B.—I1s.

1889.
NEW ZEALAND.

HRDUCATION: :
REPORTS OF INSPECTORS OF SCHOOLS.

[In continuation of E.-1s, 1888.]

Presented to both Houses of the General Assembly by Commmand of His Fxcellency.

{1t hag not been thought necessary in all cases to print the tables and those portions of the reports that relate only
to particular schools.]

 AUCKLAND.

1. Mg. Goopwin's REPORT.
Srw,— Auckland, 2nd March, 1889.
I have the honour to submit my report on the schools in the southern division of tha
Auckland Education District for the year 1888.

At the beginning of the year there were in operation ninety-one schools: three new ones have
since been opened and one closed. I have examined eighty-eight schools in standards and pre-
gented forty-six inspection reports : ten of these reports relate to small schools which were examined
and inspected on the same day. Fifteen schools have been specially reported as ¢ unsatisfactory.”
I have not had time to visit the Whangamazrino, Waiheke, Karaka, and Taupo schools. The
following table gives a summary of the examination results :—

Average Age
Standard Classes. Presented. Absent. Excepted. Failed. Passed. of those
that passed.
Yrs. mos.
S7 27
S6 168 13 4 43 108 14 10
85 391 37 18 164 172 14 7
S4 697 35 39 189 434 12 6
S 3 902 60 37 183 622 7
S 2 999 39 47 186 727 9 11
81 774 46 31 46 651 9 3
P, 2,178
Totals 6,136 230 176 811 2,714 *

* Mean of average age, 12 years 1 month.

The schools in this division of the district afford a very fair means of judging the extent to
which the syllabus of instruction prescribed by law can be efficiently carried out. I find that in the
larger schools, and in those with more than one teacher, the demands made by the Inspector at the
annual examination do not press heavily either on teachers or pupils in fair attendance ; at the
samo time, I think that the number of attendances necessary to justify an «exception’’ should be
increased, say, to two-thirds of those possible to be made between one examination and that
following. At present it appears to be considered that a child can pass from one standard to a
higher with about a hundred and fifty attendances—a feat seldom accomplished, but in the attempt
much superficial cramming may be resorted to in order to save the credit of the school, as shown in
the percentage of failures. I may here remark that in any estimate I form of the value of the
work done at any examination I am not guided solely by numerical results: they cannot, of courss,
be disregarded, but the state of a school is, in my opinion, shown by the character of the work done
in pass subjects, the proficiency and ground covered in the class and additional subjects, and the
degree of intelligence shown in the answers given by the scholars. It is much to be regretted that
parents and Committees do not see the matter in this light.

I find that there is a general tendency among teachers to rely too much on arithmetic, rather
to the detriment of other branches. This subject is certainly well taught as far as regards the
work done on slate or paper, but mental arithmetic has never received the attention which its
importance merits : it is ridiculous that scholars in the Third and Fourth Standards, after working
five or six questions accurately with their pencils, should be unable without these aids to perform
quickly and correctly such simple calculations as are daily requaired in the smallest country store.
There are signs of improvement in grammar and composition, though the last named is too
frequently spoiled by gross misspelling. I have imposed more difficult special spelling tests this
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year. It is not there, however, the mistakes oceur so much as in the papers on grammar, composi-
tion, and geography. The spelling of geographical names is sometimes so bad that one is forced to
the conclusion that the scholars seldom see a map, but receive their instruction entirely by ear.
Apart from these errors, most schools show a fair knowledge of geography, that portion which
relates to the district in which the school is situated seeming to suffer the most neglect.

The writing is not so good as it was some years ago. I find this to be the case chiefly in the
Third and Fourth Standards. I have not had torecord many failures in reading this year, but I am
afraid the result would sometimes have been very different had the test not been confined to the
reading book in use by the class. Questions on the subject matter of the lessons were generally
well answered in the lower classes; in the higher the pupils were not so well prepared. It would
be an advantage in every way if teachers would take a little trouble to train their pupils to do their
work more expeditiously ; there is really no reason why the examinations should occupy so much
time. If the scholars have been properly taught, and are really fit to pass, very little time will
enable them to answer the questions set; if they are not well advanced in their work it is far better
that they should fail than that by just “ getting through " they should entail upon themselves and
their teachers increased labour in preparing for the next higher class.

I cannot say that the class subjects have as a rule received as much attention as I should like.
I allude more especially to drawing, object lessons, and elementary science. It appears to me that,
at least for the present, nothing more can be done in the direction of technical education in our
schools than to encourage the teaching of these branches of knowledge. There has been some
improvement in drawing, particularly freehand, and this is due, I firmly believe, to the fact that it
is now a ‘“ pass " subject in the first three standards. Secale and geometrical drawing do not seem
to be so popular among teachers as freechand. It is expected that the visits of Mr. Robinson, draw-
ing instructor, will do much in country districts to awaken some interest in this matter.

In rather more than half the schools under notice elementary science is taught, but except in
a few cases with only moderate success. Some teachers have gone to much expense and trouble-to
procure and make such apparatus as is necessary to illustrate the lessons given, but in many
instances book work appears to have been relied upon to produce the desired result. In most
schools the three highest classes are grouped for instruction in this subject. Agricultural chemistry
would, I believe, be more generally taken in the country schools were it not that the teachers are in
some doubt as to what is meant by ¢ efficiently taught.”” The subject is a wide one, and involves
not only such knowledge as may be obtained from books and experiments, but also some practical
acquaintance with the actual work of a farm. Professor Tanner says, ¢ Whatever may be our views
of the great value of agricultural science, we ought always to remember that the only foundation on
which 1t can rest is a sound and practical knowledge of farming operations.”

I have long been of opinion that the object lessons given in our schools are of very little use.
TFew teachers are able to give these lessons in the proper manner : their sole aim seems to be to give
the children detached morsels of information upon some object selected from the animal, vegetable,
or mineral kingdom, whereas the true end of these lessons should be cultivation of the powers of
observation, and leading the child by easy reasoning to find out things for itself.

T am sorry that I have not been able to devote more time to the inspection, as distinct from the
- formal examination of the schools in my division of the district. 8o far as I have been able to observe
there is a decided improvement in the methods pursued by the teachers, and they are now nearly all
certificated. I wish I could say that they all possess natural aptitude for the work they have chosen :
unfortunately some have taken to teaching as a business, “ because it seemed as good as anything
else,” as one remarked to me. Such persons will never really excel, though by constant practice
they may at last arrive at some degree of mechanical ekill in lesson giving and school keeping.
Under the present regulations for the employment, education, and examination of pupil-teachers, can-
didates will not be indentured until they have served at least three months on probation. This will
have the effect of excluding from the service those who are not likely to become good teachers, and
who would probably not profit by the course of instruction prescribed. The scheme of examination
also has been so arranged that pupil-teachers who have completed their term of service should have
no difficulty in passing the certificate examination.

In conclusion, I may state that, on the whole, fair work is being done, every attempt is made to
comply with the requirements of the syllabus, the scholars behave well, and the discipline of the
schools is satisfactory. The school buildings are, generally speaking, in good condition. The special
building reports now required from the Inspectors will no doubt cause more attention to be paid to
this matter. T have, &e.,

The Chairman, Board of ¥ducation, Auckland. Jonn 8. Goopwiy, Inspector.

2. Mr. FipLER's REPORT.

StR,— Auckland, 8th March, 1889.
I have the honour to submit this annual report on the work of the schools in the northern
division of the Auckland District during 1888.

There were in this district at the close of the year, in all, 104 schools, four of which I had not
time to visit—namely, the two small schools on the Great Barrier Island, the Long Bay aided school,
and that at Takahue. The last named was not open when I was in the neighbourhood. Five
small schools have been inspected only—namely, Waipu Cave, Te Moari, Mata, Pukekaroro, Mare-
retu. I examined in standards ninety-five schools, and inspected fifty-seven, of which twenty were
inspected on the day of examination. Ten days were taken up in visiting as many districts re appli-
cations for new schools. The rest of the year was occupied in reporting on school work, drawing up
special reports on various subjects required by the Board, or with work in connection with the
pupil-teachers’ examination, &e. I submit here Table I., of summary of results i—
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. Average Age
Standard Classes. Presented. | Absent. | Excepted. | Failed. Passed. of those
that passed.
Yrs. mos.
56 95 6 .34 55 14 8
85 242 19 16 103 111 14 3
S4 398 22 29 | 111 236 12 11
83 533 49 47 152 292 12 1
S 2 672 49 47 135 448 10 4
S1 601 43 38 60 460 9 4
P. 1,425
Totals 3,973 167 177 595 | 1,602 *

* Mean of average age, 12 years 3 months,

The marks accorded for the class and additional subjects show that these are taught with very
varying results in the different schools. The above results were obtained from a district in which
there are very many small schools, including half-time and aided schools. Thirty-three of the
schools examined by me had less than twenty-five scholars on the roll.

In the annual report presented in 1886 I dealt very fully with the conditions under which it
seemed to me that small sehools could be most efficiently carried on; further experience in the work
of inspection has confirmed mé in most of the views therein expressed. Many of the pupils attend-
ing these schools have to give material aid at home, in farm work, &c. ; many of them have also long
distances to walk daily. In a number of the small schools teachers have to conduct single-handed
many classes., Making allowance for these and other drawbacks, some of which are referred to
below, I consider the work done to be on the whole fair. Some of the inefficient teachers, with
whom teaching hag in olden times been a makeshift, whose employment could only have been a
compromise owing to the difficulty formerly experienced of getting teachers who were qualified,
have gradually found their way to other occupations. Several beneficial changes in this direction
have taken place during the year in consequence of the reports sent in. In many of the schools
visited good work was being done throughout, in others the work was passable or very uneven ;
while seventeen special reports on fifteen different schools were sent in owing to unsatisfactory
results or methods of management. Many of the schools where the work ranged from passable to
unsatisfactory suffered from the drawbacks above referred to, but also from others. Some were in
charge of teachers who had had very little training in the art of teaching. The management of
some was marked by want of energy, of thoroughness, of attention to detail, &e. . In the case of these
the reports sent in draw attention not only to results, but to such matters as ill-constructed or
incomplete time tables, uncorrected home-work books, the ignoring of methods recommended by the
Board or its Inspectors, or generally a style of management requiring to be braced.

But another cause affecting the work of the schools needs special notice. Nearly a third of the
schools examined by me were at the time of my visit for examination being conducted by teachers
who have been less than a year in charge. Though, particularly of late, an improvement has been
going on in the personnel of the teaching staff, the improvement is not to be measured by such
frequent changing, which cannot but tend to produce unrest in the minds of the teachers and to
lessen their Interest in the work of their schools.

In many of the schools the spelling was throughout the standards very bad. T have frequently
had to point thig out in reports on individual schools.

It has been felt here that the work of the syllabus is somewhat too much for schools which
are conducted by one teacher. In such schools, feeling compelled to recognise the difficulties to be
contended against, I have accorded a pass to all scholars who have shown proficiency in reading,
writing, spelling, arithmetic, and composition, provided that I found the other subjects had been
taken up as well as the circumstances would permit.

TFrechand drawing from the flat is fairly taught in a great number of schools; model drawing
is quite neglected or, {or the most part, poorly taught. 'The little that is attempted in geometrical
drawing is fairly done. The suggestion made in my last report, that the work of the drawing
master should be extended to the country schools, 1s being carried out with good results. His
teachers’ classes in the country are much appreciated. Somse good drawing to scale is being done in
the schools visited by him. :

Some people, apparently misled by the fallacy that the whole education—technical and other—
of children, should be obtained in the public schools, would thrust all kinds of subjects into the
excellent prescribed course of instruction. Klementary science and drawing are the subjects having a
technical bearing which really can be conveniently taught in the primary schools, and for them provi-
sion is made by the department’s syllabus. It is a pity that the Board should continue in force its
resolution 7e time to be devoted to laws of health, as it tends to cripple any effort to carry out properly
the department’s regulation re the teaching of the elements of physics, chemistry, and physiology.
About a dozen of the schools visited had suitable materials for the teaching of elementary science.
Very few teachers take up agricultural chemistry as part of the work ; many are prevented by want
of apparatus. This difficulty could be overcome. Mr. J. Grey, of Auckland, has made up complete
gets of apparatus and chemicals to illustrate Johnson's Catechism of Agricultural Chemistry, at a
total cost not exceeding £3 10s. a set. Could not country Committees, where the teachers desire to
talke up this subject, obtain the Board’s sanction to purchase sets out of the school funds?

I believe the Board makes a rule of advertising for applications when any of the higher
positions become vacant: would it not be well to adopt this method in the case of all positions
worth more than £100 per annum ? I believe that if this suggestion were adopted the Board would
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be able to make bettor selections for the smaller appointments. Again, teachers are classified by
the department in nine ranks: when appointments to the wmore important positions are being
made would it not be advisable to hold only those eligible for selection who hold the higher grades
of certificastes, and to submit only the names of those to the Committees? Some direct stimulus
ought to be given to teachars to qualify themselves for the Ih]iagher grades of certificates.
ave, &c.,
The Secretary, Education Board, Auckland. ‘Wu. Frouer, M.A., Ingpector.

3. Mr. Amey's REPORT.

SIR,— Auckland, 16th February, 1889.
I have the honour to submit my report on the work of the schools in the Central Division
of the Auckland District for the year ending the 81st December, 1888,

" There are in this division fifty-eight schools. Of these, I have been unable to visit for examination
two small half-time schools at Huia and Whatipu; and the school at New Liynn, which was opened
during the year, has not yet been examined. The accompanying table shows the results of the exami-
nation of the remaining fifty-five schools, five of which were examined by Mr. O’Sullivan previous to
my beginning work at the end of March. I consider the results of the year’s examinations to be on
the whole satisfactory. Much of the work shown was of very good quality; and the number of
schools 1s small, and the schools themselves comparatively unimportant, from which the results
have been wholly or in great part unsatisfactory. While I think thus well of the work in the
aggregate, I have observed some weaknesses which I now ention under their different headings.

Reaping.—In Standard I., Standard II., and to a less degree in Standard III., a good deal of
what is called reading is no proof in itself that the children are able toread ; it is virtually recit-
ing. The reading work has been got up by heart, and I have often doubted whether children who
read with great fluency from their regular book would be able to read even fairly well sentences of
nob greater difficulty, but which they had not previously seen. This, I think, can only be remedied
by a wider range of reading matter in the lower classes. This would probably be objected to by
parents on the ground of expense; but it would remove much of the difficulty which is found in
getting the children of Standard IV. and higher classes to read fluently and intelligently.

SpELLING. ~—Writing from dictation is well done in most of the schools; but I have been sur-
prised to find frequent errors in the spelling of common words in the composition and other papers
sent in.

Weiring.——Copy writing I have found very good, but there is often a marked want of neat-
ness and care in the other written work.

Drawing.—A good deal of energy will be required in some schools to prepare the higher
classes for the next examination in this subject.

ArrrameTric.—This subject has been on the whole taught very satisfactorily. What weakness
exists is in problem work. Want of an intelligent comprehension of the question and ignorance of
the proper process to apply more often causes failure than want of accuracy.

GrAMMAR.—Better grounding in Standard I1I. and Standard IV. would much assist the teach-
ing of grammar in the higher clagses. Composition is often poor in matter. This is caused, I think,
by want of observation on the part of the children. Science and object teaching ought to be a
great help to good composition.

GroararHY.—New Zealand geography in Standard III., and mathematical and physical geo-
graphy in Standard V., are not often fanght to my complete satisfaction. A good many teachers
appear to depend upon antiquated text-books and atlases for their geographical knowledge of this-
country. Insignificant villages are magnified into important towns, and it is not a rarity for
children to tell me of towns which never had any existence, but which have been marked on old
and inaccurate maps of the colony. From Standard V. I rarely get good answers about the motions
of the earth, the seasons, &e. So long as this part of geography remains in the syllabus as a portion
of Standard V. work some pains should be taken to give the children some clear notion of the earth’s
movements and the phenomena arising therefrom, as well as a knowledge of tbe real significance of
such terms as ‘“ meridian,” ¢ zone,” &e.

Erementary Sommnce.—The amount of science taught and the quality of the teaching vary
very much in the different schools. Some teachers have gone to considerable trouble and expense
to provide suitable apparatus for illustrating the lessons; others are satisfied with mere book work,
and in a good many schools no attempt is made to teach elementary science except what may be
contained in the « Laws of Health” or ¢ Lessons on Temperance.” In some schools I have been
pleased to find that without any special apparatus teachers have well illustrated their science lessons
by reference to the common phenomena of nature which may be observed by all.

Opsmcr Lnssons.—The general treatment of this subject is one of the least satisfactory in the
whole course. Many teachers fail to understand the real aim of object teaching. They
laboriously construct lessons from information got from books which the children will in course
of time be able to read for themselves, but material for observation which lies at every schoolhouse
door is in the main neglected. Lessons are given on the oak and palm, while the children cannot
distinguish between the appearance and use of kauri and puriri, which are growing close by, and of
which the very building in which the children are is constructed. It is the same with animals,
manufactures, and other things. The observing powers of the children are not cultivated by the
methods of object teaching which generally prevail.

In the matter of inspection I have been quite unable to overtake the work., Nine schools were
inspected this year by Mr. O’Sullivan before my appointment; I have since been able to inspect
only twenty. Thus there remain twenty-nine schools which have not been inspected during the
year. 1 can conscientiously say that this omission of inspections is not due to any apathy on my
part; as I have spared no labour to visit as many schools as possible. For this reason I have
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not spent more than one day in the ‘inspection of even the largest of the city schools, though I
am of opinion that one day is not sufficient in the case of schools of more than five hundred children.
The order, tone, and discipline of most of the schools are very satisfactory, and the manners and
behaviour of the children are creditable to themselves and their teachers.

The following is the sumimary of results for my district :—

Average Age
Standard Classes. Presented. Absent, Excepted. Failed. Passed. of those
that passed.
Yrs. mos.
57 41 e
S6 265 15 18 49 190 14 6
56 677 38 50 200 389 13 5
S4 1,249 65 95 244 838 12 9
53 1,756 98 167 345 1,146 11 6
82 1,591 85 123 153 1,230 10 2
S1 1,602 71 99 160 1,272 8 11
p. 4,113
Totals 11,287 372 552 1,144 5,065 *

* Mean of average age, 11 years 5-5 months,

Tn addition to the schools reported on above I have inspected and examined the industrial

schools at Kohimarama, and St. Mary’s, Ponsonby, reports on which I have sent to the depart-
ment, and the night school which I have reported on to the Board.
I have, &ec.,
The Chairman, Board of Education, Auckland. W. H. Ay, B.A., Inspector.

SuMMARY OF RESULTS FOR THE WHOLE DISTRICT.

Average Age
Standard Classes. Presented. Absent. Excepted. Failed. Passed. of those
that passed.
Yrs. mos.
S7 75
86 528 34 22 119 363 14 8
95 1,810 87 84 467 672 13 11
S 4 2,337 129 163 544 1,508 12 9
83 3,191 200 251 680 2,060 i 7
S 2 3,262 166 217 474 2,406 10 2
S1 2,977 160 168 266 2,383 9 0
P. 7,716 .t
Totals 21,396 769 905 2,550 9,381

Mean of average age, 12 years.

TARANAKI.

Education Office, New Plymouth, 4th February, 1689.
I have the honour to submit my report on the schools in the distriet for the year ending
the 31st December, 1888. :

The number of schools in operation in the district has been increased by two during the year.
After waiting for several years the settlers on the Tariki Road have had a commodious and
convenient building erected by the Board. The attendance exceeds the number expected, and I am
able to say the scholars attend very regularly. Nearly all arve foreigners—=Swiss or Poles—and for
a time after the opening of the school some difficulty was experienced by the master in conducting
the school. During the interval between the inspection and the examination visits good progress
was made, especially in the order and behaviour of the scholars, and, though several were far beyond
the average ages of the lowest standards, the examination work was taken up and carried out with
spirit and earnestness. Fortunately for the school, a teacher that shows much tact and firmness in
its management has been obtained. At Eltham Road and Oanui some difficulty has arisen in
obtaining sites for schools, owing to the land in both districts being inalienable Native reserves
vested in the Public Trustee, who is unable to sell or lease areas on satisfactory conditions to the
Board. It is to be hoped that this difficulty will soon be got over, and the schools be erected
without further loss of time. Temporary accommodation was obtained in July at Eltham Road in
an unoccupied cottage, which was to some extent fitted and arranged as a school. The attendance
here is exceptionally good, and the school is in charge of an ex-pupil-teacher, whose efforts are
being sustained by the settlers. Now, while arrangements are pending, the best position for each
school could be determined, and further ‘delay avoided in the erection of the buildings when the
sites are secured.

The erection of the bridge across the Waitara has opened communication with the Ngatimaru
Block. Already the greater portion of the land has been either leased or sold to settlers, who are
building homes for their families. A school will be required at the township of Tarata, which is
fully eleven miles distant from the Inglewood School, and five miles from the nearest school at
Tariki Road. I understand that an attendance of twenty could be obtained were the school
opened now.

Sir,—
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The large reduction in the building grant will completely stop any effort to carry out the
intention of economizing the working expenses at the Central and the West Waitara schools by
enlarging both buildings and closing the Courtenay Street and East Waitara schools. For several
years this work has been delayed by the pressure of other demands on the yearly vote, and I fear
the hindrances to economy and efficiency will continue indefinitely to hamper each school’s pro-
gress. At Waitara the two schools, about a mile apart, have during the past five years been
carried on under exceptional difficulties on account of the frequent changes in the staff, arising
from the variable and uncertain attendance. Residences are required for ten or eleven schools. No
rent allowance is given to teachers that are not provided with dwellings, consequently for such
positions the low salaries command a very limited number of applications, from which a selection
must necessarily be made. For this reason good results cannot be expected until either a residence
is supplied or the salary is increased, to obtain better teaching power. As the majority of the school
buildings and residences have been painted the Committees of several districts could effect improve-
ments about the grounds by planting hedges and trees. Applications for new fences or repairs
to old ones appear very frequently at the Board’s meetings.

With two exceptions, the school accommodation throughout the distriet is satisfactory. At
Waitara West the overcrowding can be easily obviated by the removal of a number of the objec-
tionable dual desks with their high seats, giving an overlooking position, and erecting an infant
gallery, and suitable desks for the junior standards. A difficulty, however, exists at Okato, where
any future enlargement was overlooked when the plans were prepared. The alterations made
some eighteen months ago have certainly given increased space, yet the building is very unsuitable
for the present attendance.

The Tltham Road School was the only one not visited for inspection, as it had been but a
short time in operation. Pukearube, being closed for a few months in the end of the year, was not
examined. The examination at Eltham Road was made ‘more for the purpose of ascertaining the
classification of the scholars than of adding to the number of passes. Surprise and other visits were
likewise made.

The Saturday mid-day classes were continued during the last quarter of the year. Singing
lessons, as well as lessons to illustrate the teaching of model and geometrical drawing, as required
in Standard IV., were conducted by myself; likewise several teachers gave class lessons on the
teaching of numbers and on the elementary tables, required by the preparatory classes. A few
female teachers kindly gave their assistance, and the attendance was, though not so large as that of
the former year’s course, fairly regular and satisfactory. These lessons have done much good, but
the weekly expense of travelling prevented miany who were anxious fo be present from giving the
attendance they desired.

Owing to the delay in introducing the proposed new Scholarship Regulations the examination
did not take place until January, 1889. It was conducted under the existing regulations, therefore
the nominations were few and the results not satisfactory. The indifference generally prevailing
throughout the distriet will continue until the suggested changes have been made, when a healthier
tone and greater interest in the annual competitions may be looked for.

The numbers on thé sehool registers show a much smaller increase than usual, exceeding last
year’s return by twenty only. They are 2,415 for 1888, and 2,395 for 1887. Throughout the year
nearly 1,100 have been admitted. Doubtless the majority of these have been readmissions, pro-
bably caused by withdrawals on account of the sickness that even now abides in the district. On
the other hand, the changing of pupils from one school to another is carried to an excess that
indicates an unhealthy tone. The close proximity of a number of schools encourages this practice,
which could be greatly lessened by the interference of Committees.

The total attendances for the year are 7,325, as against 7,412 for the preceding year, or 87 less.
Last year’s, however, were calculated on the working average, which has been discontinued, and the
present return shows the strict average. Comparing the returns of December for both years, the
later date gives an excess of forty-seven; hence the attendance still continues to indicate improve-
menb.

In a few years the mean average ages of those passing the various standards should reach a
better position. Standards I. and II. are higher than last year’s, owing to the unusually high
averages at the recently opened schools, and at a few backward ones where the averages ranged
from ten years to twelve years and a half in Standard L. alone. The Third is more satisfactory,
whilst those above are gradually improving and showing in the case of the Fourth that the pass can
be made in the twelve months. ‘

For. examination 2,169 children attended, which gives a percentage of 89: 1,440 were
examined in standards, but the presented number was reduced by the non-attendance of 121; the
passes were 974, the failures 855, and the number excepted 110. This information is, however,
more fully given in Table I. The percentage of failures has fallen from 822 to 26-7, while the
percentage of passes has risen from 36'7 to 40. Both percentages give numerically the ad-
vancement on last year's results. The schools at Omata, Frankley Road, Lower Kent Road,
Huirangi, Opunake, Upland Road, and Tataraimaka failed to make even moderate returns ; other-
wise the perecentages would have stood higher. At Omata the attendance is very unsatisfactory ;
likewise the unusual number of exceptions both at this scheol and at Opunake are not ereditable to
the settlers. The percentages on ““class” and “additional subjects” remain about the same,
although a great many schools lost marks through the senior pupils taking the freehand drawing
only. A higher award for science, however, brings the total marks to an equality with last year’s
retuins.

My own marks awarded on the examination tests and papers return a percentage of 62-3:
59-7 per cent. was the result of the preceding year’s examination.

Although T have generally reported the preparatory classes to be in a satisfactory state, yet
there are many reasons why attention should be directed to other and better ireatment in their
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management. As a rule, there is almost an entire absence in the schools of this district of any-
thing like the essential elements that enter largely into successful infant training. Day after day
the same daily routine continues, while the little folk, either left to themselves for the greater part
of the day or toiling away under the control of some one whose efforts are not unfrequently mis-
directed, drift into a state of inactivity and indifference, which no subsequent effort appears to be
able to withdraw them from. This state arises sclely from the fact that the small annual payment
to the female assistants does not secure the appointment of efficient persons for these positions.
School Committees seek the services of an assistant, whilst teachers, rather than be burdened with
incompetency and friction, prefer the appointment of pupil-teachers whom they can, at any rate,
control. The remedy is to raise the present assistant’s salary of £50, and the scale of payments to
female teachers, so that experienced teachers, competent to undertake the responsibility of their
position or the whole duty of the smaller schools, may be secured. Meanwhile the foundations
for future progress are being laid, and the work goes on apparently without hindrance. Surely the
classes whose management requires the greatest sympathy and skill from their instructors deserve
kinder treatment and greater recognition from the Board.

