19 45 40 39 79 »13
Southland .. 1 1 12 11 23 51 47 98 63 59 | 1922 17
Totals for 19056 .. 1,298 | 961 |2,259 ¢ 119 ' 106 r 225 | 687 | 615 |1,302 {2,104 {1,682 3,786 406
Totals for 1904 .. 11,187 | 854 |2,041 1 146 ‘ 111 " 257 ‘ 594 | 554 [1,148 {1,927 1,519 (3,446 390
Difference 11l 107 218 | -27| -5 32| 93| 61| 154 177 | 163 | 40| 16

Table No. 11.

(@) Numser of Maor: Purirs receiving Higher Hducation, &ec., at the End of 1905.

School.

Boarding-schools—

St. Stephen’s (boys), Parnell, Auckland

Te Aute (boy

s), Hawke's Bay

Hukarere (girls), Napier

St. Joseph's (girls), Napier
Queen Victoria (girls), Auckland
Turakina (girls), Wanganui

Totals ...

Government Pupils.

* Including 2 boys who are more Kuropean than Maori.

who is more European than Maori.

e .
o I
Sc}i:)g?gilslp- | | Private Pupils.| Totals.
formerty at;tend-‘J Temporary. [
ing Native |
Schools. [
. - | . |
‘ |
29 40% 69
9 52+ 61
5 5 461 58
1 9 28 38
14 171 31
10 14 24
68 14 197 281

t Including 9 Furopeans.

f Including 1 girl

(b.) NumBer of Maort Purirs, formerly attending Primary Schools, holding Scholarships at

Number. }

f

Primary School.

o1
SO
i
1!

Pt D

Maketu Public School ...

Bell Block Public
Dargaville Public

Te One, Chatham Jslands

Matarakau,
Te One,
Maraetaha Public

School
School

"

"School

J

High Schools or Colleges at the End of 1905.

High School or College at which

Scholarship is held.

|

e

Queen Victoria, Auckland.

... 1 Queen Viectoria, Auckland.
Auckland Grammar School.

Hukarere, Hawke’s Bay.
Hukarere, Hawke’s Bay.
.. ; Queen Victoria, Auckland.

Te Aute College, Hawke's Bay
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Table No. 1l—continued.

(c.) NumBer of Maorr SrupmnTs, formerly attending Native Schools and College, holding
University Scholarships at the End of 1905.

Number. University Course. University at which Scholarship is held.
1 Medicine ... ... | Otago University, Dunedin,
1 Law ... | Auckland University College.
1 Arts ... | Canterbury College.

(d.) NumBer of Maorr PuriLs, formerly attending Native Schools, holding Industrial Scholar-
ships at the End of 1905. )

Number. ‘ - Native School. ! Tra‘i‘;;‘;};ﬁ;;ﬁhi:gf’““ District.
1 ! Rapaki ... | Blacksmith ... | Liyttelton.
1 Rangitukia ... ... | Blacksmith ... | Port Awanui.
1 Tikitiki ... | Builder ... ... |‘Auckland.
1 . Whirinaki ... | Builder ... ... | Auckland.
1 ’1 Waimana ... | Saddler ... ... | Opotiki.

(¢.) NumBeR of Maor: PupiLs, formerly attending Primary Schools, holding Industrial Scholar-
ships at the HEnd of 1905.

Number. 1 Primary School. 1 Trai«ar:c;gvpliﬁl}:}ﬁifgg‘olars District.
\ 1 ;
1 Maraetaha Public School | Builder ... ... | Gisborne.
1 Tolago Bay Public School | Engineer ... ... | Gisborne.

(f) NumBer of Maor: PupiLs, formerly attending Native Boarding-schools, holding Hospital
Nursing Scholarships at the End of 1905.

Number. Kind of Scholarship. Boarding-school. District Hospital.
1 Day-pupil ... | Hukarere Napier Hospital.
1 " . ... | St. Joseph’s ... ... | Napier Hospital.
1 Probationer . Napier Hospital.
1 Probationer ... Wellington Hospital.

Approximate Cost of Paper.—Preparation, not given; printing (1,750 copies), £29 19s. -

By Authority : Jomn Mackay, Government Printer, Wellington.-~1906,
Price 9d.]
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