The weakest ¢ pass-subjects” have been arithmetic and grammar. The first-named has improved
in accuracy ; the passes also are greater in number ; and, moreover, the subject has secured greater
attention in Standard II., where the results were so indifferent last year. 'To test each pupil inde-
pendently, a printed paper in mental arithmetic formed part of ths arithmetic test in the Third and
Fourth Standards; but I am compelled to state that the results showed that its instruction in the
greater number of schools was about as weak as it could possibly be. The questions presented no
difficulty to those who had been faithfully and systematically taught. The habitual neglect or
fitful treatment of the subject is unquestionably the reason of so many failures to work the standard
problems. If teachers would seek to anticipate the work of the following standard by giving a
lesson for a few minutes daily to each class on some definite plan, their teaching of arithmetic
would be more successtul, and less time be wasted in vain explanation of a principle that ought
to have been previously grasped. Delivering the questions when required in quick succession, let
the daily exercise be conducted with spirit, and its aim be to incite every child to greater mental
activity. Questions should be practical and useful, framed with easy numbers, and applicable to
the every-day life of a child. Grammar was found to be weak in the inflection work of Standard
IV.; the case relationship in parsing was often omitted: I have frequently drawn attention to the
latter, and will deal severely with this practice in future. The work of Standard III. is on good
lines, while the same can be said of the composition of each standard ; indeed, this subject is yearly
receiving greater consideration with improving results. Careless scribbling and ciphering are fre-
quently met with in the test papers. This is, of course, the natural outcome of the teacher’s
indifference and low standard in his daily supervision. Many mistakes are also traceable to this
cause, as well as to the limited number of periodical tests, or to their entire absence. Yet teachers
express their astonishment at the mistakes and the failures of their scholars, whose knowledge has
never been independently tested.

The other ¢ pass subjects ”’ are progressing satisfactorily. Referring to writing, I would urge
teachers to make good use of the blackboard and of Vere Foster’s blank eopy book No. 15 for
collective lessons before introducing the books indicated for the lower standards. Wherever this
plan has been tried the writing has made material progress. Drawing will require all the time that
the time-table can allow; therefore it should be taken in hand without delay.

The Ladies’ Sewing Committee, in their report, suggest that a uniform calico should be pro-
vided to all schools. For some years past a large number of the standard specimens have been
made of inferior material, not unfrequently purchased by the teacher at her own expense. The
work has consequently not been a fair test of the pupil's ability, labouring under such unfavourable
conditions. To obviate this difficulty, 1 suggest that each school be supplied with all the material
required for the specimens, and after the annual examination of sewing each girl may purchase
her own work at the cost price of the material, the remainder to be submitted to the public for sale
at prices fixed by the Ladies’ Sewing Committee. Any surplus of receipts over. expenditure could
be yearly applied to the purchase of prizes for furthering the improvement of sewing in the schools
of the district. In connection with the recent examination of sewing, the school standing lowest
in position of merit last year has obtained the maximum number of marks.

But seldom have I had cause to complain of the behaviour of the pupils, and, although the
tone of all the schools is not quite satisfactory, their discipline and control reflect much credit on
the teachers. Though improvement has been effected in the manners of the children during the
past five years, still there are localities where the scholars can be more respectful in their bearing
to their teachers.

Before concluding, T would urge the Board to consider the question of making the annual
holidays at a time more suitable to the school districts than as at present arranged. In the country
the many occupations connected with dairy farming compel parents to withdraw their children
from school to give assistance at home, hence the school average is lowered and the work is inter-
rupted. Were the School Committees allowed to fix the date of closing this trouble would be
avoided and the school attendance be maintained. '

In a few words I desire to convey my sense of indebtedness to the teachers who have so
successfully aided me in bringing the work of instruction within the schools to so satisfactory a
position, and to ask their co-operation in any future action that may assist in still further raising
the position of the district. With much confidence I assure the Board that many of the schools
arc now conducted with earnestness by competent, zealous, and painstaking teachers, who are
worthy of its confidence, and whose efforts should at least command more of the respect and the
good will of the district settlers. I have, &e.,

The Chairman, Board of Education, Taranaki. Winciam Murray, Inspector,
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SvmMARY oF RESULTS For THE WHOLE DISTRICT.

Average Age
Standard Classes. Presented. Absent. Excepted. Failed. Passed. of those
that passed.
87 1
56 19 5 14 145
S5 97 4 6 36 51 14-8
sS4 263 16 19 83 152 12-8
S 3 388 43 35 125 185 11-8
S2 421 28 31 70 292 10-4
S1 372 30 26 36 280 93
P. 871
Totals . 2,432 121 110 365 974 B
* Mean of average age, 12'2 years.
WANGANTL.
SR, — Bducation Board Office, Wanganui, 25th February, 1889,
I have the honour to submit my fifth annual report on primary education in the Wanganui
District.

Work oF THE YEAR.—The work of the year opened with the supervision of the Teachers’
Certificate Examination and the Civil Service Examination in January. Before the end of February
all the statistics of 1887 required by the department, and my annual report, were forwarded to the
Secretary. All the schools open for twelve months-—namely, seventy-eight—were examined, and, in
addition, seventy-four visits of inspection were paid. Altogether, 118 days were spent in examina-
tion, and fifty-one in inspection. Of the seventy-eight schools, twenty-one were examined between
March and June, and the majority were inspected, while the remaining fifty-seven were examined
continuously from 28rd July to 21st December. The examination schedules of each school and my
reports were posted to the Board’s Secretary within from one to five days of each examination, and
within the same time I made out and forwarded duplicate copies to the teachers through their
Committees. This of course entailed a great deal of night work after each examination, but during
the last three months of the year such work was somewhat lessened owing to the help of a clerk.
During the last week of June I examined thirty-six pupil-teachers. Of these nine passed for the
first or highest class, and one failed ; seven passed for the second class, and two failed ; nine passed
for the third class, and seven failed; and one passed for the fourth class. The work on the whole
wasg good, except in the case of some candidates in the third class. And here I may say that I am
much pleased with the improvement that has taken place during the past few years in the exami-
nation work of the pupil-teachers. At the Government Certificate Examination in January, 1888,
eleven pupil-teachers either completed, passed, or obtained partial success towards, B ; and of these
eleven six were not yet out of their pupil-teacher time, and two were only in the middle of their
third year. Such a result is very gratifying as regards the scholarship of the candidates, especially
as a few years ago a pupil-teacher just out of his time could not, as a rule, approach the require-
ments of the E examination. Bubt I am pleased to be able to state that many pupil-teachers, in
addition to possessing this very necessary scholarship, handle their classes well, and give promise
of becoming, with more experience, very capable teachers. Some pupil-teachers out of their time
have been promoted during the year to the rank of assistant, and some have charge of country
schools. At the same time with the pupil-teachers I examined the candidates for the scholarships
offered by the Board. Twenty pupils competed—ten for the senior and ten for the junior
scholarships; and mnine of the Board’s schools ‘were represented, and two secondary
schools. .

Numser oF ScHOOLs. ATTENDANCE.—At the close of the school year eighty-four schools
(including two half-time schools and twelve aided schools) were in active operation, having an
average weekly roll number of 7,019, and a strict average of 5,275, or 75 per cent. These eighty-
four schools were officered by 165 teachers (92 males and 73 females), made up as follows : 81 head
teachers, 52 sole teachers in charge of schools, 27 assistant teachers, and 55 pupil-teachers. The
roll number of pupils shows an increase of only 220 for the year ; and, as several new schools have
been opened, some of the old ones must have declined in numbers. Formerly the working average
was in vogue, but it has lately been abolished, and consequently the salaries of teachers of country
schools are liable to very material reduction by wet weather.

Examivarion 18 StanparDs.—Of the eighty-four schools in operation at the end of the school
year, seventy-eight had been open for twelve months or over, and each of these was examined.
New schools were opened during the year at Kapuni, Bird Road, Kaupokonui, Whakamara,
‘Kairanga, and Taikorea. These schools were not examined, but the four open for six months were
ingpected. In addition to the foregoing, buildings have been erected at Linton, Fitzherbert, and
Birmingham, and a school will shortly be opened at each place.

Onp the days appointed for the examinations there were 6,732 children (3,535 boys and 8,177
girls) on the school rolls, of whom 4,310, or 64 per cent., were presented for promotion in the six
standards, 2,401 were in the preparatory classes, and 21 had already passed Standard VI. Of the
4,310 children presented for promotion in standards, 4,086, or 94'8 per cent., attended and were
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examined, 224 were absent, 240 were excepted, 869 failed, and 2,977 passed the vequirements.
The percentage of failures was 22:59, and the percentage of passes on the number examined in
standards, omitting exceptions, was 77-41. In 1887 the percentages were 2706 and 7294
respectively, so that there has been an improvement of nearly 5 per cent. for 1888.

The following table (Table A) gives:a condensed summary of the examination results during
the past two years. Table B shows the result in each standard, and also the average age of the
children. Table C (not printed) gives every information with regard to individual schools.

TaBrLE A,
— 1887. 1888.
1. Presented in Standards I. to VI. inclusive 4,102 4,310
9. Preparatory classes 2,372 2,401
3. Classes above Standard VI.... 29 21
4. Number on rolls on days of examination 6,503 6,732
5. Percentage of roll number presented in Standards I. to VL.
inclusive 63:07 64-02
6. Examined in Standards I. to VI. inclusive 3,874 4,086
7. Absent in Standards I. to VI. inclusive 228 . 224
8. Excepted in Standards I to VI. inclusive 286 240
9. Failed in Standards I. to VI. inclusive 971 869
10. Passed in Standards I. to VI. inclusive 2,617 2,977
11. Percentage of passes, calculated on roll number (4) 40-24 44-99
12. Percentage of failures e 27-06 22:59
13. Percentage of passes on number examined in stan-
dards (6) 67:55 72-86
14. Percentage of passes on number examined in standards, )
omitting exceptions . 7294 77-41
TasLe B.
é.ﬁ . K rg
k- rg Average Ages §° Eﬁé&
R eQ S | Standard Classes. | Presented. | Absent. Excepted. | Failed. Passed. of those |52 4
BHO & that passed. | 3@ 3
g HEm R
sy X S g
Z A 8
Yrs. mos
12 S7 21
41 S6 168 6 7 26 129 14 3 |168
64 S5 339 15 8 93 223 13 7 | 294
78 S4 623 39 43 180 361 12 9 | 333
74 33 1,045 72 68 308 597 11 9 | 340
75 S 2 1,108 51 69 147 836 10 6 | 149
74 S1 1,032 41 45 115 831 9 3 {129
No. of schools examined | 4,331 2924 240 869 2,977 * 22-59
in one or more standards,
78.

* Mean of average age, 12 years.

Upon comparing Table B with the similar table in my last report I am pleased to notice an
improvement in every respect. Thus, though in 1888 208 children more were examined than in
1887, only 224 were absent, 240 were excepted, and 869 failed in 1888, as compared with 228, 286,
and 971 respectively in 1887 ; while in the year just over 2,977 have passed, as against 2,617 in
1887. At the same time I should like to see the number absent and the number excepted still
more reduced. Ths two chief schools in Wanganui were responsible for far too many absentees in
standards, no less than twenty-seven at the boys’ school and sixteen at the girls’ school (or forty-
three out of a total of 224 absentees for the whole district) failing to put in an appearance on the
examination days. In the percentage column of Table B I find for 1888 a decrease in the percentage
of failures—that is, an increase in the percentage of passes—in Standard VI. of 179, in Standard V.
of 59, in Standard IV. of 6-1, in Standard ITT. of 1-9, in Standard II. of 6-8, in Standard I. of 2-9.
There is thus a very great improvement in Standard VI., a considerable improvement in Stan-
dards II., IV., and V., and a slight improvement in Standards I. and III. Arithmetic, grammar,
dictation, and reading were the subjects, in the order named, in which pupils in Standard III.
failed most frequently ; but it must be remembered that in this class there was an additional pass
subject this' year—namely, drawing. No doubt percentages are deceitful when used to compare
one school with another, for it by no means follows that a school which has obtained 100 per cent.

2—H. 1s.
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of passes is taught in a superior manner to a school which has obtained 90 per cent.: in the latter all
the passes may have been strong, in the former many may have been weak ; while irregular attend-
ance may have militated against the success of one school and not against the success of the other.
Percentages, however, calculated for all the schools in a district must tend to show the quality of
the work done in the district, and therefore it is pleasing to see such an improvement in them. On
the other hand, while some very excellent results were attained at several schools, about three
large schools and about fourteen small ones sent in work varying from bad to very indifferent. In
a report of this class I do not like to name unsatisfactory schools, but if the members of the Board
look at Table C (not printed) they will notice that many of the worst are situated in Wanganui and
Rangitikei Counties, while one very backward school is in Manawatu County, and another in Patea
County.
. The following (Table D) I consider a most important one, showing as it does the number
examined and the percentage successful in each of the seven pass subjects in each class; conse-
quently, though it entails the expenditure of a great deal of timie and trouble, I keep it each year.
On comparing this table with a similar one for 1887, I find that there has been an improvement in
the percentage of passes in reading of 56, in spelling and dictation of 14, in writing of 2'1, in
arithmetic of 6-1, in grammar and composition of 7-4, in geography of &9, in drawing of 10°7.

Tasre D.
Dictation Grammar
Subject. Reading. and Writing. | Arithmetic.| and Com- | Geography.| Drawing.
Spelling. position.
5% (S| 8T (Sl 8T |Ea| 8T |8 Ee| 8T e 8T |E
SRR Sl R o |~ M ™ H | M =R
Standard VI. 162)96-3] 162/92:0) 162/96-9| 162|77-7|] 162617 162/82'1
Standard V. o1 324{91-00 324{756] 324/960! 824|731 324{68-8 324)632
Standard IV. ...| 0584|842 584/67-3] 584/92:5] 584/666 584654 ... |...
Standard III. .. 973/ 79-3| 973735 - 973/92-0{ 973/62:4 973|660, 973/79-5 973|921
Standard IT. ... 11,052/ 84-5]1,052 83-5/1,052/94-3/11,052|77-4] ... | ... eee | on |1,052/94:8
Standard I. .. 9911838 991874 991950 991853 ... | ... 991/92-6
{ 1888 (4,086 84-1/4,086 79-414,086| 93-9/4,086| 73-8/2,043| 65-9(1,459| 76-2/3,016| 930
- Totals ... —
1887 3,874’ 78:5/3,874;78:0|3,874(91-83,874|67-7|1,824| 58:5|1,221, 70-3{2, 050, 82-3

Possible number of passes in subjects, 22,862 ; actual number of passes in subjects, 18,802 ; percentage of passes
in subjects, 82-2.

InsTrUCTION.—Reading slowly improves, but there is still much to be desired, for in com-
paratively few schools do the majority of pupils read with distinct articulation, proper emphasis,
and feeling; while in some pupils have not mastered the mechanical difficulties of the text. Indeed,
I am convinced that, if reading were marked on the same hard and fast lines as arithmetic, the
percentage of passes in the former subject would not be over geventy. The following, I think, are
some of the reasons why reading is not ag strong as it should be: (1.) The children in the prepara-
tory classes in many schools are unable, when they are raised to the class preparing for Standard I.,
to read beyond a few simple sentences.—Certainly in a few of the best schools pupils in this class
can read with fair ease and expression a very simple book, but as a rule all that can be done is to
read a few first primer cards, while at some schools only disconnected words have been mastered.
If the upper division of the preparatory class could read Nelson’s «“First Reader” (old series), or
Nelson’s ¢ Queen Infant Reader,” little difficnlty would be found with reading in Standard I. The
Rev. R. Wilde, one of Xer Majesty’s Inspectors, pointed ous, in his report on elementary education
in Victoria, that in England ¢ children of seven years of age, when transferred from the infants’
department to the class preparing for Standard I., can read with good expression at sight from an
easy book, can write and spell well, can add and subtract; can do, in fact, all the work laid down
by you (Victoria) for Class 1" (2.) The matter in the reading book used in Standard I. in several
schools 1s far too meagre and simple.—The book referred to is being gradually discarded, but I amn
convinced that, to obtain really good reading in- Standard I. and Standard II., two books must be
used during the year in each class. As it is, I often find that pupils in these classes read their one
little book by heart. Let me quote again from Mr. Wilde’s report :  Again, with you I notice that
your very youngest classes of infants and your children up to eight years of age have only to master
the same one small reading book, over which they may have spent two, or even three, years. I notice
also that your second class has only one book for reading. These are gone over and over again
until the children know them by heart. In one school I desired the children in the second class to
close their books, and the reading went on just as if the books had been open, much to the amuse-
ment of the teacher and the delight of the children themselves, who thought they were performing
a very clever and difficult feat. With us Class I. must have two books, neither of which has been
previously read in the infants’ class; and Class II. the same number of more advanced books.
It is, T am inclined to think, our system of infants’ departments that enables us to require much
more from the twolowest classes, and so to advance our children to the highest classes at an earlier
age than you.” (3.) In the schools officered by only one teacher the pupils do not get nearly
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sufficient practice in reading.—This could be remedied to a great extent if the lower classes were so
well advanced that two standards could be grouped in the reading lesson, as Standard I. with
Standard II., or Standard IT. with Standard III., or Standard III. with Standard IV. (4.) In the
upper standards the reading is not sufficiently varied, and the matter in many books is of poor
quality.—In these standards also two books should be used, one of which need not necessarily be
what 13 known as a “Reader.” I am quite certain that many pupils who know their school
readers fairly well could not read text before unseen—say an article from a newspaper—correctly
and intelligently. It would be a good plan to ask pupils to bring a newspaper o school once a
week, and to take the day’s reading lesson from it. I consider that, where only one book is used
in a standard during the year, Nelson’s new Readers are, by themselves, too simple in Standard V.
and Standard VI. (5.) Reading is too often merely heard, not taught.—As in a former report I
have written fully upon this last, I shall say nothing about it now. I may, however, point out a
common method of teaching reading, seen at inspection visits, which appears to me a very bad one.
A pupil is asked to read a short portion of the text, then another pupil follows after the first, then
another, and so on until the lesson is finished, when it is begun again and treated in the same
manner. Hence in a large class the same lesson is gone over many times, until the pupils are
heartily sick of it. Far better, it appears to me, would it be to get one pupil to read a few
paragraphs, and then to invite other pupils to endeavour to improve upon the rendering given.
When the teacher is satisfied he proceeds to treat the next few paragraphs in the same manner.
By this method, with a little tact, a wholesome spirit of emulation may be educed. Distinct
articulation needs insisting upon. Many children drop their consonants, especially at the beginning
and end of words, when they are of like kind. It is very difficult to get rid of a careless habit of
slurred utterance when such isonce formed. Also, at all schools pupils should be required to speak
out well. Mumbling is far too common, and is resorted to by pupils merely to cover their
ignorance. I noticéd during the year that the reading in a few schools where it was so loud as to
be positively disagreeable had this redeeming and fine feature—almost every pupil was quite at
home with the text. The reading of “a’ as “eh,” and ‘the’ before a consonant as * thee”
should not be allowed ; and care should be taken to join ““a,” “an,” and ¢ the’ with the words
following them. Some teachers themselves err with regard to these words in reading, but moxre
often in dictation. In many schools the habit of emphasizing all pronouns is very prevalent. Of
the ¢ subject matter of the reading lessons” pupils were generally ignorant. Such ignorance was,
I think, due partly to neglect of the subject, and partly to pupils being asked during the year to
learn merely the meanings of words given at the top of the reading lessons. But these meanings,
too, were often not known; while few could express sentences in their own words—such, for
instance, as ¢ Do your duty in the station in which you are placed,”’ * The fisherman was firm,”
“ He was quite of your mind in the matter.”

Recitation varied from excellent to very bad. In some schools the recitation indulged in must
have done incalculable harm to the reading, for I found pupils altering the text in a senseless
manner and slurring words.

Dictation and Spelling.—In dictation there has been a great improvement in punctuation in
the upper classes. Spelling was generally good in Standard I. and Standard VI., fair in Standard II.,
moderate in Standard V. and Standard III., and poor in Standard IV. On the whole I consider
gpelling a weak subject in this district. At not a few schools Standard III. and Standard IV. sent
in very bad work. The writing of  their” for ‘there,” < where” for ¢ were,” ‘““to” for “t00,”
and suchlike, was a very common style of error in these classes; while for longer words of every-day
use such absurd combinations of letters were made that I frequently could not tell what a pupil
intended to write without comparing his paper with another paper. The first class of error is merely
the result of carelessness; asfor the second, even if a pupil cannot spell a word correctly, he ought
to be able to approach the phonetic rendering of i, and to put a vowel in each syllable. Children
require to be trained to sound each syllable, and to have their attention drawn to such terminations
as ‘“ion,” “ous,” “able,” &e., and to other common combinations of letters. Again, words that perhaps
may not be in the reading books should be treated, for I frequently found the names of the days of
the week and of the month misspelled, while in composition such words as ¢ paddock,” ¢ fence,”’
“acre,” &e., often fared badly. At the examination teachers always were asked to dictate the
passages to their pupils, and I may here point out some- matters with regard to dictation in school
that need attention. It is not advisable to dictate one word at a time, for single words are easily
misunderstood. The pauses should be made between the logical elements of the sentence, so that
each piece to be remembered by the pupil carries a meaning of its own. In correcting dictation the
method that, on visits of inspection, 1 have seen some teachers pursue—the method of spelling out
the words—should not be practised. The eye has a good deal to do with correct spelling, so pupils
should correct from books after, if desired, changing slates. I would especially recommend teachers
to take up only about half the time in giving out the passage, and to spend the remainder in
examination, correction, and a little oral teaching. It will be found a good plan to keep a list of
words that are commonly misspelled, and, in a future lesson, to get pupils to write sentences
embodying these words. Dictation in the upper classes should be written on paper; and misspelled
words 1n exercise books, in whatever work they may be, should never be passed over.

Writing on the whole may be said to be a very strong subject in this district. At a great
many schools the writing in copy books, on transcription papers, and on slates is very good indeed ;
at a few schools, while the writing in books is fair, that on paper is very poor, owing to pupils being
allowed throughout the year to form the letters in different style from that which they are supposed
to copy in books. In Standard II. transcription on slates was often excellent and seldom poor. At
some schools the ruling on slates is too small, as also the writing in the upper classes. It should
be borne in mind that small writing, like low reading, is intended to cloak faults.

Arithmetic showed considerable improvement, and the percentage of passes for all classes, 738,
may be considered a fairly high one for this subject. In Standard VI, the improvement was very
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marked, the percentage of passes, 77'7, being high, and 16 per cent. over that of last year. In
Standard V. the percentage has risen from 62 to 73, and I found a great improvement in fractions.
Hawera and Waverley sent in exceptionaily good work in Standard V. and Standard VI. In
Standard IV., while the percentage has increased by 9, it is still low—66-6. In these upper classes
pupils broke down oftener in money problems than in any other sum (indeed, in Standard VI.
little problems involving nothing but reduction in avoirdupois weight and the application of the
simple money rules were often not attempted); while mensuration i Standard VI. sometimes, and
reduction of weights and measures in Standard IV. and Standard V. frequently, were very poor.
In Standard IV. the working of bills of parcels showed marked improvement. Standard III.
shows the lowest percentage of passes—62-4. Failures were generally the result of bad notation in
the simple rules and of inaccurate working in the money rules. In Standard IT. very fine work
was often done, especially in the smaller schools, where pupils as a rule were more careful than

“ those in the larger schools. The figuring frequently was better in this class than in Standard ITI.
At Bunnythorpe, Ashurst, Stanway, and Whenuakura exceptionally excellent work was sent in by
the pupils in Standard II. In Standard I. the work often was excellent, but at some schools
pupils required a great deal of coaching. As to the way arithmetic is treated by the teachers, there
18 still too much examining by giving tests, and not sufficient teaching. In place of putting before
children cards which have five or six sums, each in a different rule, all sums worked at one teaching
lesson should be given in the same rule. Back rules should be kept up by repetition on a particular
day, as Friday, and cards should be used only oceasionally, and then merely to test the progress
made. For this testing process in the first half of the school year cards with all the sums in the
same rule would be found the best kind. A common and bad practice is that of finger counting,
which I noticed often in Standard I. and Standard II., and sometimes even in Standard I1I. and
Standard IV. The addition tables should be taught systematically (see Calkins’'s ¢ Object
Lessons ') as well as the multiplication tables. The ball frame is not used sufficiently in many
schools. With regard to putting down the work, the papers generally were very neat indeed, and
the arrangement good ; but I would draw attention to the fact that now, when, after a great deal
of trouble, I have at last got pupils to show the explanatory writing to each step in a problem, they
omit showing all the work. I hope teachers will remember that both writing and work must be
put on the paper. The proving of sums before copying them from slates is, I am glad to say,
becoming more common. Small figuring might be avoided.

Grammar, with Composition, shows an improvement of over 7 per cent. in the number of
passes ; but still the total percentage is again this year far lower in this subject than in any other
of the seven pass subjects. As to grammar, in Standard V. and Standard VI. the verb was often
not at all known, while in Standard IV. and Standard III. guesswork was very common. Con-
sidering that the majority of English verbs are conjugated in one of two ways, it is not easy to see
where the difficulty lies; nor can an excuse be made for pupils that fail to distinguish future from
present in the verb, or plural from singular in the noun. If grammar is intelligently taught it is
second to no other subject as an instrument of intellectual discipline, so I should be sorry to see it
removed from the syllabus. . Analysis was rather weak in Standard VI.: the writing of the passage
first with the words in grammatical order should insure better work. Analysis, with synthesis,
can be made a most useful aid in teaching higher reading, and also composition. I recollect several
years ago curing a large Sixth Standard of frequently using ‘“and,” ‘“it,” and the like, in com-
mencing clauses in composition by writing several sentences on the blackboard and stating after
each the position I wished it to take in a complex sentence, as principal clause, appositional
phrase, adjective clause, &. In a few days pupils learned how finite verbs might be dropped in
tavour of participles, how clauses might be commenced with the conjunction ¢ that,” the relatives,
or the adverbial conjunctions; and at the same time they Improved their knowledge of analysis.
Composition varied very much in Standard I1L., from five lines without a capital in some schools to
a filled sheet of foolscap of really good work in others. At Palmerston the composition in
Standard III. was remarkably good. In the upper classes the subject continues to gradually
improve, more especially in the style of writing letters.

Geography showed very great improvement in Standard VI. In Standard V. the work was
very moderate, the percentage of passes being only 63. Mapping, especially in Standard IV., was
often very poor. When at some schools excellent maps are sent in, I can see no reason why at
others even the outline should bear no resemblance to that of the country -it is supposed to
represent. Commercial geography, in so far as a study of it involves a knowledge of the natural
products of different countries and of the industries of the inhabitants of such countries, might
receive more attention, both at the geography lesson proper and at advanced object lessons. If
there are any special industries in a school district—dressing of flax, sawing of timber, for instance
—+they should receive full consideration. It is of infinitely greater moment that children should
know the chief commercial productions and manufactures of New Zealand and important countries
than that they should be aware that the River Yang-tse-kiang is a few miles longer or shorter than
the Hoang-ho. But I have found whole classes unable to name the chief wool-producing
countries of the world; and I can call to mind a school where, though in Standard VI. descriptive
geography was well known, I was informed that cotton was largely grown in England. Charts or
pictures of the vegetable productions, industries, &c., of New Zealand would form a desirable
addition to the apparatus in our schoolrooms. The remarks on geography in my report of last year
are again applicable this year.

Exrra SuBsEcTs.—Last year I pointed out that I considered that some of the extra subjects
should be compulsory and some optional, and that the number which a teacher was required to
take up should vary according to the size of his school, and, consequently, the number of his staff.
I now see no reason to alter this opinion. It seems to me both hard upon the sole teacher of a
small school, and prejudicial to the education of his pupils, that he should be obliged to teach as
many extra subjects as the headmaster of a large school where each standard has a separate teacher.
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In the former class of school the most important subjects—more especially reading—suffer materially,
while the veriest smattering of some of the extra subjects is obtained. T also pointed out that I
considered drawing should be made a class subject, at all events, in the higher three standards. Of
this T am now more than ever convinced. According to the present syllabus drawing will be a pass
subject this year in Standard IV.; and if the full requirements—drawing to scale and geometrical
drawing, in addition to freehand drawing in a book authorised by the Minister—are insisted upon,
there is no doubt in my mind but that the majority of pupils in country schools will fail in the
subject, unless, indeed, Inspectors disregard the regulations by granting a pass to pupils that have
met the requirements in frechand only. It is not at all likely that the majority of parents will
supply their children with the instruments necessary for geometrical drawing; and if pupils have
not done this work, are they to be denied passes in their standards? ILet me not be misunderstood
in this matter. There are many educational advantages attached to the practice of drawing—
amongst others, accuracy in observing and thinking is promoted, the graphic memory is improved,
the imagination is exercised, and the inventive power afforded scope; it combines training of the
mind, the eye, and the hand—so the subject should be kept in the syllabus, but, for some years to
come, when perhaps all our teachers will be able to teach 1t, as a class subject. Some models and
casts are needed in each school. History.—The teaching of history as a formal subject in Standard
IIT. might well be abolished, and its place taken by the reading of an historical reader. Elementary
Science.—Johnston’s * Catechism of Agricultural Chemistry” does not appear to me to be a suitable
book, though no doubt pupils will be lughly delighed if some of the experiments treated therein are
shown to them. What is wanted is a text book dealing particularly with the kinds of soil, minerals,
&e., found in New Zealand.

Registers, as a rule, are neatly and correctly kept. Ocecasionally I found that the attendances
were not added daily, as required by law. The attendance of pupils, I believe, has improved some-
what in regularity, but there is still a great deal of unpunctuality. Many pupils who, according to
the registers, have attended fairly regularly, have nevertheless missed many lessons during the
year through coming to school late or through leaving early. The general habit of allowing late-
comers to go straight to their seats on arrival, without questioning them, is a bad one. When late-
comers are led to be ashamed of being seen by their teacher and their punctual schoolfellows,
unpunctuality will cease. Time-tables should not be departed from shortly before the examination
for the purpose of “ cramming” some particular subject. The benefit of such forced instruction
will not last. .

Board's Regulations.—The regulation with regard to reporting at once to the Board the absences,
arrivals, or departures of teachers is more honoured in the breach than in the observance. Fre-
quently, too, I found that the fact of no school being held on a particular day was not reported to
the Board. Some teachers make a practice of taking longer midsummer holidays than those
authorised.

Discipline.—Upon the whole teachers are to be congratulated upon the general government of
their schools. Really bad conduct, in so far as I am aware, is almost unknown, though I have
noticed one or two cases, which, sad to say, and strange though it may appear, were due to parental
prompting. In many schools the manners of the pupils are very pleasing, in very few are they bad.

Before closing this report I should like to remark upon the very great dissimilarity in the
quality of the work at one school and at another. Sometimes the difference is to be seen in all
classes and subjects, sometimes in one or two subjects or in one or two classes. At one school
grammar is bad and arithmetic excellent, while at the neighbouring school the positions are re-
versed. At Whenuakura all the pupils in the Fourth Standard worked and proved on paper every
sum in arithmetic (six), while at some other schools the pupils in the same standard failed utterly
in the same sums. At Terrace End a large first division of the preparatory class wrote on slates
all the tables to twelve times, and the second division wrote to seven times; but at some schools
the pupils in Standard I. were not quite at home with five times. At Aramoho all the pupils in
Standard I. (twenty-five) made the possible number of passes in subjects (125), and in Standard IT.
187 passes in subjects were made out of a possible 190. In grammar also the attainments were
very dissimilar at different schools. One day, perhaps, I thought that an examination card in
arithmetic or in grammar was too difficult, so poorly were the questions answered ; but the follow-
ing day this idea was dispelled, owing to the same card being easily “ cleared ” by the majority of
pupils at another school. Again, the time taken over the work at examination varied considerably.
In some schools the whole morning was spent at arithmetic, while at others not only this subject
but also geography, and sometimes dictation, were finished in the same length of time. It appears
to me that the Teachers’ Association might help in a large measure to do away with this unequal
state of things. Cannot teachers at their meetings compare their methods of handling the various
subjects, and try honestly to help each other? 1 regret that no attempt has yet been made to
start a teachers’ library. In conclusion I am glad to be able to say that the number of weak
schools diminishes yearly, and that the number of strong passes increases,

I have, &c.,
W. H. VeEregEr-Bivpow, M.A., Inspector.

The Chairman, Board of Education, Wanganui.

WELLINGTON.
SIR,— Wellington, 27th February, 1889.
I have the honour to present my fifteenth annual report on the working condition of the
primary State schools in the Wellington District.
Seventy-one schools have been examined, representing 10,008 children. Of this number on
the books, 6,641 were presented for examination in standards, and 5,431 passed. The percentage
of passes on the number presented is 86-4.
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As compared with last year's results, there are five additional schools in operation—that is to
say, Mauriceville East, Pirinoa, Whakataki, Alfredton and Manakau; and there are 597 more
children 1 attendance, 892 more presented in standards, and 705 more passes. The percentage of
passes (86-4) is 3:4 higher than in 1886, but hardly so high as it was last year, when, as pointed
out in my report, it was abnormally high, owing to many_schools being examined later than
usual during my absence in England.

I am well satisfied with this year's results as a whole, especially when it is borne in mind that
those schools which had a longer time for preparation last year have had a shorter time this.
Also there appears a marked increase in the numbers passed in the higher standards, as will be
seen in the following table :—

— Passed in 1887, Passed in 1888,

S1 1,171 1,602
S 2 1,195 1,133
S 3 1,043 1,074
S4 736 799
S5 399 550
S6 177 216
S7 7 57

The large increase in the number passed in Standard I. this year is due to my action in passing,
with the consent of the head teachers, any fair unpresented candidates in the second preparatory
class who should make good material another year for Standard II. But, whilst I have been to
some extent lenient with regard to neglected and backward children over nine years of age, I have
been more exacting with candidates under eight years of age.

Although I am satisfied with the results as a whole, looking at the matter for the present
through the medium of standard passes, I am sensible of much weakness in particular schools and
in particular- classes, and I know that the generally satisfactory condition of the whole is in part
due to the more intelligent and more faithful work of many of the largest schools. Ifind, in twenty-
six small schools, each under one teacher, the percentage of passes is 84; in twelve schools, with
less than 100 pupils each, and under more than one teacher, the percentage is 79 ; in thirteen larger
schools, with from 100 to 356 attending, it is 83; whilst in the eight largest schools, each with
an attendance exceeding 350, it rises to nearly 90. Clearly the general average result of 864 per
cent. of passes is mainly due to the work of the largest schools being so satisfactory,

So unsatisfactory, however, is the condition of some schools that from 42 to 72 per cent. of
the candidates presented in standards failed to pass. The weakest were Ohariu, Tawa Flat,
Porirua, and Cross Creek. Unsatisfactory work was also met with in certain classes of larger schools,
and sometimes in those which on the whole are well conducted. In some cases the class teachers
were more or less incompetent, and the head teacher had neglected the periodical examination of those
classes, and had thus failed to detect the weakness in time to remedy the defect. In three cases of
fairly large schools the head teachers’ own upper class work in arithmetic was weak. Further,
there are schools whose results never attain any degree of excellence; and almost every alternate
year the work shows positive weakness. The teachers of such schools are called upon to use greater
diligence and care.

Thus far I have estimated the work of the year by the number of standard passes made,
which, as every educationist knows, is by no means an exhaustive method of testing the value of
the teaching. Still, whatever objection may be made to estimating work done by standard passes,
T am sure of this : that no school can lay any claim to efficiency in which over 40 per cent. of the
pupils fail to meet minimum requirements. In the schools reported by me as being especially weak
there is no ground for such obkjection, for in them the best of the work is bad. It is not too much
to say that in the seventy-one schools examined every head teacher put his own impress on his
management ; and the general style and character of the work varied with every class teacher. I
'will, however, attempt a sketch of the general scope and quality of the teaching.

Especial attention has been given to reading and recitation, and the style of both is much im-
proved in many schools. I have met with class after classin which at least two-thirds of the pupils
read with expression and some culture, as well as with accuracy. I notice a tendency to pronounce
“i” ag “oi,” and “o00” as “ew.” Thus, “fine” is pronounced ‘foine,” and “spoon’’is pronounced
‘“gpewn.” Generally the enunciation is good, and much better than it is in most parts of the United
Kingdom. I have found that wherever the reading is decidedly fluent and easy the class spelling is
invariably good as a whole. Theeye is trained to accurate spelling by much practice in reading. Itis
the want of this practice in some schools which is the cause of bad spelling and lame reading. Careful
syllabie spelling of words is not always insisted on, and this is another cause of bad spelling. I have
commended the reading in fifteen schools, mostly large ones; and found much fault with the reading
and spelling in twelve schools, mostly small ones. To show how far accurate spelling is attainable,
I may mention that in one Standard IV. class examined sixty-nine pupils out of eighty-seven
wrote the passage and words dictated without a mistake.

English composition is another subject which has much improved during the past year; and,
as a consequence, less formal grammar has been taught. Ordinary parsing exercises are fairly
done. Good rules and definitions are not so well taught, and class knowledge of grammar as a
science should receive more attention in the upper classes of large schools. Only a fairly good
rudimentary knowledge of the subject is attainable if the aim of our schools is, as 1t should be, to
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develop the intelligence of the average pupil, and not to produce a few exhibitioners at the expense
of the rest.

Geography and history have been examined orally. In the upper standards much more poli-
tical than physical geography is known. Second Standard geography was very well answered.
History presents many difficulties, and I am afraid those who look to our upper classes for an
understanding of constitutional changes and of the import of the Bill of Rights, &e., will remain
disappointed. History is only fairly well taught in about half the schools, and the knowledge is
such that an ordinary school class book affords. I hope the introduction of historical and geogra-
phical reading books will do much to jinfuse fresh interest into these subjects, and lead to a more
intelligent appreciation of them. I look upon history as the subject least worth retaining, simply
because it is difficult for children under fourteen years of age to understand or realise, and a great
deal of time is spent for very moderate and doubtful results.

Arithmetic is a decidedly weak subject in certain clagses of several large schools, and it is more
or less badly taught in twenty schools. The subject presents most difficulties to teachers of
moderate ability, and it may be looked upon as the crucial test of an efficient teacher. More atten-
tion should be paid to the use of good methods and clearness of working; but this can hardly be
expected in many cases until the teachers study the subject with this view, and train their pupils
to rapid mental exercises and to obtaining results in more ways than one. I have met with much
very good work in arithmetic, more particularly in the S 6 and 87 classes of the largest schools. I
do not think there is any falling off in the teaching of arithmetic, but, as it is of the highest educa-
tional value, I hope to see a great effort made by the weaker schools to satisfy requirements. The
teaching of the subject is commended in fourteen schools, mostly large ones.

Writing is fairly well taught. I donot like the perpendicular writing attempted in the Thorndon
School, as it degenerates into a back-handed style; nor the very open writing introduced into the
Te Aro School; nor some exceptionally large hand introduced into one or two small schools. Alto-
gether the writing of nine schools is very faulty, and that of thirteen others is commended. Much
time ordinarily given up to writing is now devoted to drawing, which, of course, is a similar exercise.
The freehand drawing required in the first three standards was well done, and much of the upper
standard voluntary work is much in advance of the requirements lopked for, there being a good
system in connection with the School of Design in operation throughout the district. The schools
especially commended for drawing are the city schools, Fernridge, Featherston, Pahautanui, and
Waingawa.

Since the introduction of the tonic sol-fa method of teaching singing the subject has been more
generally and, I think, more successfully taught.

Sewing is very fairly taught, but it needs some encouraging stimulus. Next November I
purpose submitting all the upper standard class work in the city schools to the inspection of a com-
mittee of ladies. I was pleased to observe that Lady Jervois had taken an interest in the John-
sonville work, and in one or two Wairarapa schools ladies had kindly inspected the work.

The teaching experimentally of the outlines of physical and chemical knowledge is confined
to the larger schools. The syllabus generally adopted comprises the composition of air, the pro-
perties of oxygen, hydrogen, and carbonic oxide, simple laws of heat, and properties-of metals.
In one or two schools the elements of botany are taught. I am afraid this important subject
does not receive the attention it did in former years, except in one or two of our best schools.

The drill instructor visits the city schools once a week, and the principal country schools in turn.
Ling’s system of drill-and Indian club exercises are well carried out. Military drill is also generally
fairly taught by the school staff. The drill instruction in the larger Wairarapa schools is incom-
parably inferior to M. de Mey’s work, and I recommend the Board to again place those schools
under his direction.

Looking at the work of the schools as a whole, I find, on going carefully through my detailed
reports of each, and summing up in my own mind their working condition, that twenty-two of
them ave in a decidedly improving and satisfactory state, and that twénty-nine others are fairly
meeting requirements. The remaining twenty are more or less in an unsatisfactory condition, and
this unsatisfactory condition is due in every case to the incompetency of the teacher.

To show what good average work a school is capable of, I may state that in several instances
large classes of pupils in standard work have one and all passed creditably. And yet in weak
schools the pupils one and all failed to meet precisely the same requirements. "There are and
always have been in the service teachers deficient in instinet and culture, and so educationally
unsuitable for the work ; others who are hard-natured, unsympathetic, and incapable of exercising any
wholesome personal influence ; others who take no trouble to prepare their lessons or to illustrate
their teaching, and who work by the rule of thumb and not by the light of reason ; and others who do
not study the various characters and dispositions of their pupils, but insist on attempting the unat-
tainable. The success of a school almost wholly depends on the teacher. It is therefore of the
utmost importance that teachers should be carefully selected and carefully promoted. They
should not only be competent to teach, but also earnest-minded, painstaking, and gentle; and in
the case of pupil-teachers I hope the period of probation now to be insisted on will effectually serve
the purpose of ridding the service of those who do not possess the essential attributes of a
teacher.

In a report of this kind the chief aim is to review the work of the year and to sum up the
clags results, but to complete a survey of the work we must examine carefully into the scope
of the system ifself. We must ask ourselves again and again what is the end and aim of
education; we must inquire whether the teaching is rational, and we should be satisfied that
the children, as far as possible, are surrounded by wholesome influences. I fear there is much
shortcoming ; but as I look back on the past condition of the schools, and look forward to the pro-
bable effect of the present state of things, I feel pleased both with the reirospect and the prospect.
No doubt the system is defective in parts, and we have not arrived at a clear sense of what educa-
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tion is ; but the schools of the colony are exercising a vast civilising influence, which is felt in the
recesses of the country, and an education is imparted which must be looked upon as a good one
when we consider that only the head teachers and a few of the assistants are experts, and that so
much of the work is done by young teachers receiving very moderate remuneration. The appendix
to this report contains a summary of the examination results of each school.
I have, &c.,
J. R. Blair, Esq., Chairman, Education Board. RoBERT LEE.

-

SuMMARY oF REsULTS FOR THE WHOLE DISTRICT.

Average Age
Standard Classes, Presented. Absent. Excepted. Failed. Passed. of those
| that passed.
Yrs, mos,
87 74
S 6 333 16 7 94 216 13 10
S5 701 21 29 101 5850 12 11
S4 1,077 38 45 195 799 12 0
S3 1,413 49 64 226 1,074 10 11
S 2 1,467 56 73 205 1,133 9 9
81 1,676 47 4 23 1,602 8 10
p. 3,367
Totals . 10,108 227 2929 844 5,374 *

* Mean of average age of Standard I. to Standard VI., 11 years 4 months,

HAWKE'S BAY.

SIR, — Education Office, Napier, 31st January, 1889.

I have the honour to submit to you my report for the year ended the 31st December, 1888.
All the schools have been duly inspected and examined by me in accordance with departmental
regulations, and the tables of schools and results appended to this report show the general condition
of each school so far as percentages of passes and failures, and of marks obtained for additional
subjects, afford a basis of comparison in estimating the efficiency of the Board schools. To those
unaccustomed to school work in its many phases 1t may be a matter of some difficulty to conceive
how percentages can be so nicely drawn between the several schools; but so far as the specific work
of a standard course is concerned, the task is by no means a difficult one if, when the percentages
have been drawn, one counld be sure that they afford a true educational gauge as to the efficient
training and preparation of children for their future well-being. For my part, I confess to having
grave doubts on this point. Still, percentages bearing on the condition of schools, when viewed
from the same standard of comparison, have a sort of public value which cannot be lightly set aside.
They afford at all times fairly exact evidence of the degree of thoroughness reached by children in
that special form of standard work which the Government of a country preseribe for the pupils
instructed in the public schools, and it is mainly by such means that the relative efficiency of the
different schools in the preparation of the same work can be justly estimated and balanced.

Somoon, ArTENDANCE.—The rapid increase in the school attendance which has been going on
in the district for some years showed signs of abating during the second half of the school year. In
the first part of the year the growth in the average attendance bid fair to exceed even the increase
made in previous years, but the September quarterly return contained two hundred fewer names
than were in the return for the June quarter, and the December return showed a still further down-
ward tendency. For the whole year the increase in the average attendance is 83 per cent. more
than for the corresponding period of 1887, but this increase is made up in part by an improvement in
the regularity of the children at school compared with previous years. The actual increase in the
number enrolled as attending school amounts to 6-4 per cent., whilst the average attendance has
increased by 8'8 per cent. It is curious that the withdrawal of the capitation payment on what is
known as the ¢« working average’ should have resulted in improving the school attendance, but this
appears to have been its effect here, as the average attendance compared with the roll number—by
which means the regularity of pupils is estimated—rose from 783 per cent. in 1887 to 79-7 in 1888.
This improvement in the regularity at school is in reality much greater than the difference between
the above percentages, because the comparison is drawn between the * strict average” for 1888 and
the ¢ working average” for 1887. 1In the latter all bad-attendance days were exciluded, but in the
former they were included. I can only account for the greater regularity of the children during the
past year by supposing that stronger efforts were put forth by the School Committees and teachers
to induce pupils to attend school on wet days than was the case when the ¢ working average’” was
recognised by the department in the payment of capitation allowance.

AccommonaTioN.—Little has been done to increase the school accommodation during the
past year, and several of the large schools have been carried on for a long time under trying con-
ditions. The additions now in progress at Woodville, Napier, and Danevirke, and the proposed
additions at Makotuku and Port Ahuriri, will provide accommodation which is much wanted in
those places. The new building now being erected at Blackburn, and the one authorised to be
erected at Te Aute, will supply the wants of the people there for some time to come. Nothing has
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been done to improve the teachers’ residences. For a number of years no improvements have
been attempted, and some of the residences have fallen into a state of disrepair which is far from
creditable to the district. Most of the school buildings are in good order and repair, and some of
them, like Waipukurau, Waipawa, Norsewood, Hastings, Napier (Infants’), and Napier (Hastings
Street), Meanee, Te Arai, Petane, Hampden, Woodville, and Port Ahuriri, are models of neatness in
their internal arrangements, if not in their external surroundings; but I am at a loss to understdnd
why one so often finds, when visiting the schools, petty defects to fences and buildings neglected
when things might be so easily placed in order by the pupils themselves, if directed to do so by their
teachers. Gisborne and Meanee appear to be the only two schools where improvements are carried
out in this way. One hears agood deal about the thriftlessness of people generally in this country,
but it seems to me that something akin to thriftless habits are being engendered among the children
attending the schools by the non-application of the excellent motto of ¢ the stitch in time.”” A
hammer, saw, plane, rake, and spade are as useful and quite as necessary as pens, ink, and pencils
in the economy of life, and I think one might reasonably expect to find them forming a part of the
appliances of every well-equipped school. For my part, I see no reason whatever why children
should not be encouraged and even required to keep school fences and grounds in good order and
repair, under the supervision of the teachers. I am satisfied that a good deal of money would be
annually saved to the districts in this way, and it would be perhaps the best means of illustrating the
possibility of applying theory to practice in the matter of school training. Here technical training
and school studies might easily be made to go hand in hand.

Examivarion ResvnTs.—At the date of my examinations forty-six schools were in operation,
and the names of 5,577 children were returned as attending, 3,733 of them being entered for
examination in standards. The latter number represents nearly 67 per cent. of the children in the
district. Of the standard pupils 118 absented themselves on examination day from unavoidable
causes, 147 .were ““ excepts ” under Regulation 6, and of those remaining 889 failed to reach the
requirements as laid down by the department. in the ¢ Standards of Instruction.” The actual
number of passes for the year was 2,661, exclusive of the pupils above Standard VI. and of those
attending the highest class at the Gisborne District High School. The corresponding numbers for
the previous year were : On the roll, 5,221 ; presented in standards, 3,350 ; passed, 2,194. The
following tabulation gives in a summarised form the results of the standard examination for the
year i—

=

4 Examined 2, 3 Number go r
Standard Classes. - | Number Presented. 2 in 19 = Passed H 5
= Standatds. = g in Standards. s

& | <

| .
M. F. |Total. M. F. |Total. M. ' F. Total. [Yrs. mos.
10 8 18 10 8 18 :

62 87 149 3| 59 84 143 3 32 42 69 111 14
1520 126/ 278  10; 142] 121} 263 5 89 97 77 174 13
3 247 530 25| 258 228] 486/ 19; 151 167, 168 335 12
395 883 778  21] 372 352 724] 33 214, 255 255 510 11
444 404 848 34] “413) 364 777 37 160 318 299 617 10
624, 508|1,132 25 584 473|1,057 50| 248 428 386| 814] 9
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‘ 1,970/1,763)3,733] 118|1,838]1,630[3,468] 147, 8891,307|1,254/2,661] 11 10
Preparatory | 972 872|1,844

2,942/2,6355, 577

Famnures—MobpIricATION SuaeESTED.— With respect to the * failures,” a few words of explana-
tion are necessary. Many of those who have been unsuccessful in the examination are well
qualified in a large portion of the work required for a pass, and a failure in a standard should
simply be interpreted as representing insufficient progress in one, or probably not more than two, of
the subjects known as ‘“pass subjects.” Wherever pupils are presented for examination, one may
rest assured they are fairly prepared for the ordeal through which they are required to pass, and in
estimating the standard results of a school or district even the failures should receive consideration,
for they always represent a good deal of educational progress on the part of pupils, and certainly
much hard work on the part of their teachers. I am inclined to think that the present mode of
estimating the progress of the schools simply by the number of standard passes too often gives rise
to what, for the want of a better term, must be called an injustice. At present, a pupil failing in a
pass subject like reading counts as a failure for a standard, however excellent he may be in the
other subjects necessary for a pass. This, no doubt, is a proper thing as far as promotion to a
higher standard is concerned, but it is difficult to understand why all the other pass subjects, in
which even the failed pupils may have done well, should not count in favour of the teacher and the
school where the pupils have been taught. This could readily be done without altering the present
arrangements, by the addition in the official schedules of a column for each standard showing the
actual passes in subjects as well as in standards. By adopting some such simple plan, I am
satisfied that much needless anxiety would be taken from many teachers, who are too often blamed
for standard failures without reference or regard to the number of passes which may have been
gained by their pupils in separate subjects.

Quarnity oF Work.—The quality of the work done in the schools continues to show signs of
steady improvement. In class teaching one sees the introduction of intelligent methods by skilful

3—H. 1s.
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and able workers, for whom every lover of education must feel the greatest regard. It has not been
50 long ago that too many teachers were employed, even in some of the principal schools, whose
moral characters would not bear the light of public inquiry. I do not think such can now be said
of the teachers in the Board’s employ. From asomewhat intimate acquaintance with the majcrity,
T am satisfied that most of them reflect credit upon the profession they foliow, and that their lives
are worthy of imitation even by young children.

InranTs’ DEPARTMENT.——In the junior department, with but few exceptions, invaluable work
is being done by the lady teachers; indeed, it seems to me that the most permanent and lasting
work in the school course is that which is accomplished in the upper preparatory classes of a good
infants’ department. Since the introduction of the new standard regulations I have endeavoured
to cope with what is certainly an ambitious syllabus by keeping the school classification as low
as possible, as I do not see how so much work.is to be even fairly well done unless by some such
means. An advanced standard syllabus must affect the schools in one of two ways-—either greater
thoroughness must be demanded in the preparatory classes, or the requirements for a pass in each
standard subject must be lowered, seeing that the hours available for instruction are the same
under the old and new conditions. In such & case the question is not even one as to the suit-
ability of one subject over another, but rather how much time is available for instruction in each.
I am not disposed to pass any pupils who possess what can only be characterized as a mere
smattering of a subject, and I have therefore aimed to adapt the preparatory classes to the present
standard course by recommending teachers to prepare with their pupils two, three, and even four
elementary readers before presenting for examination in the First Standard. All the foundation
work of the schools is being strengthened in this way. In the infant departments most of those
forming the upper preparatory class can do the requirements of an easy Standard I., and when pre-
sented for examination as standard pupils have inastered a fair portion of the work required for a
pass in Standard II. Suth classification is having an excellent effect upon the thoronghness of the
work in the different schools. I am satisfied it is only by some such means as this that the heavy
requirements in and above Standard I11. can be met with any hope of success. Here, again, it will
be seen that no fair estimate as to the actual attainments of the pupils in a school can be formed
simply by taking the number of standard passes. Indeed, much of the best work donein the schools
at the present time is outside the requirements of the ordinary standard course. I know there are
sowe teachers who regard my demands for thoroughness with something akin to disfavour, but now
the initial step hag been taken I am hopeful such teachers will agree with me that if the standard
work has to be done it ought to be well done, even though the passage of the pupils through the
standard course be somewhat slower than it used to be. If is not standard percentages so much
as influence and effect upon mind and character which one desires to see paramount in the schools,
and if these can be attained good results are certain to follow. The great aim and purpose of
school training is in danger of being lost in the too great worship of the percentage god. The
attendance of children at school is not merely to enable them to pass through a course of stereotyped
work, but rather to so train and harmonize their natures and intelligences that when they shall |
become men and women they may act with manliness, with sympathy, and with virtue in their
dealings towards one another. :

Country ScHOOLS IMPROVING.—One of the most encouraging features met with in the school
work during the year is the commendable progress that has taken place in the management and
control of the small schools. It was for a long time supposed that country schoolg could not hope
to contend in the matter of efficiency with the larger and better equipped town schools, but the
delusion is passing away. It matters little to a good and earnest teacher what his surroundings
may be, or where he may have to give instruction, so long as he has the material to work upon.
The good results are sure to be forthcoming. As pointed out in my report on the synchronous
examination for Standards V. and VI., some of the country schools are doing work which would
be worth commendation anywhere, Trained teachers are generally employed in such schools. But
there still remain several districts where the results are not satisfactory, nor are the teachers
capable of fulfilling their duties even fairly well. I know it seems ungenerous to speak thus plainly
of certain teachers who really try to do their best to give satisfaction, yet the fact remaing that the
children whose misfortune it is to be under such teachers suffer most seriously from causes which
need not exist if the School Committees in such places would determine to do their duty fearlessly
and with an eye to the future welfare of their district.

Promotiox oF TEaAcHERS.—I have often wondered why no scheme for the promotion of
successful teachers from the small to the larger schools hasbeen devised. One can scarcely imagine
anything more reasonable and desirable than the promotion to a better and more responsible
position of one who has given proof of his qualification for such. I am aware that the power
vested ab present in local School Committees is a bar to any scheme in this direction, but I am
convinced that when the principle of promotion is recognised—-from the small to the large, and
from the large even to the secondary schools—the better it will be for the education of the
children. As to the larger schools, I have little to report beyond what was stated in detail a year
ago. In some good and in others excellent work continues to be done, and the discipline and moral
tone, as far as one can judge, appear to be entirely satisfactory. In all schools the records are
generally well and carefully kept. :

Morarn TraiNviNg.—Objection is often nrged against the instruction as carried on in the schools
that there is no moral instruction recognised in the school course. This is a great mistake. The
moral training of children is not undertaken by means of a catechism or primer of instruction, as in
some countries, but their moral and nobler natures are constantly being exercised by practical
training in the schools. Hvery piece of work children are required to do is a moral as well as an
intellectual test. Thorough and honest work is the outcome of moral training, and if the latter
has been disregarded the school work will give evidence of such, seeing that every aspect of moral
training is in constant operation in the work of a well-conducted school. A child carefully trained



19 E.—1s.

and prepared even in a subject like drawing ranifests in the work the qualities of neatness,
patience, order, and industry. Such moral qualities only appear where moral influences are in
operation, and where, therefore, honest work is done. For my part I am satisfied that a much
higher moral tone exists in our schools to-day than &t any former time within my experience, and
that the same influence is operating for good in the homes of many where the higher mﬁuences of
religion have not yet reachied. The work of training, it is true, is slow, but

Though the mills of God grind slowly
Yet they grind exceeding small,

Non-compuLsory Work VERY Goop.— Last year I made reference to the good work being
done in the schools in those cases where teachers had freedom in the choice of subjects for instruc-
tion. This freedom is enjoyed in what are known as “ clags” and ““additional ” subjects, and no
part of the standard school course continues to give me more satisfaction. In the ¢ class subjects,”
which include elementary science, object lessons, geography (Standards IL.-IV.), and English
history (Standards III.-VL.), I find that nine schools gained 70 per cent. or more of the maximum
marks, twelve others gained between 60 and 70 per cent., and ten others between 50 and 60 per
cent.—tha,t is, thirty-one out of forty-six schools gained more than half marks. In the ¢ additional
subjects ” much of the work is of a kind that is always attractive to teachers and children, and,
as the marks appended will show, some of the schools have reached & high standard of excellence
in them.

EreMeENTARY ScieNce.—That much good is being done by instruction in elementary science in
our schools the following quotations from an ex-schoolboy’s letter to myself will plainly show. I
might say that the school where the lad was taught uses ¢ Paul Bert’'s Year Book -of Scientific
Knowledge,” a book which I should like to see oftener used in the schools. Writing to me in
November last, acknowledging the receipt of some magnets I had sent him, the lad says, ¢ It may
be interesting to you to know about the electrical machines I have and the experiments I perform
with them. . . . . T am not describing these things because I am proud of what I can_do, for
T am willing to tell those desirous of learning all I know about these things. . . . . I made
an electrical bell and battery. . . . . T made a microphone myself, and have put up a tele-
graph line from our washhouse to the woolshed. The line is supperted on poles, has two wires, and
1s about ten chains Jong: I put a battery of my own making on the washhouse, and also a tele-
phone ; then I go down to the woolshed and put on a mlclophone People téulkmg or singing about
3ft. or “4ft. away can be heard in the telephone quite distinctly.” Small as this work may appear,
it is a lad’s work, and it is the outcome of the elementary scientific instruction authorised to be
taught in the pubvlic‘ schools.

TrcrNicAL Epuvcarion.— Here a good example is presented showing what the scientifie
instruction in the schools—elementary though it be—is likely to produce if carefully fostered. But
it seems to me scarcely possible for scientific teaching to be carried into the school routine much
further than this.  Handiwork, or the skilful employment of the hands in combination with the
mind, can hardly proceed beyond the introduction of writing, drawing, and their cognates into the
standard school course, because to.do so would result in carrying specialisation beyond the limits of
practicability. You can specialise too much in public-school keeping, just as you can generalise too
much. A public school is not the place for individual specialisation in knowledge, for the reason
that the school, and not the child, constitutes the unit to be dealt with. The aim of every school
should be to give that instruction and that training likely to be of use to all pupils attending the
school. Hence, whilst schools should be differentiated in the matter of instruction so as to become
adapted to districts, the instruction ought not to be further specialised for the benefit of any pupil.
Towns, districts, countries are examples equally of special and of relative generalisation, and good
government, whether educational or other, adapts itself to each, and so develops types and character-
istics such as the environment demands. To do the same thing at the same time in all places.
develops what is best expressed as Chinese uniformity. All children cannot become farmers, or
carpenters, or ploughmen, or mechanies, nor is it desirable that they should, so that it would be
useless to specialise the work of a public school for the benefit of any trade or calling, as some
persons are vainly imagining to be possible. The public schools do not require workshops to be
added to them, for they are already workshops of a most severe type, but the great wants of to-day
are adaptive education, better school appliances for objective and technical instruction, and better
opportunities for teachers to prepare themselves in science and art. When these are forthcoming
the schools will be able to send out into the world of specialisation children with better aims and
capacities than now, and with a higher ideal than the prevailing one of to-day, which is, T regret to
observe, how bést to utilise the schools for commercial purposes, as if all virtue, and knowledge, and
goodness were measurable by the standard of gold.

Pass Sussrcts.—Among the pass subjects which are compulsory for all standard pupils read-
ing is generally taught with fair success. Few localisms are met with in the schools, the misuse of
the particles «“a’ and ““the™ has very nearly disappeared, the aspirate is not overlooked, and the
only real and growing defect is the substitution of the sound of “en” for <“ing” in words like run-
ning, talking, &e. This defect is much more common in the town than in the country schools. I
am afraid that the standard system does little to foster the habit of reading among children. Home
lessons also, it seems to me, are a great bar to reading, as the time which might be spent on this
subject is taken up with the preparation of work *which ought, in a great measure, to be done in
sehool. - As now conducted, the reading lesson has little or no attraction for learners. The old
exposition lessons have almost disappeared from the schiools, and one seldom finds pupils, even in
the highest standards of a good school, able to give in their own words the paraphrase or interpreta-
tion of an ordinary sentence or p&mgmph after 1 reading it. A wider range of reading is called for,
and the interest of the pupils should be aroused as much as possible by the help of attractive
Readérs. It has sometimes occurred to me that a love of reading might be fostered-among children
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in this district at very little expense. Libraries are to be found in most of the towns and settle-
ments, and if these were subsidised by the Government to a small amount on condition of their
being made free to all young persons below seventeen or eighteen years of age I am inclined to the
opinion that a greater love of reading and a %aste for literature among the pupils attending the
schools would quickly follow.

WritTing.—Some of the schools have reached g high standard of proficiency in this subject, and
generally it may be said that fewer failures occur here than in any other of the pass subjects except
geography. Vere Foster’s books, Palmerston Series, are mostly preferred by the teachers, although
in several schools the series issued by Whitcombe and Tombs, of Christchurch, have been adopted.
Teachers, however, may use any book they please so long as the instruction is systematic and the
writing legible. My writing tests above Standard ITI. have hitherto been on foolscap paper, but, as.

- all copy books and exercise books are examined and marked by me, I intend for the future marking

for a pass the copy-book writing in all standards except the highest.

AzriraumeTric.—Perhaps no school subject receives more attention than this one, and in some
schools the results give evidence of efficient teaching. Generally the tables are well known. The
examination tests above Standard I. are given on printed cards. There are five questions,
three of them presenting little or no difficulty to children of ordinary intelligence, and who have
attended with fair regularity at school. Since the new regulations came into force a great improve-
ment has taken place in the mental arithmetic, but much remains to be done before the subject can
be marked as good. Rapidity in mechanical processes, like the multiplication of numbers by 5, 25,
195, 111, and so on, squaring numbers, and the price of dozens or scores, is a useful and desirable
acquirement, but what is of much greater importance is training the children to apply the tables in
daily use to the quick and ready solution of ordinary every-day problems. Judicious exposition and
questioning are needed to bring this about, and it is in this direction that improvement is mainly
desirable.

GrograrEY.—One of the most popular and certainly one of the best-prepared subjects in my
district is geography. I have often been surprised at the ready intelligence displayed by the
children when conducting an oral examination in this subject. Nor do I think that my test is a
simple one. In Standards II., II1., and IV. my examination is carried on by the employment of a
blank map of the world and a mariner’s compass, which are placed upon the schoolroom floor, and
the children are fully tested in eévery detail which the syllabus requires to be known. T think the
subject on the whole is better taught in the country than in the town schools, more especially the
topographical geography, which is generally excellent in the country schools. In the towns the
children in Standards V. and VI. excel in mapping.

Grammar AND CowmrosiTioN.—This subject appears to receive a good deal of attention in the
laxger schools, and the paper work sent in by the pupils in the two highest standards is in many
cases equal to that done by first-year pupil-teachers. On the whole the general level of the work
may be set down as very fair. In this subject I think it would be better if teachers gave less time
to instruction.in analysis of sentences and more to composition and paraphrase. =

Drawineg.—This, the most recently. introduced among the pass subjects, is already established
as 4 great favourite among the children. The formation of Saturday drawing classes by Mr. Blair
has done great good to the district, as his methods have been introduced into a number of schools
in the instruction of the children. Drawing is the only pass subject in which the requirements, as
laid down in the Standard Regulations, are not demanded by me, nor do I see how a subject like
practical and solid geometry is to be taught in the schools without proper instruments. Teachers
complain that these ecannot be obtained by the children, the expense being too great, and a difficulty
arises as to what course to adopt in such cases. Good work is being done in freehand, and even in
practical geometry and model drawing, in several schools, but I fear one must be satisfied with
freehand and model drawing for some time to come, if these continue to be well and efficiently
taught.\ I have seen no other school where such a high standard has been reached in drawing as
at the Gisborne District High School. »

Srwing.—The lady examiners of the needlework continue to send in excellent reports as to the
manner in which the subject is being taught. As far as I am aware, no instruction is given in sew-
ing in the infants’ department, as is the case in England; nevertheless the girls are making good
progress, and some of the schools are marked ““excellent” by the examiners. I am informed that no
pass subject requires so much constant and patient attention as sewing, and that some of the lady
teachers spend hours beyond the ordinary school day in placing work ready for their pupils on the
morrow. Such being the case, it seems to me that girls ought to be exempt from examination in
one of the pass or class subjects. I have recommended the adoption of this course before, and if
the good work already done is to be continued some such concession must be made. The reports
of the lady examiners are worthy of careful perusal, as they contain valuable suggestions for the
further improvement of the work.

SUPERANNUATION OF TEACHERs.—Before closing my report I desire to bring under the notice
of the Board a subject which closely concerns the welfare of teachers and the success of education.
The Board is aware that the large majority of the teachers are in charge of schools or occupy posi-
tions from which the income obtained is none too large to sustain a family in comfort and provide
a - death-contingency in the'way of life insurance. Very few, I fear, among the teachers in the
smaller schools are able to make any provision for.coming old age. Within the past three years
two sad cases have come under my notice as occurring in Hawke’s Bay. In one case the master
had to resign his appointment in consequence of loss of eyesight, and he is now a poor old man
subsisting on the charity of friends. In the second case the master had a serious complaint which
really incapacitated him as a teacher, but his circumstances were such that he was forced to remain
in charge of a school until the grave almost closed over him. These men possessed satisfactory
qualifications, and their moral character was of the highest and best. Is it not possible for some-
thing to be done to help such a class of deserving men in time of need ? Some years ago the ques-
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tion of a Teachers’ Superannuation Fund was mooted, and this, I imagine, would have been carried
out had not eircumstances necessitated the expenditure of the accrued ¢ School Fund ™ upon school
buildings. To me there appears to be little difficulty in the way of establishing some such fund as
here suggested if the central department would take the initiative. The retention of one shilling
per head of the capitation allowance now paid to Hducation Boards for school maintenance would
provide at once, and in the most equitable way I know, a fund sufficient to meet the cases of all
teachers who, through ill-health or increasing years, find it necessary to retire from the profession.
I am satisfied that a vast amount of good would be done to the cause of education, as well as to a
large and important body of public servants, were some such scheme adopted, and I trust the Board
will deem the subject of sufficient importance to make representations to the Minister of Education
in its favour. T have, &e., .
The Chairman, Board of Education, Napier. H. Hiy, B/A., F.G.8., Inspector.

Summary oF Rzsurnrs ror THE WHOLE DisTrIcT.

Avernge Age
Standard Classes. Presented. Absent. Excepted. TFailed. Tassed. - of those
Y that passed.
S7 18
S6 149 3 3 32 111 14-2
85 278 10 5 89 174 13-3
84 530 25 19 151 335 12-7
83 778 21 33 214 510 11-7
S 2 848 34 37 - 160 617 10-4
S1 1,132 25 50 243 814 9
P. 1,844 e -
Totals ...y 9,577 118 147 | 889 2,561 Lo

* Mean of average age, 11-10.

MARLBOROUGH.
SIR,— Blenheim, 14th March, 1889.
I have the honour to submit to you my annual report on the public schools of the District
of Marlborough for the year 1888.

Twenty-seven schools were examined, two small schools being temporarily closed at the time
of my visit. There were 1,688 children on the rolls of the schools examined, 1,536 being present
at examination. The proportion of passes in standards as compared with the number on the roll is
46-6, the pexcentage of failures in standard work being 18-:6—a, close approximation to the percent-
age obtained last year. On the whole, therefore, judged by this test, the Marlborough schgols
have acquitted themselves fairly well. The other means by which an examiner can gauge the
efficiency of a school confirm this conclusion. The exceptions to this not unfavourable estimate
are, however, far too numerous, as was the case last year, and are to be found largely, but not
exclusively, in the smaller aided schools. In ten of the twenty-seven schools examined more than
a third of the standard candidates have proved unequal to the very moderate demands made upon
them, while in six schools the failures have ranged between 50 and 83 per cent. The Board will
have no difficulty in gathering from the detailed account of each school how far the teacher is
responsible for what can in any case be only regarded as a deplorable outcome: of the past year's
work. Tt should be remembered that during the last few ‘years the number of certificated and
thoroughly competent applicants for even small and not very well-paid posts has largely increased,
so that Boards are no longer driven to accept the services of any chance candidate who may offer
himself. I subjoin & summary showing the measure of success with which the several subjects
included in the syllabus are being taught. It will be understood that this is only a general state-
ment, that cannot be taken as equally true in every case. My detailed account of the present
condition of each school will supply the necessary modifications.

Reapive.—It is gratifying to find that my repeated strictures on the poor quality of the
reading in the bulk of the Marlborough schools are beginning o bear fruit, A perceptible, though very
gradual, improvement is being effected in all but two or three instances. Comparatively few even
of the older children can yet be said to read well, but the general level of attainment is certainly
higher than it was. The most hopeful sign is that this improvement is chiefly noticeable in the
lower classes, which were formerly the most neglected. - It is at the outset that bad habits are
formed, which it is almost impossible to get rid of later on. I have always held that the difficulties
of reading should have been fairly mastered by the time that a pupil is nine years old, and it is to
be regretted that the syllabus, strictly construed, should limit an Inspector to testing candidates
for the First Standard in words of one syllable. An examiner thus trammelled finds it hard to
insist upon such a degree of efticiency as he well knows to be easily attainable by any painstaking
teacher who understands his husiness.

SperLinG.—Although the list of failures in this subject is not very long, it must be remem-
bered that, especially in the lower standards, the examiner is limited to passages taken from the
little reading book that has been carefully conned during the year, and from whieh, in all proba-
bility, all the passages that are likely to be selected for dictation have been picked out and carefully
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rehearsed. Here, again, a wider latitude might with advantage be conceded to the examiner. All
such limitations—made, it would almost seem, in the interests of teachers, and intended as a safeguard
against the exactions of unreasonable Inspectors—tend to defeat the object of an examination—the
ascertaining by every available method what a child really knows. I am not wholly satisfied
either with the spelling of our scholars or with the methods of teaching it. Much time is habitually
wasted in giving out easy words, in which it is almost impossible to go wrong, while sufficient pains
are not bestowed on mastering those words—really not very numerous—in which every experienced
teacher knows blunders will constantly be made. If a list of the well-known words, such as
“ separate,” ‘“ business,” and ¢ believe,” which are habitually misspelt, were hung up in-a con-
spicuous place in every schoolroom, and added to from time to time as fresh mistakes were made,
the scholars might be so drilled as to the proper spelling of this black list that the blunders so exposed
.would in a few months be laughed out of the school. What may be termed grammatical mistakes
rather than misspellings, such as the substitution of *“ their ”” for *“ there,” stand on quite a different
footing. No cure for this clasg of errors can reasonably be looked for until the children have
reached the higher grades, and are able to understand for themselves wherein lie the right and the
wrong of the matter. _

WrITiNG.—As in reading, I am able to report a certain, though not very striking, advance upon
last year’s performance in writing. The approach to uniformity in the kind of copy book used has
probably contributed somewhat to this result ; the efforts of our teachers to remove a well-merited
reproach have doubtless done more. I have still to regret that simultaneous lessons are never
given in several schools, and that the use of the blackboard in giving a writing lesson is persistently
neglected. The schools in which pupils are regularly trained to sit in the right posture and to hold
their pens properly may still be counted on the fingers of one hand.

-ArrramETIc.—No fault can reasonably be found with the way in which, as a rule, arithmetic is
taught in the district. This opinion is-put forward in spite of the fact that year after year more
scholars fail in this than in any other branch. For the subject itself, however carefully explained,
is essentially a hard one, especially where problems are involved, and is, besides, so wide that it
cannot be fully tested by a paper the scope of which does not extend beyond half a dozen questions
ab the outside. 8o limited an area of inquiry may well shut out much that a child really knows.
And it is notorious that in every school there is a certain proportion of children—and those among
the brightest—who are deficient in the arithmetical faculty. I havelong held that a disproportion:
ately high place has been assigned to arithmetic in our schools, to the exclusion of much that will
be found of at least equal practical value in after life. Beyond a certain moderate standard, not
very difficult of attainment, the study of arithmetic is nothing more than a mental whetstone—and
a whetstone of a somewhat coarse type. A skilful teacher can, indeed, draw from an ordinary
reading lesson more varied and more elevating matter for thought than can ever be extracted from
‘the wearisome variations of the theme, ¢ If fiftéen horses can plough eleven acres, &c.,” which now
absorb something like a third of the scanty school hours during which so many other important
things must be taught, or, at least, attempted.

Excrise.—Formal grammar, as a rule, gets quite as much time and attention as it is entitled
to, letter -writing receiving somewhat less than its due share if the great practical value of the art
of putting one’s ideas into clear and connected English be taken into consideration.

GrocraraY and history are generally efficiently taught. Comparatively little is exacted in
these subordinate branches, though even that little is not invariably forthcoming. )

DrawiNeg seems to be a popular study with the children, the specimens submitted to me being
generally respectable, and in some instances most creditable. ’

NEeEDLEWORE, so far as I can judge, is efficiently taught.

After an inexplicable delay a beginning has at last been made in the direction of improving the .
system hitherto followed 6f supplying the children with books and other school requisites. A list of
books the use of which alone is sanctioned by the Board has lately been published, and circulated
among the teachers. But the question of providing an ample and readily available stock of books
remains just where it was. A single instance taken not from a remote district, but from a town
school, will serve to show that the present method cannot be regarded as satisfactory. Six months
alter the burning of the borough schools I examined a class of twenty-six boys in Blenheim who
could muster among them no more than half a dozen readingbooks. Under the Nelson system, the
adoption of which I have so long and so ineffectually urged, every pupil in the borough schools
would have been supplied, within a week of the disaster, with every school requisite.

I see no reason for altering the favourable opinion expressed in last year’s report as to the disci-
pline and manners of the children throughout the district. That, in common with most other colonial
children, they have far too much of their own way at home is undeniable. But this fact redounds
all the more to the credit of their teachers, who, in spite of the notorious laxity of parental control,
contrive to maintain good order among those who in too many cases have to learn their first lessons
of prompt and implicit obedience in the schoolroom. If all those whose duty it is to exercise a
reforming and restraining influence on the young were to perform their part half as well as our
public school teachers do, there wonld be little to complain of in the morals of the generation now
-growing up.

A far more sericus drawback to the Marlborough schools than the dearth of books—for which a
skilful teacher will to a certain extent make up by oral teaching and by other well-known
expedients—is irregularity of attendance. During the past year 220 children have attended less
than half the time during which their schools have been open. Nor does this way of putting it by
any means show the full extent of the mischief. - Fully half as many more scholars whose names
appear as regular attendants have made little more than the minimum of attendance that causes a
child to be excepted, and thus to be fairly classed among the ¢ half-taught.” Yet'it is by no means
eagy to discover a remedy. So stringent a compulsory clause as would be really effective would not
at present be tolerated by colonists, nor could School Committees be induced to put in ‘motion
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machinery that would bear hardly on their neighbours for what is generally held to be a compara-
tively venial offence. . Until public opinion is so far educated that it will be held as disgraceful to
rob one’s children of the education. to which they are entitled as to rob them of their daily bread,
little amendment in this respect can be looked for.
I have, &c.,
The Chairman, Board of Education, Marlborough. W. C. Hopesox, Inspector.

SumMaRY oF RESULTS FOR THE WHOLE DISTRICT.

. Average Age
Standard Classes. Prosented. | Absent. |Excepted.| Failed. | Passed. of those
. that passed.
Yrs. mbs.
57 9
S6 78 5 10 63 14 O
S5 136 18 "8 33 77 13 0
5S4 185 7 13 39 126 A2 2
S8 245 14 18 52 166 10 8
S2 247 16 25 34 172 9 2
S1 208 2 9 13 184 8 3
Totals .. .| 1,688 62 68 | 181 | 788 *
* Mean of average age, 11-2 years.
‘ NELSON.
SIR,— ] Nelson, 31st December, 1888.
I have the honour to submit to you my annual report on the Nelson public schools for -
1888.

Eighty-six schools have been examined. Visits of inspection have also been paid to seventy-eight
schools, several of these having been inspected twice. On examination day 5,444 scholars were on the
roll, 5,054 being present. There were 390 children, 175 of whom belonged to standard classes, absent
from examination. . For the absence of fully a third of these no satisfactory excuse was given.
Taking as a basis the proportion of failures to passes, it is undeniable that our schools, on the
whole, have fallen considerably short of the standard reached last year. The percentage of failures
has rigsen from 14-4 to 22-7—more than a third. Without laying undue stress upon the standard
test, it is clear that any school where more than 40 per cent. of the candidates for standards fail
to show the minimum of attainment required by the regulations is in sorry case; but in twenty-
four of our schools the failures range from 40 to 100 per cent., a full third more approaching
closely the lower of these two numbers. In several instances I have set down recent changes in
the teaching staff as an extenuating circumstance, but not without misgivings, as it is obvious
that this kind of apology must not be pressed too far. If it comes to be generally accepted that
the departure of a fairly capable teacher a few weeks before the examination is to result, almost
as a matter of course, in the falling to pieces of his past work, it will assuredly become a question
whether work of so fragile and ephemeral a kind is of much practical value. Nor is it exactly
the duty of an examiner to be constantly racking his brains in search of almost undiscoverable
excuses for blank failure—excuses, it may be added, that are rarely, if ever, needed by those who
really understand their business.

It affords me much pleasure to be able to record a marked and very general improvement in
the two subjects to which special and most unfavourable reference was made in last year’s report
—reading and writing. * It will be remembered that I found it necessary to condemn in strong
terms the inefficient manner in which these all-important arts were being taught in a large pro-
portion of our country schools, and that a distinet warning was given that a severer test would
be applied in future. The warning has evidently been taken to heart in all but those few instances
where all warnings are thrown away. In spite of the stringency of the neWw test, no more than
143 out of 3,746 standard scholars have fallen short of what was required of them in reading, the
number of those whose handwriting was condemned being only 101. It is not too much to assert
that if the same tests had been applied to last year’s work the number of failures would have been
far more than doubled. As it was in the junior classes that the deficiencies in reading and writing
were most marked, so it is in these same classes that the greatest improvement has been effected.
It must not, however, be inferred that the highest degree of excellence attainable by the application
of even a moderate amount of skill and industry to the teaching of these two subjects has yet
been reached. Some, indeed, of the most obvious means that I have repeatedly pointed out as
lying at the very foundation of success are stil] systematically disregarded. Comparatively few
schools, for instance, are even yet supplied with what has been for some time insisted on in
England—two alternative reading books; while the grouping of words, without which the true

" sense of a passage is quite undiscoverable by a listener, is still insufficiently attended to. The
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proper position of the scholar while writing is almost universally neglected. Children who are
carefully drilled out of doors as to the right carriage of the body still sprawl in the awkwardest
postures while going through a writing lesson under the eye of their unobservant teacher, the pen
being held in every way but the right one. And yet the majority of our teachers have passed
examinations in ¢ school management”’! None of these matters will be overlooked at next year’s
examination.

With regard to the other subjects included in our school course, it may be affirmed thas,
generally speaking, this year's arithmetic was not by any means so satisfactory as that of the pre-
vious year, the failures in the Fourth and Fifth Standards being nearly twice as numerous as
they were in 1887. I cannot pretend to account for this falling off. There was certainly no increase
in the difficulty of the papers set.

Grammar, also, seems to have got less than its due share of attention, if any reliance can be
" placed upon the formidable array of bad marks in this subject. There appears, indeed, to be some
misapprehension as to the necessity for teaching formal grammar. It may be an open question
whether it is worth while to bestow much pains upon instilling into children who have so many
other things to learn, and so short a time to learn them in, the exact difference between a noun
clause and an adverbial clause. The time thus taken up may, conceivably, be better spent in
modelling little figures in clay, or in “ developing the pupils’ sense of form and beauty ” by fashion-
ing (on purely scientific principles) wooden joint stools—a process much recommended, and dignified
by the title of “ sl6jd.” But it is by 110 means an open question whether the pass subjects specially
laid down in the department’s syllabus shall or shall not be taught. Whatever the law enjoins
must, until the law is repealed, be carried ont. On the other hand, the essays and letters of the
more advanced scholars are more simply written, and show fewer traces of what may be styled
pedagogic English,

In geography, as no attempt is made to exact from the children the namnes of obscure places,
my examination not going beyond the broader outlines of the subject, the modicum demanded is
usually fairly well supplied ; this subject, formerly far too prominent, being now reduced to its com-
parative unimportance. :

History is treated in much the same fashion. The small fraction of the school day that can
be spared for this matter is mainly devoted to the more salient and picturesque points, such as are
likely to strike a child’s imagination, and are therefore not so liable to be utterly forgotten as ¢ the
provisions of the Constitutions of Clarendon,” or  the articles of the Treaty of Utrecht.” All my
examinations in history, and many of those in geography, are now taken orally.

What is somewhat ambitiously termed * science ~ gets its fair share of attention. The same
may be said of drawing.

_ Binging by note is now more generally and more systematically taught than it was, especially
in the town of Nelson, the results being most satisfactory.

Needlework is generally very caretully taught. ,

Recitation of poetry (in listening to which I have this year devoted more time than could well
be spared from more important work) is very unequally taught, the performances ranging between
excellent and execrable. - With regaxrd to the quality of much of the stuff committed to memory, I will
simply say thatit is pitiable that such pure doggrel as «“ The Two Crossing Sweepers”” and “ Little
Jim 7 should still find & place in ¢ Nelson’s Readers,” and that it is still more pitiable that so many
of our teachers should have no better taste than deliberately to choose such sorry rhymes for reci-
tation. :

What may seem to an outsider a very trivial matter has for some time seriously cramped the
work of many of our schools—the want of a sufficient (in some instances of any) supply of fools-
cap for the use of the older scholars. Without some practice in paper work, independently of
writing in copy books, scholars caunot possibly acquire that neatness and orderly arrangement of
their work which will prove of such service to them in after life. Much of the slovenly paper work
that I see on examination day is due solely to this deficiency. The modicum of writing paper to be
supplied to each scholar ought no longer to be left to the discretion of the School Committees, who
can hardly be supposed to be fully acquainted with so purely technical a matter. The minimum
really needed having been fixed by the Board, no school should be left unsupplied with what is
really one of *“ the tools of the trade.” ‘

The discipline of our schools, with scarcely an exception, still deserves warm commendation,
while little fault can reasonably be found with the manners of the children, either when in school
or (so far as my own observation has extended) when they are out of doors.

There isone evil practice on the part of our teachers so general and of such long standing that
a reference to it ought no longer to be withheld. On meeting a newly-appointed teacher for the
first time I am greeted, almost as a matter of course, with the stereotyped formula, “ I found the
scholars very badly grounded, and generally backward,” and this, no matter how capable or success-
ful the speaker’s predecessor may have been. The want of esprit de corps, of generosity, nay, in
some cases even of truthfulness, shown by such disparaging statements need hardly be insisted on.
It is indeed fortunate for themselves that our teachers are not judged by their fellows, but by an
independent examiner who has no sinister interest in depreciating their work. Otherwise it might
be shown out of the mouths of the teachers themselves that almost every one who has left a school
was incompetent, and that it is highly probable that the selfsame verdict will be passed by his
successor upon every one who is still in office.  Closely allied to this, though more venial, is the
habit of extenuating the breakdown of a school at examination by the most frivolous and irrelevant
excuses. A few of these, culled from last yecar’s abundant experiences, will serve to illustrate my
meaning. The following are among the pleas gravely put in: “ That only eleven months and a
half had intervened between the two examinations;” *that only four days’ notice of an intended
examination had been given, rendering the children nervous;” * that a particular class had not been
examined on the precise day expected, but was taken two days later, whereby the scholars were
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demoralised.” Such futilities impose on no one, and, if nothing better can be said, then would it
be better to say nothing. The unwillingness to accept frankly an adverse decision with which
our colonial youth have been charged would seem to have extended to some of those of a larger
growth.
I have, &c.,
The Chairman, Bducation Board, Nelson. ' W. C. Hobasox, Inspector.

SumMmary oF ReEsurnTs FOrR THE WHOLE DISTRICT.

: Average Age
Standard Classes. Presented. | Absent. | Excepted. | Failed. | Passed. of those
that passed.
Yrs. mos.
S 7 96
S6 298 13 8 64 213 13 7
85 500 29 30 146 296 12 9
S4 673 40 30 159 444 11 10
S3 709 37 44 178 450 11 0
S2 760 30 36 130 564 9.9
81 718 26 16 80 596 8 9
P. 1,698
Totals 5,462 175 164 57 | 2,562 *
* Mean average age, 11'2 years. - |
GREY.
SIR,— Education Office, Greymouth, 31st March, 1889,

1 have the honour to present my third annual report upon the schools of the dis-
trics.

The number of schools to be examined this year was twenty ; the number at the end of 1887
was eighteen. The new schools are at Richardson and Ngahere, on the line of the Greymouth
and Reefton Railway, and the construction of the line may be considered the principal cause
of their necessity. Owing to the very inclement and unseasonable weather which prevailed at
the end of last year I was compelled to postpone the examination of two of the schools—viz.,
Kynnersley and Teremakau Settlement—the two outposts of the district, at opposite extremities
—until this year. The following table gives a means of comparison with the work of the previous
years :—

—_— 1885. 1886. 1887. 1888.
Roll number on day of examination ... | 1,383 1,484 1‘ 1,518 1,724
Number of above who have already passe \‘
the standard course (Class S7)... 14 28 [ 7 9
Within standard classification ... 872 994 | 1,058 1,158
Number enrolled in standard classes present ‘
at examination .. 828 830 | 972 1,050
Number promoted to a higher standard ... 579 594 | 676 808
Percentage of promotions— | | !
On roll number of school ... e 4187 40 I 446 | 46-8
On roll number of standard classes ... 66-4 59-7 i 64 69-7
On number present in standard classes 69-93 715 70 83-8
Mean of average age in standards . 11ly. Im. [ 11y. 4m. 1ly. 6m.
Mean of average age of those who passed ... 1ly. 6m. . l 1ly. 5m. 11y. Tm.
Percentage of passes in standard pass sub- ’
jects 85 ‘ 78 78

The result of the comparison may be considered decidedly satisfactory, especially when due
allowance is made for the impediments to good progress. Taking the widest comparison allowed by
the table—viz., that between the years 1885 and 1888—we find the following increases: In roll
number, 341 ; in number of scholars within standard classification, 286; in number enrolled in
standard classes who were present at examination, 222 ; in number promoted to a higher
standard, 229. Comparing the two years as to the percentage of promotions the result is very
favourable, as reference to the table will show.

The various appendices attached to this report supply a large amount of information in detail,
and the following table gives particulars concernirg class and additional subjects :—

4—FK. 1s.
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— ’ 1886. 1887. 1888.
Percentage on class subjects—
Drawing 48-9 64-0 68-9
History 49-9 350 37-2
Geography . 54-0 420 50-8
Elementary science and ob]ect lessons 556 530 620
Mean percentage on class subjects 52-1 485 647
" Average of marks for additional subjects (possible total,
20 for 1886, 25 for 1887, 40 for 1888)—
Repetition and recitation 135 150 160
Drill and exercises 150 16-0 12-5
Singing 175 180 22-0
Needlework ... 165 17-8 225
Subject matter ... 150 120
Mean average 148 158

I am glad to be able to record a considerable improvementin the condition of Classes P. I. and
P.II. I have always expressed to the teachers my approval of what may, in contradistinetion to the
forcing process, be called the retarding process for these classes; and results testify to the correct-
ness of the opinion. In some schools Class P. IT1. took the prmmpal part of the work of Standard I.,
and acquitted itself most creditably. By sending the scholars into Standard I. well prepared for
the work of that class, greater security is furnished for effective progress in the subsequent
standards, and a safeguard also is provided against a child being tortured through the upper
standards while in too immature a condition of mental development. Where results have been
weak in these classes the matter has generally been beyond the teacher’s control. Take, for
instance, the Taylorville School as a case in point. Here we have nearly a hundred young children
in a room very much overcrowded, and under the charge of a lower-class pupil-teacher. No condi-
tions can be imagined likely to be more productive of not only unsatisfactory but also injurious and
mischievous consequences, or to tell with more fatal effect upon the work of the standards. No
infant class of such size should be trusted to any but a thoroughly-qualified female assistant.
Dobson and Greymouth Schools have also suffered during the past year from the overcrowding of
the lower divisions, but less than the Taylorville School from lack of teaching power. In both the
latter schools excellent work has been done in spite of their drawbacks. In the Greymouth School
the headmistress needs the help of an assistant, her staff being composed exclusively of pupil-
teachers.

I would strongly recommend the Board to adopt the following plan, by which both the
 Greymouth and the country schools would be benefited : That female teachers having charge of the

lower divisions in the larger country schools and those having sole charge of small schools be
allowed to spend three months in the Greymouth School. By this means these teachers would
acquire a knowledge of the best methods, thereby benefiting their own schools, and the Greymouth
School would secure the services of another teacher. -For this purpose the appointment of an extra
assistant teacher would be necessary, who would be unattached to the staff of any particular school,
but would temporarily occupy the position of the teacher going through the course of training. By
this means also Miss Weaver's capabilities as a kindergarten teacher could be made of service to
our country schools. A person who had never heard of the kindergarten system of teaching would,
after seeing the work performed by very juvenile fingers at the Greymouth School, recognise the
patent influence of such a mode of training, not only in its bearing upon ordinary school work, but
as a means of promoting patience, industry, skill, ingenuity, and cleanliness. That teachers having
charge of small schools produce good results in their infans classes without neglect of their higher
classes is proof of their industry and skill, and, comparing the general work of the smaller schools
with that of the larger, the former suffer nothing by the contrast.

Brapine.—In very few cases is an adherence to the exploded ¢ alphabetic method ” of teaching
reading to be found, it being generally superseded by the ¢look and say” method. The latter
system is, however, in the majority of cases but imperfectly used, sufficient importance not being
given to a thorough classification of words, or to the value of exercises in word making by the
scholars. In the upper classes there is decided improvement perceptible in the style and manner of
the reading, but the necessity for reforin still exists. Of fluency and audibility there is little to
complain. I was unable to thoroughly test the ¢ knowledge of the subject matter ” as I should iike
to have done; but evidence was forthcoming of much deficiency in this respect. Questions put

. with the intention of testing the knowledge of the pupil as to the meanings of the words met with
in the reading lesson too often were responded to with entire silence or ludicrous plunging. This is
no doubt attributable partly to imperfect and perfunctory methods of teaching, but quite as much to
the character of the books used. The Royal Readers are doubtless good books, and full of very
useful information, but for the ordinary primary scholar they are not by any means as interesting
as they might be, and in many chapters their flight is altogether too high. Wrong emphasis upon
syllables and upon words in sentences are two common defects, arising, however, from totally
different causes. The first is usually a habit contracted in the early stages, and may be corrected
and overcome by careful and diligent drill. The latter is intimately connected with that want of
knowledge of the subject matter to which I have already referred. Pattern reading by the teacher
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will remedy the first defect. The latter requires more skill for its correction. There must be capa-
bility on the part of the teacher of a graphic presentation of the subject, and the power of fixing
the attention and actively interesting the minds of his scholars. During the past year the Board
adopted my suggestion to introduce Geographical and History Readers. From the use of these
books I expect favourable results in the reading and the subjects of which these books specially
treat. Referring again to the necessity for giving pattern examples of reading, I would strongly
impress upon some teachers the necessity of first amending their own imperfections. TFor a teacher
to read defectively means that the fault will be fixed almost ineradicably with the scholar.

Wririva.—In this subject also I have pleasure in noticing improvement, though a great deal
yet remains to be done. The introduction of ruled slates, and making their use compulsory, have
been productive of benefit in the lower classes and will bear good fruit in the upper. The New
Zealand copy books are now generally used, and teachers express themselves satisfied with them.
At my first examination of the schools I found pretty generally that the writing of Standard ITT.
was nothing but a cramped and often illegible scrawl. The use of the ruled slates and of the copy
books referred to has been productive of much benefit in this standard, and some of the writing
presented was exceedingly good. By insisting on the use of double lines until Standard IV. is
reached, and the initiation of that standard gradually into single-line writing, scholars leave
Standard IIT. with a large bold style of writing, and there is room then in the progress to
Standard VI. for the processes of improvement in quality and diminution in size which appear to
naturally go together. These precautions are, however, insufficient of themselves to procure good
writing. Blackboard demonstrations and corrections cannot safely be omitted, and the posture of
the scholar and the manner of holding the pen must be attended to. In Classes P. I. and P. IL,
and Standard 1., good slate writing is generally found, but when the scholar proceeds to the use of
the pen a complete change takes place. This can only be prevented by very thorough and pains-
taking drill in posture, holding the pen, &e., before an attempt to write is made. ‘When writing is
begun the teacher should teach stroke by stroke and letter by letter with the aid of the blackboard.
Pamnstaking care at this stage would prevent much after trouble, and we should see a much greater
absence of such imperfections as badly-made letters, grotesque-looking capitals, incomplete joiriings,
strokes not touching the lines, &c. In the upper standards the scholars should be practised ocea-
sionally in writing a dictation exercise on paper without lines.

Drawing.—In this subject the district must suffer from the absence of the opportunities for
training enjoyed by teachers in more favoured districts. Still, on the whole a good measure of
success has been achieved, and the work produced bears testimony to laudable effort. I am of
opinion that in the smaller schools the time which can be devoted to the subject is insufficient to
produce a good standard of excellence, but if only a small minority of the scholars have a latent
talent developed the result may be considered satisfactory. I have examined the drawing books
in the same way as the copy and exercise books. The work is, generally speaking, quite as good as
can be expected, and the books in most of the schools are neat and clean.

ArrrEMETIC.—In this subject the results as a whole are not by any means disappointing. As
may be expected, considerable variation exists, not only between different schools, but between dif-
ferent classes in same school. For the two last examinations I have given a part of the questions for
the lower standards in words, and with good effect upon the notation and numeration ; for there is
decidedly less of that stumbling noticeable at my first examination. The introduction of slates
ruled in squares for the lower classes, and exercise books ruled in the same way, has been beneficial
in causing greater care in arrangement, and the figures are much better made. I have in extremely
few cases had to complain of anything approaching illegibility. Standards I. to III. have, gene-
rally speaking, done excellent work. With much good work Standards IV. to VI. exhibit a consider-
able degree of weakness. Problems and variation in the statement of sums were the principal
stumbling blocks to the lower classes. For instance, if the question were, ¢ Subtract 27234 fromn
98267 ”’ the sum would be worked quite correctly; but if it were stated, < What is the difference
between 98267 and 27234 ?” inability to grasp the meaning of the question caused failure. Again,
if the question were, «“ If a farmer bought twenty cows for £180, how much did he pay for each ?”
multiplication would often be used instead of division. The principal causes of failure in this sub-
ject appear to be, for the lower classes, incorrect notation and imperfect knowledge of tables, with
want of sufficient exercise in simple mental calculation; in the upper classes, the want of sufficient
mental practice and too great a dependence upon test cards. Blackboard work with right methods
is decidedly more valuable than the exclusive use of test cards. In Standard IIL. the principal
difficulty experienced seemed to be the statement of a compound addition sum, the figures being
often copied incorrectly and placed under a figure of a higher or lower value. The following ques-
tion was seldom managed successfully: “A boy put in the savings bank 2e. 6d., 4s. 6d., 9s., and
8s.11d., and drew out half a crown: how much was there left in the bank?”’ Thorough mental
exercise would rob this sum of its difficulty. Practice and reduction were strong features with the
Fourth Class. Bills of parcels caused failure, because it is not shown that they are merely a prac-
tical application of practice ; and how indifferently they are taught in the Fourth Class is proved by
the frequency with which the Fifth Class also fail to work them correctly. The misstatement of a
proportion sum often given by Fifth Class scholars exhibits a misconception of facts which would, I
think, be less liable to occur if less reliance were placed on the rule of three. I would strongly
recommend & more common use of the method of unity, which helps to train and develop the
mental faculties, a virtue that can hardly be claimed for & mechanical process. In fractions there
would be less bungling if diagrammatic methods of teaching them were more generally adopted. In
“Gladman’s Bchool Method ” there is a very good representation of the process, and such a diagram
placed upon the blackboard and carefully explained would give a grasp of the subject which no
amount of lecturing will produce. If fractions, divested of technicalities, were introduced in
Standard IV., the progress of that class would be materially helped. The chief evidence of how far
arithmetic is a merely mechanical process is to be found in the difficulty experienced by scholars of
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the Sixth Standard in dealing with sums in the lower rules. This also shows how little the neces-
sity for constant revision is realised.” Though I am compelled to call attention to some imperfections,
I can with pleasure testify to the fact that the general work shows strong tendencies toward
improvement. Mental arithmetic was decidedly better done, and the practice of finger counting is
much less common. Mental work, combined with a judicious use of the blackboard, is the true
remedy for the existing defects; and teachers would find benefit from a less exclusive attention to
such problems as are likely to be given on examination day, and the substitution of systematic
exercises in general principles, by means of easy examples. 1 strongly recommend to the notice of
. teachers Gardiner’s «“ How to teach the Method of Unity,” and ‘“How to teach Arithmetic,” by
J. T. Livesey, as books which can furnish invaluable suggestions upon the subject.
SpeLLING AND DictaTioN.—The spelling of the lower classes was uniformly good, reaching in
some schools to a very high degree of excellence. The classes above the third were less perfect.
" The Fourth Class was on the whole fairly good; but weakness in Standards V. and VI. was too
often perceptible. Scholars in-the Sixth Standard should certainly be capable of writing a short
letter without making any serious mistakes in spelling; but Iam afraid that many scholars pass
through this standard who could not write a letter upon ordinary topics without danger of
disfigurement in this respect. It is not altogether from words which may be considered difficult
that the dangerproceeds.  The mistakes foundin the work of the Fifth and Sixth Classes consisted
too often of placing ¢ there” for ¢their,” ‘“where” for ¢ were,” “to” for ‘too,” &ec. Such
mistakes as these are the outcome of the substitution of mechanical work for mental development,
and of the absence of proper stimulation of the faculty of attention. Carelessness also has its part
in the matter. The number of corrected words met with in- the dictation papers is a proof of this.
The only effectual remedy is for the teacher to regard and treat every alteration as a mistake.
Words having the same sound but spelt differently should be more frequently used as exercises,
and always used in sentences contrasting the two words. Upper class pupils should always have
a fairly good dictionary as part of their book equipment, and should be strongly enjoined never to
write a word when they are uncertain as to the spelling.

GramMMAR.—The work in this subject shows strong contrasts. Standard III. in some schools
acquitted itself remarkably well; in others it was decidedly weak. Standard IV. on the whole
did very good work. The parsing was generally full and accurate, and in some schools compared
tavourably with the work of the upper classes. Standard V. exhibited generally a very good
knowledge of the subject, and Standard VI., with a few notable exceptions, did its work fairly well.
Weakness in derivation, and knowledge of prefixes and affixes, shows the necessity of greater
practice in word analysis. Some time ago I sent out to the schools a sample table showing how
words may be broken up; but results would show that my suggestion met with little appreciation.
Adoption of the plan would, I am sure, be productive of good effect upon both spelling and grammar.
Composition, while showing considerable improvement, still exhibits many points of weakness.
Incorrect spelling, absence of capital letters, and clumsiness of expression are too often met with.
Paraphrasing was given to Standard V. with most unsatisfactory results, the majority of the
scholars not attempting to alter the exact wording or arrangement of the piece of poetry given.
This is an invaluable exereise for teaching children to write clearly and correctly, and should be
more diligently and carefully practised. I would strongly advise an introduction to the adverb
in Standard I1I., and simple analysis in Standard III. or IV. I would also impress upon teachers
the value of constructive exercises. A sensation of power is created when a child sees on the
blackboard before him a sentence or word of his own building, which is of great value and effect.
Though derivation is allotted only to Standard VI., the teacher who thoroughly understood his
work would begin in Standard V. to give lists of the principal prefixes and affixes, with their
meanings, to be learnt, and also the most commonly-used Latin roots. For this anticipation of the
requirements of the programme he would find himself well paid in the effect upon the spelling and
composition of the Sixth Standard.

Geocraray, —Standards I1., ITT., and IV. did well in this subject. The weaknesses in Standards
V. and VI. were prineipally shown in the difficulty experienced in connecting events or information
of any kind with places, and when given it was generally in a very meagre form. Physical geo-
graphy showed great lack of knowledge. IXven where there was some approximation to the know-
ledge there was great want of lucidity in giving expression to it. Geography is one of those
subjects which may be most eagily prevented from becoming mere memory work, and yet memoris-
ing is still the most noticeable feature of the work. It is a subject which can to the child be made
intensely interesting, especially where the natural features of the country are a part of the every-
day scene; and it may be used as a training subject in habits of observation. The Board has
sanctioned the introduction of the Geographical Readers, the series to be used being Longmans’s. I
anticipate benefit from their introduction, provided they are used in a proper manner. They should
be treated not as containing particulars to be committed to memory, but as aids to oral lessons
given before the map, and if a blank map be sometimes used so much the better. The spelling of
geographical names is much better than formerly, but there is still need for reform in this respect.
Mapping is generally well done ; but in one or two schools there was great trouble taken to make a
display by outlining with coloured pencil, and the location of places was extremely defective.

GeNeERAL.—In class subjects most satisfactory results are shown, while in additional subjects
the standard of last year is barely maintained. History is a very weak subject in all classes, the
work best done being the list of sovereigns, with dates of accession, it being also the least important.
Marcus Ward’s History Readers have been introduced this year, and from their use I anticipate
improvement in the mode of treating the subject. The existence of a carefully-chosen school
library would have considerable effect in promoting a taste for history. A child who has read
« Harold,” ¢ The Last of the Barons,” «“ The Fair Maid of Perth,” ¢« Waverley,” * Ivanhoe,” “The
Talisman,” « Westward Ho,” &c., will have derived more benefit than from any mere craraming of
dates and disjointed facts, inasmuch as he will see that history has its attractive aspects, and be
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influenced accordingly. In one or two schools a branch of science has been taken up with moderate
success. - The Science Readers published by Thomas Hughes are to be introduced, and are admi-
rably adapted for use in our primary schools. TIn a few schools object lessons have been given,
the best results being observable at the Greymouth School, the observation.and interest of the
children having been enlisted. Recitation i1s very well done in some schools; in others the
memory work is good, but style very defective. Mrs. Greenwood kindly undertook the examina-
tion of the sewing, and her report speaks favourably of the work. Drill is attended to. A few
schools only practise anything like an extended method, the majority confining the work to the
simplest movements. Taylorville School still maintains pre-eminence as attempting the wholes
programme. In that school singing is well taught, and the time passed in listening to the render-
ing by the combined standards of some pieces from the ¢ Blackbird Series” furnished a pleasant
experience ; and the same can be said of the action songs by the lower classes in the Greymouth
School. In both schools much skill is shown in the teaching of this subject. Unfortunately, the
subject is too seldom attempted. Considering the discouragements experienced by our teachers
during the year by reduction of staffs and salaries, they are to be complimented upon the proofs of
eaxrnest and painstaking effort supplied by the examination.

Of the discipline of the schools and the behaviour of the scholars thers is not much complaint
to be made. The weakest in these respects is the largest and most important school in the district,
as evidenced by the amount of wanton mischief to the school property which has been committed.
The Totara Flat School deserves honourable mention not only in these particulars, but for the
general quality of the work and the position it occupied at the scholarship examination. It is
hardly necessary to say that good work is impossible without thorough discipline ; but I may point
out that in a school where the classes are composed of mixed sexes the discipline has an important
bearing upon its morality. I hadin only one or two cases to exercise a very strict watchiulness
during the progress of the examination, and that I had only once to insist upon the repetition of a
lesson—on account of liberty taken during my absence—may be taken as proof of the generally good
tone which prevails. Our teachers evidently recognise that their responsibility is not limited to the
proper performance of the requirements of the syllabus, but that they have also the higher duty of
moral training to attend to. In connection with this I may point out that example is more power-
ful than preaching.

Reports are attached upon the scholarship, pupil-teachers’, and Watkins’s medal examinations,
and it must be admitted that little pleasure is derivable from their perusal. Several reasons can be
found for this result. I must take my share of blame in the matter, in that I allowed the dispute
which arose two years ago in connection with the Greymouth School to influence me in relaxing my
requirements for the upper standards. That a person high in authority at the time adopted the
views expressed by the malcontents may be accepted as some palliation of my error. Concerning
the pupil-teachers, I hope that the new Education Bill, if it become law, will lead to some provision
being made for giving pupil-teachers a wider and more liberal training. At present the narrowness
of the groove in which they move must act injuriously upon the youth of the colony. I am of
opinion that to make the system a success it will be found necessary to shorten their working time,
and allow more time for study with less jaded faculties. It is almost too much to expect young
people to do a hard day’s teaching and then proceed to their own studies. The matter is one
which cannot be successfully dealt with under the present system of administration. I would
advise the Board to dispense with pupil-teachers so far as the country schools are concerned, and
substitute monitors. The Greymouth School properly managed and conducted can alone furnish
the instruction necessary to enable pupil-teachers to meet the requirements of the Government
programme. To insure the obtaining of the best possible material I would recommend the Board
to throw open to the whole district the position of pupil-teacher in the Greymouth School, fitness
to be decided by the marks obtained at the Sixth Standard examination, coupled with the Inspec-
tor's report as to the suitability of the candidate in other respects. Such a provision would, I feel
sure, prevent any after revision of the pupil-teacher lists, and would obviate the injury sustained
by those who have been induced to enter a profession for which they have no special aptitude. It
would also prevent the disappointment and mortification experienced by the diligent teacher who
has expended his trouble upon hopeless material.

I am glad to be able to record the success of the Board’s attempt to establish a District High
School in Greymouth. It is barely two years since the change took place, and already good work
has been done and satisfactory results achieved, as reference to the special report attached hereto
will show. I hope that an improved financial position will enable the Board to give the teachers
a substantial token of appreciation of their efforts in the shape of an amended schedule of salaries.
It is matter for surprise and congratulation that, with the very inefficient payment given in many
cases, such satisfactory results should be produced. I acknowledge with pleasure the assistance I
have generally received from Committees in any efforts I may have made for the improvement of
the schools. At the same time I must express the opinion that the passing of the Bill proposed by
the present Minister of Education would be productive of a purer administration of educational
affairs. At present, if an Inspector finds it necessary to report unfavourably of the management of
a school, either Committee or Board takes up the cause of the teacher, with, in some cases,
calamitous resulfs to the scholars, whose interest, I need hardly say, should be paramount to all
other considerations. I have, &c.,

Epwarp T. Rosinson, Inspector.

The Chairman, Education Board, Greymouth.
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SuMMARY oF RESULTS FOR THE WHOLE DISTRICT.

Average Age
Standard Classes. Presented. Absent. Excepted. Failed. Passed. of those
that passed.
Yrs. mos.
8S7 10
+ S6 64 6 1 20 37 14 5
S5h 136 10 2 35 89 13 3
S 4 206 a7 7 68 104 12 6
S 3 234 25 8 35 166 11 0
S 2 265 19 5 37 204 9 11
S1 2592 21 4 18 209 8 7
P. 557
Totals . 1,724 108 27 213 809 *

* Mean of average age, 11 years 7 months.

WESTLAND.

Sir,—
I have the honour to submit my fourteenth annual report on the primary schools in the
‘Westland District :—

The number of schools in operation during the past year was the same as at the date of my
last report—namely, twenty-four, all of which, with one exception, have been examined, and nearly
all have received one or more visits of inspection. The Lower Kokatahi School was closed by the
Committee at the time fixed for the examination, and the circumstances under which it was closed
are well known to your Board. The number of children on the rolls of the schools examined was
1,790, and of these 1,181, or 66 per cent., were presented in standard classes. This is about 1
per cent. more than the proportion existing between the corresponding figures for 1887. The per-
centage of passes on the roll number this year was 45°2, as agamst 45-7 in 1887 ; and the percentage
of passes on the number actually examined was 77, as against 79 for the year 1887—a decrease of
2 per cent. As it is manifestly impossible that an improvement can be recorded every year (or
otherwise our schools must by this time have approached absolute perfection), it is not necessarily
a subject of regret that so much (I might almost say so little) of the educational results of the year’s
work as comes within the grasp of mere statistics should exhibit the decrease above indicated, or
even a greater one. If it could be shown that this, or any slight lessening of the percentage of
passes, was fairly distributed throughout the schools of the district, there would be room for nothing
but satisfaction, since so small an increase might easily occur through a slight difference in the
nature of the examination. It will, however, be found, upon a careful consideration of the detailed
statements appended to this report, that this is far from being the case, the percentage of failures
(leaving out very small schools) ranging from 5 per cent. at Woodstock to 86 per cent. at Upper
Kokatahi.

Now, although, in common with all who have had many years’ experience in the examination
of public schools, I have always felt, and frequently expressed in my reports, that the most care-
fully-contrived system of examination by standards is, after all, but a rough and ready test of the
amount of instruction imparted, and only affords indirect evidence of the value of the true educa-
tion enjoyed by the pupils, yet I have rarely or never found.sa,tisfa,ctory evidence of the latter to be
attended by a serious falling off in the results of the application of the examination test; and I
think it is not unreasonable to expect that under ordinarily favourable conditions no school should
be considered as having given satisfactory proofs of its practical efficiency that produces more than
25 per cent. of failures, as calculated under the Government regulations, in which provision is made
for the exception of children failing whose attendance has been very irregular. This is supposing
that the class and additional subjects have also received a fair amount of attention; otherwise a
much lower percéntage of failures should be expected. Judging by this standard, and exclusive of
any extenuating circumstances, there are ten schools that have failed to come up to even these
moderate requirements. Of these, however, six are very small schools under sole teachers, some of
whom are so miserably paid that one is almost tempted to say that the results are quite eqnivalent
to the amount paid for them. But, although the individual teacher’s remuneration is wretched, yet
the cost to the State of the scholars that pass is comparatively enormous. As a rough method of
illustrating this, let us suppose that the cost of the scholars who pass is nine-twentieths of the
amount paid in salaries (and this is about the ratio of the passes to the roll number), then the cost
per pass ab the different schools is approximately as follows, where thg schools are arranged accord-
ing to the ascending scale of cost: Kumara, £2 2s. 3d.; Hokitika, £2 7s. 2d.; Gillespie’s,
£911s.7d. ; Okura, £2 16s. 3d. ; Stafford, £3 2s. 11d.; Waitangi, £3 15s.; Wanganui, £4 10s. ; Bruce
Bay, £4 10s.; Rangiriri, £4 17s. 6d; Upper Kokatahi, £21 5s. 3d.; Ross, £2 4s.; Woodstock,
£2 Ts. 8d.; Donoghue’s, £2 12s. 10d.; Blue Spur, £3 1s. 10d.; Goldsborough, £3 4s. 7d.; Kanieri,
£4 T7s. 7d.; South Beach, £5 12s. 6d.; Waitkukupa, £5 12s. 6d.; Arawata, £14 12s. 6d; Lake
Brunner, £33 15s. This comparison, so far as it goes, is, if anything, somewhat in favour of the
smaller sehools, on account of the number of children in Class P. at the larger schools, which also
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necessitates a relatively more expensive staff of teachers. Two of the larger schools have only just
passed the line proposed above to be drawn between unsatisfactory and satisfactory schools, and in
both cases the position occupied by these schools, so far as the pass subjects are concerned, is not
what might fairly be expected.

The mean percentage of marks for class subjects for the whole district was 32 in 1887, and has
increased to 34 for 1888. Tifteen schools have maintained or increased their percentages, and seven
have fallen below last year’s marks. The mean additional marks for the district show a decrease of
1 per cent., twelve schools having maintained or increased, and ten having decreased, their marks.
for these subjects. The figures corresponding to these for the whole colony in 1887 were 47-5 and
46-4 for class and additional marks respectively; so that in this respect Westland is considerably
behind the rest of New Zealand, the large proportion of small schools being partly the cause of this
inferiority.

The number of scholars absent on the day of examination exercises an important influence on

“the result. The percentage of the roll number absent in 1887 in the whole colony was 2-9, and in
Westland for the same year it was 5-2, while for 1888 it is 5, showing a slight improvement, though
still 2 per cent. higher than the mean of the whole colony.

Excluding the preparatory classes and the class above Standard VI., the absentees in the whole
colony for 1887 amounted to 46 per cent. In Westland for the same year the percentage was 8:2,
and for 1888 it is 7'9; showing again a slight improvement, but still exceeding the colonial average by
3-8 per cent. The following are the percentages of absentees at the principal schools in this dis-
trict, exclusive of Classes P. and S 7: Kumara, 9-9; Goldsborough, 13:3; Stafford, 4.6 ; Hokitika,
8:7; Kanieri, 8-1; Blue Spur, 7; Woodstock, 46 ; Upper Kokatahi, 17-6; Ross, 9:6; Donoghue’s,
5; Lake Brunner, 80. There were no absentees at Arahura Road, Humphrey’s, Okarito, Gilles-
pie’s, and Okura. I know that in some cases the children are kept at home by their parents on
purpose to enable them to remain longer in the same standards; and with this feeling—after the
Fourth Standard is passed-—I fully sympathize. I have long been convinced that the work of the
Fifth and Sixth Standards cannot be fairly and thoroughly accomplished by average scholars in less
than three years, and this time was allowed in Westland before the Government regulations came
into force. I think that if the work of Standards V. and VI. were divided into three sections, and
assigned to Standard V., Standard VI., and Standard VIL, far better and in every way more satis-
factory results would be obtained. The percentage of absentees in each class is as follows:
Standard I., 3 per cent.; Standard II., 6% per cent.; Standard IIL., 7 per cent.; Standard IV., 7
per cent.; Standard V., 13 per cent.; Standard VI., 16 per cent. This would appear to indicate
intentional absence in the higher standards, since of the two ordinary causes of absence—illness
and bad weather—the former would probably affect all clagses alike, and the latter the lower classes
more than the upper. It will be observed that there are forty-seven scholars in the district who
had already passed Standard VI. This is 2'6 per cent. of the roll number, and for the whole colony
in 1887 the percentage was 0-6. .

The last two columns on Table 2 contain, as required by the Regulations, remarks on (1) order
and discipline, and (2) manners. Under the first head there is little to complain of while the
scholars are under the eyes of the teachers, and in one or two schools the teacher’s temporary
absence from his class room could not be discovered by any alteration in the behaviour of the
scholurs ; but at others such absence, or even the diversion for a few moments of the teacher’s
attention only, is sufficient to produce what might almost be called an uproar. Than this there
could scarcely be a better test of the thoroughness and efficacy of the discipline. The highest ex-
cellence under this head certainly cannot be attributed to a school when the dismissal of the head
teacher’s class on an ordinary occasion is announced to a visitor in another part of the building by
wild shouts and & boisterous stampede through the passage; and this was until quite lately the
rule at one of the largest schools. As regards the manners of the scholars, under which head I
include their behaviour in the playground and on their way to and from school, &c., there is much
to be desired; but, since these are mainly the results of home influence and surroundings, and at
best can only be modified by a few hours’ daily attendance at the school, great allowance must be
made for any shortcomings in this direction. Still, much could be done at all schools, and is done
with good effect at a few, to cultivate habits of courtesy, respect, and (I use the word advisedly and
in its true sense) gentlemanly behaviour, notwithstanding the inexorable demands of the sixteen
subjects of the syllabus upon the time and attention of teachers.

The usual detailed statement of the results of the examination at the several schools is given
in Table 3. The six columns on the right hand side of the table show the aumber at each school
belonging to Classes P. and 8 7, the percentage of passes (according to the old method of
reckoning), the percentage of class subjects, the additional marks, and the ¢ combined result.”
The last column is formed by adding the mean percentage of the “pass” and * class” subjects to
the additional marks; and the total thus obtained shows as neaxly as it is possible to do the rela-
tive success of the schools in dealing with the difficulties of the standards. It must not, however, be
supposed that the differeénce in the figures set opposite any two or more schools is an accurate
measure of their relative efficiency, even as pass-making machines. Some of the schools have not
all the standards represented ; a few have only three this year. On the other hand, some have all
the standard classes with only one teacher, and with all classes in one room. Again, some schools
have no female teacher, and are consequently debarred from obtaining additional marks for needle-
work, and the girls at such schools are required to pass on the same terms as the boys. Some
teachers, notwithstanding their possession of certificates which authoritatively declare them (by
inference) capable, are really on their own showing quite incapable of teaching vocal music; while
some are similarly situated with regard to drawing ; and among both of these are to be found a few
of our best teachers.

Table 4 shows the number of scholars examined in the different pass subjects, and the number
that passed. The percentages of passes on each subject for the year under review and for the two
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previous years are also given. To pass in any subject it is necessary for the scholars to obtain at
least half the maximun number of marks assigned to it. From this table there would appear to be
a decline of 3 per cent. in drawing, 5 per cent. in arithmetic and writing, and 10 per cent. in
gpelling. While grammar has improved 10 per cent., and geography 5 per cent., on last year’s
results, writing remains the same. A fluctuation of 5 per cent. on these percentages is not a
matter calling for any remark or explanation, teaching, like every other occupation, being liable to
periods of prosperity and depression. Spelling is the only subject that seems to call for special
remark, as the percentages show an apparent decline during the last two years of 18 per cent. This
is mainly due not to anyreal difference in the quality of the work done, but to the greater severity of
the examination in this subject which I found it necessary to introduce, partly on account of its
intrinsic importance and of the weakness too frequently observable in the spelling of the other
written papers of the examination, and partly as an additional check upon the premature promotion
of scholars who, while weak in several subjects, often manage to escape failure, though really quite
unfit for promotion. Such scholars would no doubt be left in their old classes if the teachers were
allowed the use of their own discretion. I am quite sure that no scholar who failed through the severity
of the spelling test was really fit for promotion to a higher class. The weakness or, possibly, the
carelessness of the candidates for the scholarship in the matter of spelling has been remarked on
by the examiner more than once, and is more or less noticeable in all the written work of the ex-
amination, but particularly in Standards III. and IV., in which mistakes in the spelling of the
simplest and easiest words are abundant. Leaving out the seven smaller schools, where as a
rule only the lower standards are at present represented, Table 5 shows the percentage of passes
gained in each school in all the pass subjects.

Tables 6 and 7 give particulars of the marks for class and additional subjects gained at each
school, and require no explanation. Table 8 gives information respecting the work of the class above
Standard VI.

I will now make a few remarks upon the treatment of the prmclpal 1tems of the syllabus in this
district.

REApING is on the whole the most satisfactory subject of the programme. There are, however,
a few cases In which little attention appears to have been paid to it, and where pattern reading-—
the only way in which reading can be taught—is but an occasional oceurrence. The fault, much
complained of by writers on school method, of teaching discursively several subjects along with
reading, has no place in our schools. Perhaps the error is rather in the opposite direction, for the
questions asked to test the children’s comprehension of the subject of their reading lessons were but
poorly answered. In the First Standard the reading book is gone through so often during the year
that some of the children read (?) as well with the book shut as open. This will be remedied by
the resolution recently passed by the Board requiring Standard I. to read out of both the First Reader
and the Sequel.

WReITING gives a higher percentage of passes than reading, yet it is not, in iy opinion, quite so

satisfactory, in consequence of its limited practlcal application. I mean that while the passage for
transcription, by which the marks are awarded, is generally very well written, the other papers are
sometimes positively disgraceful as specimens of handwriting. The orthodox method of holding
pens, and the proper sitting position during the writing lesson, are seldom attended to with strict-
ness, and, although very good writing is occasionally produced by scholars holding their pens in
every conceivable manner, there is no doubt that better general results would repay attention to this
particular.

Ar1THMETIO, as usual, stands last with regard to the percentuge of passes, and is on the whole
the most' disappointing item of the examination. And yet this cannot generally arise from defective
methods of teaching, as all the scholars of any one class necessarily receive the same kind and
amount of instruction, and in every class in the generality of schools there are some very well-
executed papers in the subject. The disappointment experienced in this case must, I think, be
attributed to one or both of two faults in the scholars which are partially traceable to the teachers.
The first of these is carelessness in the work itself, and slovenly writing and figuring, to which
numberless mistakes can easily be traced; and the other I imagine must be a habit of copying
carried on during the year, thus concealing from the teacher a weakness which might otherwise
have been discovered and rectified. I fear, also, from what I occasionally notice during my
inspection visits, that the teacher does not make a practice of satisfying himself that the work
overlooked by other scholars has been correctly marked. The bill given in Standard IV. was raore
successfully dealt with on some former occasions. Mental arithmetic is not so much utilised as it
might be in the ordinary school work. I very rarely saw at my inspections any practical
application of mental to ordinary arithmetic. A few scholars in each standard received nearly full
marks for this subject at several schools, but the majority were decidedly weak.

GraMMAR exhibits some improvement, but the explanation of passages from their reading books
given by scholars in Standard V. and Standard VI. was as a rule very poor. The introduction of
this matter in the gramomar paper was a novelty in this district, though I believe it has frequently
been given in other parts of the colony. The fact is, as observed before, the Fifth and Sixth Royal
Readers contain too much matter of interest and importance to be mastered in a single year each,
though not too much to afford the necessary amount of practice in reading. I shall therefore next
year take all matter for the examination, excepting the actual reading; out of the first half of each
book. The composition of the upper classes was very good, what there was of it, but there was
sometimes so little as hardly to afford a fair criterion as to the capability of the ‘scholar for this
branch of the subject. The attempts by the scholars in Standard VI. to give the derivations of
words taken by themselves from a given paragraph in their reading books were not in many cases
successful, and some were mere random guesses.

GroerAPHY.—The questions in this subject were frequeatly answered incompletely. If asked
to give the names and positions of a few towns, mountains, &c., the nammes only would be given ;
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and in questions having reference to places of historical interest the historical fact would often be
mentioned, but the geographical fact omitted, as, ¢ Corunna, a battle in George ITI.’s reign.” A
conspicuous fault of many geography papers of the Third, Fourth, and even oceasionally of the Fifth
Classes is the abominable spelling of the nawmes. <« Edinburgh on the Further Forth,” ¢ Cotts in
China ” are examples. The mapping from memory was very well done by some scholars at schools of
all kinds, but for good “all round” map drawing Kanieri was as usual decidedly first, followed closely
by Kumara, Woodstock, and Boss. The mapping at Hokitika is as a rule very poor, although a
collection of well-drawn maps was always to be seen in some of the class rooms: these, however,
must have been copied, and not drawn from memory.

Hisrory asa class subject was fairly well dealt with in the higher classes, though it does not make
so good a show in these as it does in the Third Class, where teachers have the privilege of selecting
the events, &c., upon which their pupils are to be questioned. But in spite of this the answers of
the Third and Fourth Classes frequently gave the impression of being the result of learning by rote,
and evidently were totally destitute of any meaning in the minds of the scholars. In fact, in many
cases the children might have spent their time fo as much advantage in committing to memory a
column of advertisements from any old newspaper. Here are some answers: “ The feudal system
lived in the reign of William I.:” “ Magna Charta, a fleet formed in the reign of John to invade
England, &c.:” ¢ The discovery of America took place in the Stuart period ; 1t was that the people
signed a paper to have William ITII. for their king.” Perhaps the following answer from a Fifth
Standard scholar may have been intended for a pun: ** Wolsey was for many years Henry VIIIL.’s
soul adviser.” On the whole I am inclined to doubt that any benefit is derived from the presence
of history in the syllabus for classes below the Sixth and Seventh.

Drawing was a compulsory subject in the three lower standards, and was as a rule very fairly
accomplished at most of the schools. Some of the smaller schools, as might have been expected in a
subject requiring so much individual attention, and in its earlier stages, were even more successful
than the larger ones. As a class subject, drawing was taken up by half the schools in the distriet,
and with very fair results at one-fourth of them. At Stafford the higher classes made an attempt
at geometrical drawing, but the simple problem set was but imperfectly dealt with by the majority of
the scholars, although, judging from the condition of the freehand drawing, a large proportion of the
time allotted to this subject must have been devoted to that branch. The attempt, however,
showed a praiseworthy endeavour to comply with the full requirements of the regulations. Drawing
for the current year is a compulsory subject in the Fourth Standard, and geometrical drawing is
included in the syllabus., It will therefore be necessary to provide the schools with proper drawing
instruments. - I have, with the sanction of the Board, taken steps to provide a supply of the
indispensable articles, and should be glad to be authorised to obtain a set of models of the simpler
solids for each of the principal schools, as without them the teaching of drawing plans, sections,
and elevations cannot be intelligibly taught to young children. I have written to the Secretary
of the Science and Art Department at South Kensington for particulars as to the cost of those
generally used in England.

EreMeNTARY SciENCE aND OBsmct LEssons.—Elementary science is taught at most of the
larger schools, and in the Fifth, Sizxth, and Seventh Classes with a very fair amount of success.
The scholars of the Fourth Standard do not seem capable of even remembering correctly, much less
of understanding, what they have been taught, and this not necessarily through any fault in the
teaching, for the upper classes at most of the schools, which are taught either with the Fourth or
by the same teachers, give abundant indications of sound and intelligent instruction. The compara-
tive failure of the Fourth Standard is partly due to the immature condition of the intellectual
faculties at the early age at which the standard is passed, partly to the absence at some schools of
any apparatus, or even illustrative diagrams, and partly to the very limited time which it is possible
to devote to the subject. The answers given to questions set at the examination frequently display
a confusion of ideas indicative of an entire absence of any intelligent conception of the simplest
physical and physiological facts, occasionally relieved by a gleam of unconscious humour. The
following are a few specimens: “Sound is conveyed through the air by a number of books stood
upon their ends at equal distances, so that if you knock the first down,” &e. ¢ Wind is air in a
hurry.” ¢ The chief forces in nature are solid liquids and gases.” ¢ When the diaphragm is pulled
down the muscles of the arm stop contracting.” ¢ Because the arterial blood changes into venous
blood, that is why the skin is sometimes moist.” ¢ Blood vessels, veins and artilleries.” ¢ The
sternum is at the back.” ¢ The gas frick juice.” ¢ Digestion is the machine that keeps the
stomach rolling round and round.” One scholar, in answer to the question, * Describe the action
of the heart,” made answer, ““ The heart is deceitful above all thing.” The foregoing examples are
sufficient to bear out my assertion that, unless under exceptionally favourable circumstances, science
cannot be advantageously taught to classes below the Fifth. A little instruetion in bookkeeping,
with the easier cases of mensuration, such asg are required in land measurement and house work,
together with plenty of practice in mental and commercial arithmetic for boys, with dressmaking
and domestic economy for the girls, would seem to be a more rational preparation for scholars who
may shortly be compelled to turn their backs npon the work of the schoolroom to enter upon the
harder work of the world. The object lessons, so called, are in many cases merely lessons of
instruction, without any ¢“object,” or sometimes without even a picture of an object, before the
class. At one of our best schools I was certainly surprised to find an object lesson on ‘¢ cotton ™’
being given in this way, although two boxes of Oliver and Boyd’s object-lesson cards had been in
the school for years, and ““cotton’ was one of the set illustrative of the vegetable kingdom. The
Third Standard children were required to give a full account of one of the ““ objects ”’ contained in the
syllabus presented by the teachers,and the result was on the whole fairly satisfactory as to the facts
reproduced, but at nearly every school this exercise abounded with ill-spelt words—not long and dif-
ficult words only, but the very easiest and simplest. It is to be hoped that this does not indicate
disregard of the spelling by the teachers when examining these lessons on ordinary occasions.

5—H, 1.
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Mirirary Drint is taught at Stafford, Kumara, and Ross only, being especially good at the first-
named two. At all schools excepting the very smallest there is sufficient practice of ordinary class
drill to insure promptness of movement and orderly entrance and dismissal.

NeepLEWORK.~-The form of teaching needlework is gone through at all schools having female
assistants or sewing mistresses, but at three only does it appear to be taught in a satisfactory
manner. These are Kanieri, Stafford, and Woodstock. The sewing at most of the other schools
is, generally speaking, either inferior in quality, or the full requirements of the programme are not
complied with. I hear frequent complaints of the great length of time occupied in completing
pieces of work, and of parents being compelled to unpick and refix work that has been badly done
or improperly “fixed " at school. Hxcepting the three named, no school has received more than
half the marks allowed for this subject. I should be glad if T could believe that want of time is the
- only cause of this shortcoming, but I fear, seeing that the work is well done at some schools,
where, owing to the smaller staffs, the time is even more limited, that there must be somewhere
a want of interest, not to say zeal, in this part of the school routine, which results in a somewhat
perfunctory performance of it. - At Hokitika, where the sewing is certainly below the average
quality, it seems a pity that the Committee should have thought it advisable to shorten the weekly
school time by two and a haff hours. Inview of the almost universal outery for technical education,
T think the time has arrived when the claims of the girls should be considered. Now that there is
scarcely a cottage in the land without its sewing machine, the programme for sewing might be
amended by confining the work to such operations as cannot be performed by that useful imple-
ment—e.g., mending, patching, darning, &c., for the junior classes, and by introducing dressmaking
(including all kinds of garments). It is a well-known fact that in even the poorest families
much money is spent annually in paying for the making of the clothing of the children and their
parents, which might be just as well and far more economically made at home, where there are
girls in the family. Dressmakers are now so plentiful that there should be no difficulty in obtain-
ing the services of a thoroughly competent person to attend at all the principal schools within easy
distance of any given centre, on certain fixed mornings or afternoons, to give instruction to the
elder girls and female pupil-teachers in the mysteries of measuring, ecutting out, and fitting on.
The sewing might very well be divided into three classes for plain work, mending, &c., under the
charge of the ordinary teachers, with an advanced class to be instructed by the visiting mistress in
the subject before mentioned. At the larger schools the addition of a sewing machine to the school
apparatus would be attended with great advantage, and might be the means of removing one of the
causes of complaint mentioned above; and expertness in the use of this now universal piece of
domestic mechanism would be of practical value to the givls in after life.

Purin-tEAcHERS.—It has been pointed out to me by the friends of several pupil-teachers that
their examination, if held at the usual timne, would virtually deprive them of the benefits of the
greater part of their holidays, since they felt obliged to continue their studies up to the day of
examination, whilst some might also desire to sit for the E certificate, which they could not do if
the two examinations were held simultaneously. To meet this reasonable objection I fixed upon
an earlier date, and I believe that the change has given general satisfaction. Three pupil-teachers
were examined for admission to the first class, and all passed with credit. HFight passed the
examination for the second class, three with credit. Four were entered for the third class and passed,
two of them gaining credit marks. Two came up for the fourth class, one passing and one failing.
In addition to the ordinary compulsory subjects of the examination the pupil-teachers of the Hokitika,
8chool took up Latin as an optional subject ; but the result was not equal to last year’s work at the
same school. The pupil-teachers at Stafford also entered for Latin, but, judging from the very
meagre results, the time occupied would have been better employed by one of the two in a more
thorough attention to arithmetic, in which subject she was very weak. The performances of the
pupil-teachers, as will be seen by the table attached, were on the whole very satisfactory. The
pupil-teachers’ exercise books were inspected during the examination, and I noticed considerable
improvement in most of those that gave occasion last year for some adverse criticism. There was
only one pupil-teacher whose books called for severe censure, some of the exercises being written
in so hasty and slovenly a style as to be barely legible, particularly those on algebra, which I had
the utmost difficulty in deciphering. I took an opportunity of privately speaking to the writer on
the subject, and I hope there will be no cause for complaint on this head at the next examination.

I have been informed that certain pupil-teachers have been compelled to obtain and pay for
assistance in their studies from a teacher outside their own school. This course, if necessary to
enable the pupil-teachers to succeed at their examination, may be a very prudent one so far as the
interests of the pupil-teachers are concerned, but it is attended by a great disadvantage—namely,
that it has the effect of screening the alleged incapacity of the head teacher, who is paid by the
Board for giving the instruction demanded by the Regulations, It is, of course, quite impossible to
distinguish between the results of this dual instruction ; consequently, whether entitled to it or not,
the credit of success or the discredit of failure can only be assigned to the person responsible to the
Board. The following passage, extracted from my report for the year ending the 81st December,
1882, has a direct bearing upon this matter : ‘“ For reasons into which I entered very fullyin a letter
to your Board in May, 1881, I consider that certain conditions should be complied wish before the
Board burdens itself with the responsibility and expense of training up young persons for the office
of teacher. One of these conditions is that the head teacherof the school be thoroughly competent,
not only to teach, but to train in good methods of teaching, the pupil-teachers committed to his
charge.  Another should be that the school itsell be sufficiently large to afford ample oppor-
tunity for the practice of every branch of instruction required under the Standard Regulations,
and that the person proposed for appointment be not merely the most snitable that can be selected
from amongst the scholars, but absolutely fit for the position. These desiderata might be secured by
some such regulations as the following : (1.) No head teacher to be intrusted with the teaching
or training of pupil-teachers whose certificate is of a lower class than D. (2.) That no school
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having less than sixty scholars on the roll shall bs allowed a pupil-teacher. (3.) That, in cases
where it may be deemed necessary to provide assistance to schools not entitled under the foregoing
regulation to the services of a pupil-teacher, stipendiary monitors be employed, as in England, under
regulations and at a rate of pay to be fixed by the Board.” If these suggestions had been adopted,
such a case as that referred to above could scarcely have occurred. I beg therefore to once more
urge upon the Board the propriety of adopting the above or similar regulations. To avoid
unnecessary hardships to individuals a clause might be added providing for the payment for the
ingtruction of pupil-teachers being made to any other competent person if, after a certain time to
be fixed, any head teacher should have failed to qualify himself as required by the proposed regu-
lations. '

Another question in connection with pupil-teachers has recently been brought under the notice
of the Board, and that is the teaching of drawing as a compulsory subject. As you are aware, a
resolution to that effect is still under the consideration of the Board. It is, however, a difficult
question to deal with, as drawing, to the full extent required by the Government syllabus, is, in a
minor degree perhaps than music, a subject which some otherwise excellent teachers would be quite
incapable of teaching, and it would be a very harsh measure to compel such teachers either to pay
for such instruction elsewhere or resign their appointments. It seems to me that the only remedy
must be found in limiting future appointments to persons who are prepared to undertake the
instruction of their pupil-teachers in every subject of the programme.

There is a remarkable difference in the interest apparently taken by head teachers in the
welfare and progress of their pupil-teachers. Some, I know, carry on their instruction up to the
very day of examination, thus sacrificing a considerable portion of their own well-earned holidays;
others seem to think that, having fulfilled the letter of the regulation, they have done all that can be
reasonably demanded, and as soon as the vacation arrives leave the pupil-teachers to their own
devices. There can be no doubt ag to which course is calculated to affect most beneficially not
only the pupil-teachers but the school, and through-it the teacher himself. The men who so
unmistakably show that they take a wide and liberal view of their duties and responsibilities will
in the long run be amply repaid not only by the consciousness of a duty heartily performed, but in
the earnestness and zeal with which such pupil-teachers will endeavour to co-operate with them in
the work of the school, if only to show their appreciation of the sacrifices thus made for their benefit.
The influence, too, of such an example of seli-denial and earnestness can scarcely fail to develop
and encourage the same earnestness in the other members of the staff.

ScroLarsarps.—The last report of the examiner of candidates for the scholarship draws atten-
tion to several shortcomings in some of the candidates, which have been noticed more than onee in
my own reports. The nomination of candidates by any one but the head-teachers of the schools is,
in my opinion, a very grave mistake, and, while it deprives the teacher of the power of dis-
tinguishing deserving scholars, it adds considerably and vexatiously to the labour of the examiner,
and has a tendency to reflect undeserved discredit upon the schools and upon the district generally.
It would be manifestly contrary to the interest of any teacher to hold back any candidate who had
& reasonable chance of doing well at the scholaxship exainination, and the idea that he would do so
under any circumstances could only exist in the morbid suspicion of some few parents possessed
with an overweening opinion of the transcendent abilities of their own offspring. I would therefore
again beg to suggest that, in future, nominations for the scholarship be received from the head
teachers of public schools, and from no other persons whatever. My opinions as to the present
method of distributing scholarships throughout New Zealand have been so often expressed that there
is no need to repeat them hers, more especially as they were adopted by your Board and embodied
in your report for last year and the year before.

Some alteration is evidently necessary in the Board’s scholarship regulations. Experience hag
shown that two years’ attendance at secondary schools is insufficient, as a rule, to give scholarship
holders under the present regulations the full benefits of secondary education. At present the
successful competitors are for the most part quite ignorant of subjects outside the ordinary standard
course, so that their attainments, however respectable in the ordinary subjects of the primary
schools, do not fit in with those of any class at the High School, and atleast a year’s time is lost in
gaining a good position therein. A remedy for this might be found by including some of the sub-
jects of secondary education in the competitive examination. This, however, would practically
limit the competition to the few schools whose teachers are competent to give instruction in such
subjects. So that it would appear that a better course to adopt is to extend the currency of the
Board’s scholarship to three years. This might be effected without any increase of the present
scholarship grant by dropping the competition every third year, which would then leave two
scholarships always current, as at present. Before the end of the third year the holders would
probably be able to secure some of the numerous scholarships open for competition at most of the
secondary schools. '

I have often thought that something might be done to supplement the small fund available for
scholarships in this district by opening a subscription for an additional scholarship, to be awarded
to the second in order of merit at the annual scholarship examination. It ought not to be impos-
sible to raise £50 a year by subscriptions for this purpose from amongst those who take, or profess
to take, an interest in the future prosperity of the rising generation in Westland. = Perhaps if the
Board notified its willingness to receive such subscriptions or donations, and to apply them exclusively
to this purpose, the suggestion might be received with favour by the public. Any person who is
blessed with a sufficiency of this world’s goods, and who desires to live in the memory of his fellow
citizens and their descendants, could searcely find a more effectual and beneficial method of gratifying
this honourable desire than by giving or bequeathing a sufficient sum of money to endow a scholar-
ship to be called by his name. In other parts of the colony there are many instances of such
foundations. T beg therefore most respectfully to commend this suggestion to the consideration of
all who are well on the ¢ right side " of their banker’s ledger.



BE.—1s. 36

The approaching termination of the second septenniad of my inspectorship naturally suggests a
retrospective glance at the educational condition of the district at the commencement of my tenure
of office, and a comparison of the nature of the school work during the earlier portion of that period
and at the present time. My earliest report having reference to a full year’s work was that for
1876, when there were only twenty-two schoolsin the whole district (exclusive of those under the 40th
clause of the old Westland Education Ordinance), and the roll number was 1,795. This, as youare
aware, includes the whole of the Provincial District of Westland, since unfortunately divided into
two, 8o that in the present small district we have two schools more than the whole province then
possessed, with an attendance about the same. The average daily attendance, which was then only
71 per cent., is 78 per cent. of the roll number, the increase being no doubt partly due to some
extent to the erection of bridges and improvements in roads and tracks. It is not, however, to such
statistics that I wish to direct your attention, but to the state of elementary education before the
Act of 1877 came into force and at the present time. In my report for 1878 I expressed a doubt as
to the possibility of introducing the new syllabus in its entirety without danger of considerable
deterioration in the work of the ordinary subjects of the Board’s old programme, and my experience
since has fully confirmed the opinion then expressed as far as the falling off in the results is con-
cerned. The following table shows the percentage of passes in standards for the year 1879—the year
after the introduction of the new standards—and 1888 :—

—_ 1879. 1888,
86 85 75
54 89 74
854 91 75
83 89 71
B2 97 81
S1 97 92

The difference in the percentages is of itself remarkable, but in addition to this a comparison
of the examination papers then set, particularly in the higher standards, with those used this year,
would show that a much higher state of efficiency was expected in 1879 than we could venture to
hope for at the present time. I am confident that if the same papers were put before the several
standards at the next examination the results would fall far below those recorded this year. The
work then required from the scholars was limited in the number of subjects as compared with the
standards of to-day, and the whole time of the teachers and scholars could be devoted to those sub-
jects with a thoroughness that it is vain to expect in any but the very largest and best schools, and
under the most favourable circumstances, at the present day. Itis only fair, however, to remind
you that the increase of the syllabus was fodowed by a large diminution of the Board’s income, and
that this necessitated a considerable reduction in the staff at the larger schools, and in salaries at
all. As a consequence, many excellent teachers, who had been attracted to Westland by the liberal
salaries then offered, soon sought and obtained situations elsewhere, The services of pupil-teachers
were substituted for those of an assistant teacher at most of the large schools; and all these circum-
stances, in conjunction with the increased demands of the syllabus, operated in gradually weaken-
ing the results of the teachers’ efforts in the ““pass” subjects, without, in my opinion, affording
anything like an equivalent for the thoroughness which was once undoubtedly the characteristic of
standard work in Westland.

I do not know how far my experience resembles or differs from that of the other Inspectors who
had charge of school districts before the Act of 1877 came into force, but I have very little doubt
that the same result, though perhaps in a minor degree, has followed throughout the colony. T do
not wish it to be supposed that the difference is as great at the few largest schools as it is in the
district generally. Such schools, having several adult teachers and a corresponding staff of pupil-
teachers, have been better able to bear the additional burden by division of labour. Nor do I think
thedepression will be permanent. Nodoubt, in the course of a few years, when all teachers will probably
be holding certificates in D and upwards, and when the pupil-teacher system (as well as the general
tendency of the whole course of instruction in public schools) shall have filled to overflowing the
teaching profession, very able teachers will be found willing—or unwilling—to take charge of
even the very small schools, which are at present necessarily in the hands of young, inexperienced,
and inefficient teachers, and then perhaps it will be possible in such schools to give a smattering
of elementary science, drawing, &c., without the sacrifice of solid attainments in the remainder of the
programme. At all events, we can but hope and strive for the best, and wait until a reflux of public
opinion shall bring about a reconstruction of the standard syllabus on lines better calculated to
equip the future generations for the industrial occupations of life, for which the great majority of the
children attending our public schools are in all probability destined.

Since the foregoing report was written, the question of adopting a uniform series of text books
for the whole of New Zealand has been brought under the notice of your Board by a circular from
the Southland Board, which refers to one issued by the Education Department, calling attention to
complaints of frequent changes of books in the public schools. The Board’s opinion is asked, first,
as to the desirableness of adopting a uniform set of books ; second, whether the Board approves of
certain books recommended by the Southland Inspector. With regard to the first question, I am of
opinion that a stereotyped uniformity in the educational work of the colony is on many accounts by no
means desirable, and as long as Boards-are in existence is, as a matter of fact, fortunately well nigh
impossible. The efforts of intelligent teachers are already sufficiently cramped by the hard and fast
rules of the standard, and, in addition, to compel them all to use exactly the same reading books,
for instance, would deprive the youth of the colony of the manifest benefits of variety, and would be
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attended by no substantial countervailing advantage. Again, as regards arithmetic, T ¢ee nothing to
be gained by limiting the teachers’ choice to one or two books. A wuseful hint can be obtained in
almost every good work on that subject which is not found in any other; and as far as these two
important parts of the syllabus are concerned, I think the Boards as long as they exist, and after
them the teachers, should have the privilege of using their own judgment within certain limits. As
regards the other subjects of the syllabus, the objection to uniformity is not so great; but, in my
opinion, the selection of books to be used throughout the colony should be left to a conference of
Inspectors, and their recommendation should be submitted for the approval of the Boards before
final adoption ; also, that such change should be brought about gradually, to avoid hardship to the
poorer scholars, who have already provided themselves with the books at present in use. Being
unacquainted with many of the books recommended by Mr. Hendry, I am not able to offer an
opinion as to their fitness for general adoption throughout the colony.
I have, &c.,
The Chairman, Board of Education, Hokitika. Jorn Smita, Inspector.

SUMMARY OF RESULTS FOR THE WHOLE DISTRICT.

Average Age
Standard Classes. Presented. | Absent. | Excepted. | Failed. | Passed. of those
that passed.
Yrs. mos.
87 47
56 96 16 20 60 4 1
S5 178 23 3 39 113 13 4
S4 198 14 6 45 133 12 4
S 3 250 17 10 52 171 i1 0
S 2 212 14 5 37 156 10 5
51 200 6 3 15 176 9 3
P. 609 e
Totals . e 1,790 90 27 208 809 *

Mean of average age, 11'Q years.

NORTH CANTERBURY.

1. Mr. Woop’s Rerorr.
SIR,— Christchurch, 16th March, 1889.
T have the honour to submit my general report for the year 1888 on the schools of the
Northern Division of the North Canterbury Education District.

In area this section of the district extends from Christchurch to Kaikoura, and it numbers
sixty-one schools of all classes, from the important suburban school with 550 pupils to the small
rural one with twenty. In every locality in which the settlement of population is such as to justily
the establishing of a school-ample accommodation has been provided by the Board. The buildings
are substantial, and kept in good repair, and those of the latest construction especially are well
designed to meet modern educational requirements. The erection of new schools at Marshland and
New Brighton, and the enlargement of buildings already in use at Belfast and Harewood Road,
have practically satisfied all the demands of the year for additional school supply. The school at
Okuku, which never had at any time more than eight pupils on the roll, has now been closed after
being in operation for nine months.

The staff employed in the schools on my list comprises fifty-nine head teachers, of whom
nineteen are in sole charge, fifty-seven assistants, sixty-nine pupil-teachers, and thirteen sewing
mistresses who take no part in the general work of the school. This gives twenty-seven pupils in
average attendance to each teacher. The diminution in the number of teachers contemplated in
the recent adoption by the Board of a new scale of staff has not yet been completely effected, as
care had to be taken in making reductions to avoid as far as possible inflicting hardships in indivi-
dual cases ; but a near approximation to the scale is gradually being made. The other important
change introduced by the new regulations—the employment of female labour in small rural schools
—promises to be a.decided success. The somewhat popular belief that the discipline of a school
must suffer in the hands of a mistress seems to me to have no solid basis for foundation, and cannot
I think, be entertained in the light of experience. None of the schools in which masters have been
replaced by mistresses show the slightest signs of deteriorating, andin one at least the improvement
in the conduct of the pupils is very marked.

During the past year all my schools, with the exception of the two at Katkoura, were visited
for the purposes of inspection, and all but that of Marshland received a separate visit for examina-
tion. Five schools were closed for holidays when I paid my visit of inspection. I subsequently
found an opportunity to revisit two of these. In order to facilitate the work of inspection the
School Committees were some time ago requested to intimate to the Board the dates fixed for
holidays. The request was seldom complied with, and is now pretty generally disregarded. In my
opinion it would be better to intrust the head teachers with the duty of supplying information of
this kind, and I am sure they would very willingly perform it.
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The condition of the schools examined by me, ag far as progress and attainments in the pass
subjects are concerned, can be most readily estimated by exhibiting in a tabular form the results of
examination. For the purpose of comparison wherever a comparison might prove instructive, the
corresponding results of the previous year for the whole district are also given in the subjoined
tables. Appendix I. to the Inspectors’ reports contains tables for the North Canterbury District as
a whole.

TaBrE A.—Pass SUBJECTS.

4 . o g Proportion pre- | Proportion passed
o e | S % sented per Cent. of | per Cent. of Total
2215 | 9| B 8 | Total School Roll.{ ~ School Roll, Number of
Classes. g3 H 2 "g_. H o ‘ Bchools
28 | =2 |58 = 2 [Northern| Whole |Northern! Whole | presenting.
2 g 12 g Division,| District, | Division,j District,
5 |& =4 B
z “ Z 1888. 1887. 1888. 1887,
87 80| o | o | e Lo | 044 042 ... 12
S6 149 4 1 43 101 219 2:00 1-49 1-45 40
S5 370 8 20, 133 209 545 567 3-08 3:07 48
S4 706| 41 43“ 196 426] 10-39 | 10-08 627 573 55
S 3 1,110; 60 505 323 677 1634 | 16:10 996 925 58
82 1,070 56| 49, 150 815 1575 | 1529 | 11-98 | 11-25 59
S1 1,035 45 32 109 849 1523 | 1444 | 1248 | 1221 58
P. 2,324] ... | ... } oo | 8421 8595 | .. 59
e . | .
Northern  Division, | 6,794| 214 195'2 954 | 8,077,100 4529 59
1888
Whole district, 1887 |19,447| 635 5902,796 8,353 ... |100 42-95 153
TaBLe B.—Pass SUBJECTS.

S 6. 55 S 4 53 S 2 S1 S8 61
oportions | E 12 | B2 | B2 | BF B f  sE 2 | E|E
rocemiages. | 52 | Ry | 8 | fp | 07 Ay | £4 A% | i Ay g2 |y Z gy

£z | o% e = G 12X | 5% | 27 | BS | eF | BF | oF g | gn
S5 S |=E | S (AE|Z |FE | % |wElT | 2E |3 |2E %
8| A § a |k Al B Al E Al E Al E
Proportion absent| 2:63| 231 ) 216 | 490 | 581 612 | 541 613 | 523 | 474 | 435 422 | 482 518
of class roll
Proportion ex-| 067 281 ) 541 ] 462) 609| 541 | 450 620 458) 562 | 309 | 213 ] 439 | 478
cepted of class »
roll
Proportion failed| 28-86 | 22:83 | 85:95 | 8686 | 27-76 | 81-58 | 29-10 | 30'15 | 14:02 | 1608 | 1053 | 9-40 | 2149 | 22:60
of class roll
Proportion passed| 67-79 | 72-49 | 56:49 | 5413 | 60-34 | 56-80 | 60-99 | 57-43 | 76-17 | 7356 | 82:03 | 84:24 | 69:30 | 67-50
of class roll
Proportion failed| 29-86 | 23:99 | 33-89 | 40°18 | 81:51 | 35-70 | 32:30 | 3443 | 15-54 | 17°94 1 11-38 | 1004 | 2367 | 25:08
of the sum of

passes and fail-
ures

Since the group of schools for which these statistics are compiled can in no way be considered
exceptionally favoured when compared with the rest of the district,it thus appears from Table A
that improvement is very general.. The percentage of presentation shows an increase on that of
last year in each of the standard classes, with a corresponding decrease of infants. It further
appears that the percentage of passes reaches a general result 23 above last year's. In point of
absentees and exceptions also the results are better. The second of the above tables gives more
detailed information on the matters summarised in the first, and from it too may be easily gathered
the gratifying fact that a distinet advance has been made on the results of the previous year, 1In
only two cases could an unfavourable comparison be instituted, and in these the falling off is more
apparent than real. That the rate of failure in the First and Sixth Standards should be higher for
a section of the district, composed in the main of country schools, than for the whole district is only
what might be expected, for it is exactly in these two standards that the returns for the four large
town schools most perceptibly raise the average of attainment.

The position occupied by class subjects is still one of little merit, though it is gratilying to
note improvement in drawing and geography. The percentages in the various subjects are:
Drawing, 88 for fifty-six schools; history, 89 for fifty-eight schools; geography, 57 for fifty-nine
schools ; and science and object lessons, 39 for fifty-nine schools. The general result is 43-45, as
compared with 40-93 last year.

The average marks in the separate subjects of the additional group are almost identical with
those of last year. Poetry receives 11-8 marks for fifty-nine schools; drill, 11'1 for fifty-seven
schools ; singing, 10-5 for fifty schools; sewing, 18-8 for fifty-eight schools; and subject matter,
12-1 for fifty-nine schools. The average of the sum of the additional marks for each school

is 57.




39 | E.—1s.

Discipline continues to be satisfactory on the whole. The majority of our teachers insure
obedience, attention, and regularity in the ordinary work of their schools without any exercise of
undue severity. )

This record of the past year's work is, then, one that may fairly be said to afford sufficient
evidence of substantial progress. It will, however, be seen, on referring to the schools classed as
unsatisfactory, that a yet higher degree of efficiency may not unreasonably be expected in this
district. It is not in the small schools that the most pronounced cases of failure occur. In ten of
the sixteen schools in which atbainments fall below the lowest level that can be recognised as
satisfactory the staff is numerically so strong as to make the defects of instruction all the more
inexcusable. One is staffed with five certificated teachers and six pupil-teachers; another with
five certificated teachers and three pupil-teachers; three with a master, mistress, and three pupil-
teachers ; two with a master, mistress, and two pupil-teachers; and the remaining three have a
master, mistress, and pupil-teacher each. Aund the most disappointing feature in each case is
that the breakdown invariably takes place in the upper division of the school, where the best-
remunerated labour is employed. Of 669 pupils presented in Standards VI.-III. only 315, or 47
per cent., passed the standard test, the rate of failure varying from 45 per cent. in the best of the
ten to 64 per cent. in the worst. There were, of course, extenuating circumstances to account for
the shortcomings in some instances, and these were duly set forth in the school reports; but it
would be idle to pretend that our system of administration is anything like perfect when it allows
so large a proportion of important schools to exist in an inefficient state. The fault seems to me to
lie in the exercise of a dual control by the School Committees and the Board in appointing and
removing teachers. At the moment of writing a disagreement has arisen between the two powers
in making an appointment to the one post in the ten schools specified above from which a teacher
has been dismissed in consequence of bad reports. The Board, on submitting the complete list of
applicants to the School Committee, suggest that the election should lie between certain candidates.
The Committee decline to have their choice - limited, and recommend an outsider, whose appoint-
ment the Board refuse to confirm. And so the matter stands, with some probability that an
inferior selection will eventually be made. Of even greater importance is the question of dismiss-
ing teachers. There are in the Board’s service some teachers—few in number, I am glad to say,
but occupying by no meaus insignificant positions—who year after year, in the performance of their
duties, sail so perilously near the lowest water mark of meritorious effort that some day they must
surely find themselves stranded high and dry without any chance of their being retained in office.
Too trequently this contingency is removed beyond all reasonable limits of time owing to the want
of unanimity between the Board and the Committee concerned. To remedy such defects of
administration the Board must, in my judgment, practically retain in their own hands the control
of appointments and dismissals.

‘ The merits and demerits of the work of instruction in the various subjects prescribed by the
syllabus have been so fully discussed in the reports of the three preceding years that I refrain on
the present occasion from offering any further criticism of these topics.
I have, &c.,
L. B. Woop, M.A., Inspector.
The Chairman, Education Board, North Canterbury.

2. Dr. AxpERSON's REPORT.
SIR,— Christchureh, 15th March, 1889.

I have the honour to present a report on the work of the past year. The usual duties
have been undertaken in connection with the inspection and examination of schools, the compilation
of results, and the examination of pupil-teachers and candidates for scholarships.

InseucrIoN.—The discussion of certain matters of exceptional importance to the district, either
referred by the Board to its Inspectors or otherwise arising, left the work of inspection late in
beginning. In the distribution of schools for the year, forty-six, having a roll number of 9,181
children, and consisting of the city schools, a small group in the neighbourhood of Lincoln, and
those to the south of the Rakaia, were assigned to me. These, with the exception of one closed for
diphtheria, were inspected in accordance with the Regulations, the reports dealing with the subjects
of distribution of staff, timne-tables, methods and quality of instruction, order and discipline,
buildings, registers, &c. Special recommendations were also periodically made on the organization
of the Normal School.

Exammvarion.—The examination of schools occupied substantially the second half of the year.
The schools inspected and the schools examined, roughly speaking, correspond. In all fifty-four
schools were examined by me—{forty-seven separately, and seven, including the five largest schools
of the district, in conjunction with my colleague, Mr. Hogben, the total roll number at the time of
examination being 9,919. Of the forty-seven schools examined separately four, with a total of 256
attendants, were not under the Board's control, and were examined merely through the courtesy
and by the direction of the Board. They are therefore not included in the tables of results given
below. These tables are accompanied by a few comments; but I purpose referring in this report
to matters in connection with inspection chiefly. The customary liberty is taken of including
suggestions or opinions not strictly of the nature of a report.

TracHING BTAFF.—The necessity of retrenchment led in the early part of the year to a review
of the basis on which our school statfs were organized, and to the adoption of an amended scheme,
the chief features of which were: (1) An increase in the proportion of adult teachers as compared
with pupil-teachers; (2) a relative improvement in the status of mistresses in charge of infant
departments, and the substitution of second masters for what were called ¢ head mistresses’ in
certain classes of schools; and (8) a small rise in the increment of average attendance entitling the



E.—1s. 40

school to the employment of an additional teacher or pupil-teacher. Special provisions were also
made for the employment of mistresses as sole teachers in small schools. The increase in the pro-
portion of adult teachers in the larger schools, the expediency of which has been recognised by the
Board for the past two or three years, and towards which the Board in its appointments had
consequently been working as opportunities occurred, was early completed, and has proved of very
great-advantage. These schools have during the past year occupied a more favourable position in
regard to the possibilities of efficient instruction than ever before. Only two of the schools with
which T have had to do during the year come within the range of the second of the features I have
mentioned, and in their case the new arrangement is only now introduced. In only one instance,
as far as T am aware, hag the failure to reach the average attendance provided in the new rule
justified the removal of a second teacher, and in that case the person’s services were retained, The
district has hitherto been distinguished for the liberality with which in suiall schools a second
adult teacher has been granted at an early stage of the growth of attendance, and even if such
schools were affected to a much greater extent by the change no impairment of efficiency need ensue.
Six schools were taught by females as sole teachers, probably on the whole with much greater
benefit to the school districts in which they were placed than if masters had been employed.

Trve-raBLes.—TLime-tables of fair working character, making provision for all regulation
subjects, are almost invariably exhibited in the schools. In one or two instances a good time-table,
procured from an external source, appears to have been provided more for the gratification of the
Inspector in his periodical visits than for the guidance of school work ; but at least an approximate
adherence is the rule, and for the most part the criticisms I have had to make during the year
concern only points of distribution, on which occasionally even some difference of opinion would be
allowable. It is rarely, however, that I find side by side with the time-table an analysis showing
the amount of time given to each subject weekly. Such an analysis would save an Inspector an
immense amount of trouble, and for that reason I wish our teachers would always be good enough
to make the addition, distinguishing carefully the time spent in direct teaching and the time spent
in practice at desks, while the teacher is otherwise engaged. The distinction is essential in all but
very large schools, in which the teacher is never to be ““otherwise engaged;’” but if one teaching
period, say, of half an hour, or in arithmetic one hour, has to be broken up, as in most small schools,
into partly oral and paxrtly silent work by different sections of a group, the whole may be regarded
as time of direct teaching for the group in the subject concerned.

QuesTioNiNG.—Oral teaching relies mainly on questioning, and the success of the teacher
depends not only on the skill shown in the nature and direction of the questions, but on the selec-
tion of the answerer, and on the readiness with which the sequence is adapted to the exact form
which the answer assumes. Yet to some teachers, despite repeated criticisms, simultaneous
answering, in which it is impossible to recognise either the exact form of the answer or the distri-
bution of the capacity to answer at all, still presents irresistible attractions. Further, where
simultaneous answering is avoided—and most of our teachers do avoid it—1I find very generally a
most imperfect answer—not, in fact, forming a real answer, but merely giving some indication of a
glimmering of knowledge or comprehension—accepted with a ¢ Quite right 7 by the teacher, who
then passes on to the next question or statement. Sircultaneous answering utterly spoils a lesson.
The other fault reduces its effectiveness, but, what is of still inore importance, a grand opportunity is
thus lost of training the children to express themselves clearly as well as promptly in suitable
language. T look upon the latter as one of the most important duties of the teacher, and wherever
any difficulty is found in oral examination of getting at the knowledge which the children possess, I
am justified in concluding some radical defect in the method of teaching adopted.

Homs Exercises.—In the inspection of schools, whatever estimate of the teacher’s capacity
may be derived from lessons given in the presence of the Inspector, reliance must o a great extent
be placed on the written work, especially on the home exercises, for evidences of continued diligence,
and also, in part, of the state of school discipline. Written exercises to be worked at home are
usually given in our schools, and, notwithstanding that difficulties occasionally oceur in connection
with them, and smouldering fires are here and there found which have a tendency to break out at
times into the flame of a public discussion, I look upon the practice as a good one, certain limitations
and conditions being observed. My notes tell me that one of these conditions, perfect correction,
ig violated with sufficient frequency to justify a general reference to the matter. Teachers say
generally that time does not permit, and a cursory correction appears to be all that is made in
many schools, If teachers cannot find time to examine regularly and carefully all the home
exercises in person or by a deputy on their staff, such exercises had better be omitted altogether.
The difficulty sometimes springs from the choice of matter unsuitable in amount or character. In
character the work should be easy and definite, without, however, becoming merely mechanical, and
should consist either of the reproduction of lessons already given or be such as the immediately

“ preceding lessons have prepared the child to do without any difficulty. ¢ The best teachers,” say
the Instructions to Inspectors of the English Education Department, * use such exercises rather
to illustrate and fix in the memory lessons which have already been explained in school than to
break new ground or to call for new mental effort.”

InFanT TrACHING.—Reading.—The method most commonly employed in our schools is that
of word-building, which is used by some mistresses with marked success. A beginning should
probably be made on the ¢look and say” method by teaching with the aid of pictures a small
group of words, the names of common objects, and also a few relational words so as to form a
variety of little sentences. Next should come the analysis of these words so as to teach their
elementary sounds, next the recognition of the letters by their names, and next abundant practice
in building up words, the children supplying the materials, and the work throughout being conducted
on the blackboard. The word-building may be continued indefinitely. The grouping of words
will be gained by imitation and principally by suitable questioning on sentences read as the voca-
bulary extends. As soon as possible connected narratives should be introduced.



41 E.—1s.

Writing.—1I have been very much impressed during the year with the ease and rapidity with
which skill in forming letters in Vere Foster’s style may be acquired by very young children, and, at
least in those schools where Vere Foster’s copy books are in use, the infants should from the begin-
ning be taught the special forms and junctions applicable to them. I see little good in teaching in
the lower department of a school anything that has to be unlearnt afterwards. I may add that, on
a similar principle as applied to the relation of school teaching to the business of life, any style of
writing adopted in our schools should, in my opinion, exhibit with reasonable consistency the
quality of ¢ continuity,” which forms a characteristic of Vere Foster’s, and of certain other Irish
and such American series as I have seen.

Arithmetic—There is no part of initiatory work in which the teacher of higher classes has a
greater interest thanm the teaching of arithmetic. If finger counting or any other form of unit
counting be encouraged by the methods adopted in the early stages, its eradication—an essential
condition of soundness—will be a labour of diffieulty. The infant departments of the schools visited
are mostly on the track of right method, whatever variety may exist in intelligent application ; but
it seems to me that something may be done in the way of establishing a better common under-
standing of the order of development, of the relation of oral and slate arithmetic, and generally of
the ground to be covered. I therefore venture, though with some diffidence, to suggest the
following scheme: Stages 1 and 2 are meant to give the minimum requirements of infant classes;
Stage 3 goes a little beyond the minimum requirement of the First Standard, but should be
regarded as partly infant work and partly the work of Standard I.

Stage 1.-—Analysis of numbers to 9, done by the use of concrete illustrations, such as peneils,
marbles, beads, and dots or other marks on blackboard, or picture symmetrically arranged. (The
use of the concrete is necessary for comprehension; the symmetrical arrangement will assist the
memory, so that when a question is put the visual impression will at once dictate the answer. The
immediate perception in a concrete form of the sum, difference, product, or quotient of any two
numbers making together not more than 9 is the principal object to be aimed at. The idea of
nuwiber apart from objects also to be introduced, and the results of analysis as regards addition to
be embodied in a table: thus,74-1=8, 6+2=8,5+43=8, 44+-4=8, and 1 +-7=8, 246=8, 3+5=38,
44-4=8; the additions to be practised in the table and independently. Consecutive counting to be
avoided in this and succeeding stages, lest it encourage a habit of unit counting. Constant use of
problems, thus: If John has 6 marbles and I give him 3 more, how many marbles will he have ?
Out of 9 pennies I spent 4 pennies : how many pennies have I left ?

Stage 2.—Txtension of analysis to 20 done in a similar way. Similar embodiment of addi-
tions in table, and ample practice until the readiest possible association of any two numbers with
their sum has been obtained. Constant use of suitable problems illustrating all relations of the
numbers concerned. Introduction to notation, including knowledge of 20, 30, 40, &c., to 100, and
practice in reading ; thus, 43="four sets of ten and three, wanting seven to make five sets of ten.
Application of previously-acquired knowledge of additions to these higher numbers, the unit figure
and the increment being kept the same: thus, §4+-4=9, 154+4=19, 254+4=29, 3+5=8, 13-+-6=
18, 284-5=28, &c. Sums on slates of two columns, involving additions for which the oral work has
prepared the children.

‘Stage 3.—ILxtension of notation to thousands, oral addition by 2, 8, 4, 5—9 to 50, and subse-
quently to 100; the practice to be given first with the aid of Sonnenschein’s picture ring until
facility is acquired, the starting figure varying and the increment remaining the same: thus, by
fours, 3, 7, 11, 15, &c.; 4, 8, 12, 16, &e.; 5, 9, 13, 17, &c. Embodiment of results of like additions
in multiplication table. Oral additions from blackboard of numbers already treated with the aid of
the picture ring, but with varying increments. Slate sums and multiplications involving knowledge
acquired orally, the numbers employed not exceeding hundreds, but the columns in addition to be
of any suitable depth. Constant use of problems in which money tables and measures of length
are to be introduced.

The analysis of numbers, as far, at least, as Stage 2 goes, must be considered the proper work
of an infant department, as providing the basis of all mechanical processes, a specialisation in the
direction of addition and multiplication being the chief work of the First Standard, and, in the direc-
tion of subtraction and division, the chief work of the Second. But specialisation must also proceed
a certain length among the infants, and I think it is not too much to seek that the highest class not
presented in a standard should approximately include the following portions of Stage 3: Exten-
sion of notation to hundreds, oral additions by 2, 3, 4, 5, to 50, with regular and irregular
increment ; slate additions combining this knowledge with analysis previously done; and corre-
sponding multiplications orally and on slates—that is, practically, to five times. Generally
throughout the teaching it is to be understood that the most sparing use of simultaneous practice
must be observed, that slate work should always follow, never get ahead of, what has been treated
orally, that mechanical proficiency and intelligent application must be equally regarded, and that a
smaller programme thoroughly done ig of infinitely more value than a wider programme of uncer-
tain results. _ ,

Buinpings, Erc.—The buildings are generally good; but the Inspector does not often visit a
school without having his attention called to sundry small matters, such as leakages and the need
of repairs to spouting, fencing, &c., which one would think ought to be one of the first cares of the
local School Committee, or, at any rate, come before the annual supply of prizes, cakes, and tea.
s« Closets require attention’™ is a remark which has very commonly to be made in inspection
reports on schools in the country.

Recisters, Erc.—The proper keeping of the registers is one of the most important points in
our system of school government, and no keeping can be considered a proper keeping which is not
perfectly accurate and complete down to the smallest detail. In point of accuracy I have no eriti-
cism to make. General accuracy must be conceded. But in point of completeness and strict
adherence to rules of more or less importance I do not find it satisfactory to have had in about one-

6—E. 1s.
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fifth of the schools visited to report omissions such as the following: “ Totals not checkedin column
¢ Times Present’ for current quarter,” ‘  Daily totals not entered for last day of previous week,”
¢ Daily totals not summed for past three days,” «Total not entered for morning of day of inspection,
and spaces left blank,” “ Summary not-entered for two months,” ¢ Entries of progress not made for
previous year in Register of Admission, Progress and Withdrawal.” The most serious of these
faults is, of course, the failure to enter immediately the totals of daily attendance, and teachers who
allow themselves a little laxity in this respect may occupy a very awkward position, especially as
the instructions do not, as they should, direct the filling up of blank spaces when children are
absent. The instructions I refer to are printed on the back of the Register of Daily Attendance
furnished by the Education Department. What authority these instructions have I know not—
whether, for instance, the instruction that the register must be marked not less than one hour and
a half after the opening of the school must necessarily be taken as a definition of the gazetted regu-
lation that the attendance shall be registered at a convenient time within the school hours. At all
events, teachers are supposed to obey them. Besides the Register of Admission, Progress, and
Withdrawal, which gives the history of attendants from the opening, no record exists in our schools
of a school’s history—of changes of teachers, of alterations in the distribution of the staff, of sum-
maries of examination results, of visits made, of books introduced or abandoned, of subjects chosen
for instruction and examination for the year, as in elementary science, &c., or of the grouping of
classes for examination, as in the geography of Standards IV. and V. The last two points are of
considerable practical importance, as the form and estimate of the following year’s examination
depend to a certain extent on them, and an Inspector can scarcely be expected to keep the facts in
mind or even to know them. The omission should be supplied by providing a log book.

TasLe A.—Pass Sussecrs, TaBLe oF NUMBERS EXAMINED.

Class. Presented. Absent. Excepted. - Failed. Passed.
@ e @ e @] e e e @] o
S 43 7
56 182 76 13 2 3 3 26 21 140 50
85 389 160 14 3 9 9 109 63 257 85
S 4 ... 765 288 30 12 21 17 147 91 567 168
S 3 . 11,032 493 53 27 38 28 233 125 708 313
S2 878 543 40 19 29 23 92 65 717 486
51 ..| 831 523 28 27 6 { 9 18 40 779 447
P. . 12,066 |1,387
6,186 3,477 | 178 | 90 | 106 | 89 ] 625 | 405 3,168 |1,449
) . ’ : - i
Totals in schools exainined 9,663 268 195 ] 1,030 4,667
Totals for district 19,797 555 476 ! 2,490 9,283
TaBre B.—Pass SunseEcrs, PROPORTIONS IN PERCENTAGES.
Absent | Exeepted | Failed | Passed | Pre- | Passed| Failed of Sum of Passes and Fail-
of of of of sented of of ures : ¢ Percentage cf Failures.”
Class. Class Olass Olass | Class | School | School
Roll,(a)| Roll, (@) {Roll,(a)|Roll,(a}| Roll, (a} {Roll, () a) b (@) and | Whole
and (b).| ‘and (b). |and (b). [and (b).| and'(b). jand (b).| ¢ ® 1) | District
36 58 28 182 | 736 97 2:0 1157 | 296 | 19-8 |23-08
S5 31 3-3 31-3 | 62:3 57 35 | 208 | 426 | 335 18620
S4 4-0 36 226 | 69:8 10-9 76 | 2006 | 351 | 245 129-26
53 52 43 23-5 | 670 158 106 | 248 | 285 | 260 12973
S 2 42 37 11-0 | 81-1 147 11-9 | 114 | 130 | 120 |1355
S1 41 11 4-3 | 905 140 127 23 8:2 4:5 | 819
8s 6-1 43 3:2 16-7 | 758 638 483 | 165 | 213 | 181 {2115

Resvrrs or Exammvatton.—In the tables here given the columns marked ““(a)” stand for the
schools examined with my colleague, and the columns marked <“(b)” for those examined separately,
the columns marked ¢(a) and (b) standing for the joint result. Detailed and summarised results for
the whole district are contained in the appendices.

A comparison of the general return for the district with that of the previous year will show
a very considerable advance in all but the Sixth Standard, which remains the same; and, as the
results for 1887 were again in advance of those for 1886, we are doubtless justified in concluding a
steady improvement in our schools, although something must be set down simply to greater fami-
Larity with the requirements of examiners. The differences in the results for groups («) and ()
above and the general return for the year may be regarded as due to the different proportionate in-
fluences of large schools.

The relative positions of the standards for the third time since the introduction of the present
Regulations remain substantially the same, the only variation being interchanges of position in
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Standards IIT, and IV. It should be noted that in any comparison of class with class the adjust-
ments of the syllabus have to be kept in view. In Standards I. and II. the grant of a pass, as
involving little more than fair mechanical proficiency in a limited group of subjects, is to be con-
sidered almost a matter of course, and the number of passes has therefore little meaning if an esti-
mate be sought of the quality of the teaching. When we come to Standard III. a pass means
more. The range of subjects is much wider, and in some of them fair proficiency makes much
greater demands on the intelligence of both teacher and pupil. In this class drawing has for the
first time been made a pass subject during the year. The addition thus made to a body of work
already sufficiently heavy has seldom been allowed to affect the result; but I am bappy to say
that the occasions for the exercise of indulgence have been much fewer than I had anticipated.

One point of contrast in schools of group (a) and group (b), as shown in the column “ Percent-
age of Failures” above, cannot be overlooked. The schools of the latter group hold their own very
fairly up to the Third Standard, but show a difference of nearly 14 per cent. in the higher standards.
Without assuming that the number of passes and failures is the full measure of a school’s efficiency
even in pass subjects, this may be taken as indicating that the schools are more generally on a
level at the Third Standard stage; but I cannot admit that it mnarks a necessary distinction between
the very large school and the school of average size in the higher standards. Group (a) occupies
the position of a selected few ; group (b) is a much more varied assortment in size and quality. It
is, however, somewhat remarkable that if we subdivide group (4) the proportion of failures in schools
with one hundred attendants and upwards, though 5 per cent. lower in Standard IV., is 8 per cent.
higher in Standards V. and VI. alike than in schools with fifty to one hundred on the roll. A type
of school with one hundred to two hundred children ought not only to have a much larger propor-
tion in the higher standards than is generally the case in this district, but in respect of these classes
ought to take a higher position in examination records.

TABLE C.—AVERAGE Marks 1IN CLASS AND ADDITIONAL SUBJECTS.

Class Subjects—Marks, 0-100. Additional Subjects—DMarks, 0-20,

Subject. (@) and (3) | poncle. Subject. (@) and (b) | phoncle
Drawing . cer 397 39-41 | Recitation 126 125
History 44-2 | 4000 | Drill ... 117 112
Geography . s 56'8 54-93 | Singing 121 10-2
Science, object lessons, &c. 42-1 41-71 | Sewing 14-2 13-8

Subject matter of reading 120 12-1
lessons
Extra drawing 75 6-8
Average ¢ percentage on 46-2 44-46 ||Average ‘“additional marks”| 585 57-24
class subjects”’

In Table C are given the average marks in class and additional subjects for the schocls ex-
amined and for the district respectively. The class marks are higher than they were in 1887; in
the additional marks there is no material difference.

I have, &c.,
W. J. AxpersoN, M.A., LL.D., Inspector.

The Chairman, Education Board, North Canterbury.

: 3. Mr. HoepEN's REPORT.
SIR,~— Christchurch, 26th March, 1889.
I have the honour to present my report for 1888 on the following schools, forming a portion
of the North Canterbury District :—

Schools examined.~—(a) In conjunction with Dr. Anderson—=Seven schools, namely, Akaroa,
Ashburton, Christchurch East (Gloucester Street), Christchurch West (main), Lyttelton (main),
Normal School (Sydenham); (b) By myself alone—Forty-seven schools, namely, Annat, Aylesbury,
Broadfield, Brookside, Burnham, Charing Cross, Chertsey, Christchurch East (Phillipstown),
Courtenay, Dunsandel, Fendalton, German Bay (main), German Bay (side), Glentunnel, Gough's
Bay, Greendale, Halkett, Irwell, Killinchy, Kimberley, Kirwee, Kowai Bush, Kowai Pass, Kyle,
Lakeside, Le Bon's Bay, Leeston (main), Leeston (side), Little Akaloa (main), Little Akaloa (side),
Malvern, Okain’s Bay, Pendarves, Pigeon Bay (main), Pigeon Bay (side), Little Rakaia, Riccarton,
Robinson’s Bay, Russell’s Flat, Sedgmere, Selwyn, Southbridge, South Malvern, Wainui, Weedon,
West Melton, Yaldhurst. Total of (a) and (D), fifty-four schools. Of the above schools the four
town schools, with Ashburton, Chertsey, Kyle, Pendarves, and Phillipstown, were inspected by Dr.,
Anderson ; the remainder, with two exceptions, but with the addition of 8t. Albans (main) and (side),
Barry’s Bay, Darfield, Duvauchelle’s Bay, French Farm, Hororata, Lyttelton (side), and Papanui,
were inspected by me in the first part of the year. Some of the schools were visited more than
once. Total number of schools inspected, fifty-two.

The first of the tables given below shows the numbers of children presented, &ec., in the several
gtandards for each of the groups (@) and () just enumerated. The second table gives the corre-
sponding proportions calculated in percentages; but the separation between the groups (o) and (b)
is made only in the percentages of failures,
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Pass Susigors—TaBLE I,—NUMBERS EXAMINED.

Class. Presented. Absent. Excepted. Failed. Pagsed.
@ | ® @ ©|@ o @6 @
87 43 al O O SO o
S6 182 76 13 1 3 1 26 15| 140 59
S5 389 221 14 6 9 13 109 78 257 124
S4 765 351 30 11 21 14 147 128 567 198
S3 . 11,032 495 53 20 38 36 233 157 708 282
S 2 878 556 40 23 29 11 92 72 717 450
S1 ...| 831} 505 | 28 12 6 11 18 56 | T79 | 426
P. . 12,066 [1,062
6,186 3,270 | 178 73 | 106 86 625 1‘ 506 13,168 1,539
Totals { !
9,456 9251 192 1,181 | 4,707
Pass SuBrecTs—TABLE I1.—PROPORTIONS CALCULATED IN PERCENTAGES.
‘ . Failed of Sum of Passes
Absent | Excepted | Failed Passed |Presented| Passed and Fallu(ff Eﬁf&es ’]?ercenta.ge
Class. of Class | of Class | of Class | of Class | of School ! of School ’
Roll, Roll. Roll., Roll. Roll. Roll. Total
(@) (%) nd
(@) and (b).
S 6 54 16 15-9 771 29 21 157 234 171
S5 3:3 36 30-7 62-4 64 40 29-8 386 329
5S4 37 31 246 685 11-8 &1 206 393 26-4
S8 4-8 4-8 255 648 161 10-7 24-8 358 28-3
S2 44 2:8 11-4 81-4 152 12-3 11-4 13:8 12-3
S1 3:0 13 55 90-2 141 \ 126 2:3 11-6 58
Ss 6 to1... 40 31 181 74:9 66-4 49-7 165 247 19-4

%7 . Percentage of school-roll,?) (3)?} (a) and (b) combined.

For groups (a) and (b). combined the proportion passed per cent. of the school roll is in every
standard higher than the corresponding percentage for the whole district last year, the official per-
centage of passes for the fifty-four schools being 49-7, as compared with 42-95 for the whole district
(158 schools) last year. The percentage of failures on the sum of passes and failures is also lower
for every class : the percentage for Standards VI.-I.—that is, the official percentage of failures—is
194 ; for the whole district last year it was 25:08. No separate return has been made for these
schools before ; nevertheless, it is safe to say that we havein the facts just stated sufficient evidence
of an advance upon the whole in the quality of the work in pass subjects.

A qualification to this judgment must be made when we compare the percentages of failures for
the groups (a) and (b) respectively in the second of the above tables. The difference between them
is very marked in all the standards except Standard II. In Standard VI. and Standard I. very
plausible reasons may be urged for this difference : in the largest schools of group (a) special provi-
sion is made for the instruction of Standard VI., and a more careful selection is made by the
teachers of the pupils presented in Standard I. There remain Standards V.-III.: and it might be
thought that there also the disparity is due to essential differences in the circumstances of the
schools. Such a conclusion would, however, be unfair to at least half of the schools in group (d).
If, for example, we roughly divide the schools of group (b) presenting pupils in Standard V. accord-
ing to the results of the examination, we find that one half of them (including schools of all sizes)
have an average percentage of failures of 21, the other half an average percentage of failures of 64.
Similarly dividing Standard IV., one half of the schools have an average percentage of failures of
19, the other half 58; and for Standard III. the average percentage of one half is 24, of the other
49. Tt will be noticed in each case that one half of the schools in group (b) do as well or better
than the corresponding standards of schools in the group (o) ; and the other half very much worse.
The differences are far too great, and, after carefully diseriminating schools for which special allow-
ance must be made during the year, one is forced to the inevitable conclusion that for about one-
third of the schools in group (?) the instruction given in the important classes Standards ITI.-V.
is decidedly inferior in character. As I had different districts for 1887 and 1888, an exacs or de-
tailed comparison is hardly possible, and my remarks on the several subjects must he chiefly
confined to criticism of existing fanlts. It must not be supposed that these faults are present in all
cases.

Reading and writing call for little remark : they are generally of passable quality, but in
perhaps the majority of schools the amount of comprehension of the subject matter displayed
leaves something to be desired. Arithmetic is generally the best-taught subject, though the atten-
tion given as yet to the amount and character of the oral lessons is less than they should claim.,
An improvement manifest in the accuracy of the bills of parcels set in Standard IV.is counter-
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balanced by a want of power to apply the compound rules when the form of the question is varied
in the glightest degree. Gramrar and composition show best in Standards III. and IV. In
Standards V. and V1. the composition exerciges presented are generally too short to admit of:any
plan in writing them. The maps I have seen this year have been on the whole better than before:
Lam convinced they would be better still if in each map one meridian and one or two parallels
(not more) were selected as ¢ construction lines.” In Standard IIL. the positions of places are less
vaguely defined. The want of definiteness and accuracy in Standards IV.-VL. is probably due to
the fact that too many names are taught, as well as to the omission to link the facts of physieal
and political geograply with one another and with the facts of every-day life as recorded in the
newspapers.

Crass Sussecrs.—The average marks obtained by schools in groups (a) and (b) are—for draw-
ing, 41-4; history, 89-6; geography, 51-3; elementary science, object lessons, &ec., 46'1. The
average percentage on class subjects is 45°'1.

In all but three schools freehand drawing alone was attempted in Standards IV.-VI,, and for
this the Inspectors did not feel warranted in assigning the full marks (100). Accordingly, for the
fifty-four schools concerned, the average maximum obtainable was about 68, so that 41-4 would
represent about 61 per cent. on the drawing actually taught, making it in this sense the best of the
class subjects. Many of the teachers deserve great credit for the courage and success with which
they have faced a comparatively new subject. Apart from its inclusion among the subjects of the
pass group, and the question of classification involved therein, I view the obligation to teach draw-
ing to every child as an alimost unmixed benefit, tending to counteract the somewhat too bookish
effect of much of the rest of the syllabus, and to satisfy in some degree the demand (vague at times,
but founded on a real want) for a greater amount of technical instruction. The same demand, it
appears to me, would in the case of the elder girls in our larger schools be more appropriately met
by the substitution for geometrical and model drawing of systematic lessons in ¢ cutting out,” &e.,
to supplement the lessons in needlework already given.

It cannot be said that many teachers are successful in the lessons on elementary science. The
demand for technical instruction naturally becomes in country districts a demand for instruction in
agricultural chemistry ; and this may be thoroughly reasonable if the boys concerned are old enough
to benefit by such lessons, But if the demand 1s to be satisfied it will certainly be necessary to
train our teachevs. At present, as far as my experience goes, agricultural chemistry is the least
satisfactory form the science lessons can take. Whether any argument for requiring from country
teachers a sound knowledge of agricultural chemistry would not hold equally well for town teachers
in regard, say, to the principles of the textile manufactures, is probably another question.

AppitioNan Susseors.—The average of the additional marks for groups (¢) and (b) was 588,
The average marks (0 to 20) for the several subjects were—Repetition, 13-7 ; drill, 11-8 ; singing, 9:2;
needlework, 136 ; subject matter of reading lessons, 124 ; extra drawing, 10.

There is perhaps more variety in the quality of the infant instruction in the different schools
than in anything else connected with them. While the conduct of some infant departments is
excellent, in others the progress made at the early stages is extremely small. "Teachers are too
apt to overlook the necessity for frequent change of occupation and position, short lessons, and oft-
recurring intervals of rest. As to the methods in vogue, there is rather more system in the teaching
of reading (the chief subject) than in that of elementary arithmetic (which is probably next in
importance). The proper use of tables is to systematize knowledge by grouping acquired facts: it
is a common thing to hear children repeating in chorus table after table containing facts they have
not acquired. Again, it would seem obvious that the knowledge of numbers should precede the
working of sums based on those numbers : it is much more usual to find the sums given first and
the principles postponed or left entirely to chance. In a note appended to this report I have
ventured to sketch out roughly a suitable (though not the only possible) programme for the instruc-
tion of preparatory classes in the rudiments of the knowledge of numbers.

The art of speaking is not set down as one of the subjects of the syllabus; if it were, there
would probably be more attention paid to the form of the answers given by the children even in the
lowest classes, and in the upper classes answers consisting of single words or half-phrases (or of a
verb where an adjective is wanted, or of either of them in place of a noun) would be less common
than they are. It would hardly seem too much to ask that an answer should in general be either
a complete sentence or a phrase such that with the affirmative form of the question it would make
a complete sentence. Some lessons—as lessons on objects, oral composition, and the subject matter
of the reading books—lend themselves to this in & peculiar degree. Imperfect questioning, simul-
taneous and indiscriminate answering, are, on the other hand, the indirect sources of a large amount
of the slovenly answering that exists.

Of the miscellaneous topics that suggest themselves T will only allude to two that have been
noticed from time to time in my reports to the Board upon particular schools—viz., the numerous
instances of imperfect registers, and the frequent neglect by the local authorities of the sanitary
arrangements of the school premises. In conclusion, I may say that the moral tone of the schools
appears to be generally good ; and I may take this opportunity of thanking teachers for receiving
advice—or even unwelcome truths—in as kindly a spirit as that in which they are intended to be
given. I have, &c., '

Georee HoepEN, M.A., Inspector.

The Chairman, Education Board, North Canterbury.

Nore.—Rough Sketch of Lessons on Numbers.

(a.) Numbers one to nine. The use of actual objects, as cubes of wood, to show the analysis
of each number by addition, subtraction, multiplication, and division. No number to be taken
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until the preceding numbers are thoroughly mastered. Same numbers in the abstract: no figures
to be used. Application to easy oral problems.

(b.) Meaning of the figures 1,2, 3, 4, 5,6, 7, 8, 9. Recapitulation of (s), with use of figures and
increased stress on abstract questions—e.g., How many twos, threes, in six ? Half of six?

(¢.) Numbers nine to fifteen, treated as in (a), in the concrete, abstract, and in problems, but

without using figures. Grouping of eleven, twelve, . . . . fifteen into a set of ten and one,
two, three, four, or five more. Same repeated with ball frame.

(@.) Show with the ball frame one ten, two tens, three tens, . . . . up to, say, twelve tens.
Names of these —ten, twenty, thirty . . . . to ninety; not of mtermedlate numbers. [In (c

and (d) the gaining of familiarity with groups of ten is an essential feature.]

(e.) Figures for numbers ten to fifteen, based on latter part of (¢). Recapitulation of (¢), with
. use of figures.

(7) Treatment of numbers fifteen to twenty asin (a) and (¢). [Ball frame or cubes.] Nota-
tion of these numbers.

{9.) Extensionof (@) to numbers above twenty, thus—Two tens and one to be known as twenty-
one ; three tens and one, thirty-one . . . . nine tens and one, ninety-one ; two tens and two,
twenty-two; and so on, [On ball frame, followed by notation.] This will give notation of all
numbers to ninety-nine. Also additions within these limits—e.g., 23 and 5=two tens and three and
five=two tens and eight, or 28.

(h.) Extension of (¢) and (f) to numbers above twenty—e.g., 9 and 5=14, that is, one ten and
4; 19 and 5=ten and 9 and S=ten and 14=two tens and 4, or 24; 29 and 5=34; and so on.
(Ball frame.) [Grouping into tens and units the prominent feature throughout.]

(¢.) Regular series of additions by 2, 3, 4, 5 (““counting”’ proper)—e.g., 144=>5, 5+4=9, 944
=18, &c.; 24+4=6, 64+4=10, &e.; 3+4=7, T+4=11, &c.; 4+4=8, 84+4=12, &c. Tables of
addition, and perhaps of subtraction, to correspond; tables of multiplication based upon the
additions.

(j.) Irregular additions, separate numbers not exceeding 9, and total not exceeding 99—e.g.,
9+4+8=17, 17+ 5=22, &c.

(k) Ten tens=one hundred. Extension of notation to 999 or even to 1,999. [Hundreds above
900 may be known at first ag ten hundred, eleven hundred, and so on.]

N.B.—The ball frame is not a suitable instrument for the first lessons. . The most appropriate
objects are cubes of wood (all the better if pamted in various bright colours), because of the facility
with which they can be placed on the teacher’s table in view of the children, and arranged in rows,
piles, or groups as required. The cubes might be supplemented by counters, pencils, nuts, dots,
stars, circles, squares, drawn upon the blackboard, &e. There should be constant revision of earlier
work ; the grouping of acquired facts at any stage to form tables, especially of addition and multi-
plication ; easy oral problems and sums on the blackboard and on slates, based upon the knowledge
gained, but not going beyond it. I would warmly recommend to infant mistresses ¢ Numbers
Tlustrated ” (Appleton, New York), a book in which ideas somewhat similar to the above are admir-
ably set forth in concrete form.

SUMMARIES OF RESULTS FOR THE WHOLE DISTRICT.

TaBrLeE A.—Pass SuBsrcts.

‘E Proportign
Proportion | rpg:fﬁﬁ of Average
Number | Number | Number | Number | Number presented P Total Number of Age
Classes. presented.) absent. iexcepted.| failed. | passed. P“Tcoe,;;?' of Sc_hj?lPeRroll p?ecs}é(rﬁliig ofﬂﬁl;gse
School Roll. centage of passed.
Passes.”
Yrs. mos.
ST . 84 0-43 27
86 .. 483 20 8 106 350 945 1-77 96 14 2
S5 .. 1,140 31 o1 383 675 578 342 129 13 2
S4 .. 2,110 94 95 562 | 1,359 10-70 6-89 141 12 38
853 .. 3,130 | 160 152 838 | 1,980 15-87 10-04 151 11 3
852 .. 3,047 | 138 112 379 | 2,418 1545 1226 156 10 2
81 .. 2,894 | 112 58 223 | 2,501 14-67 12-68 149 9 0
P. 6,839 - 34-67 156
Totals for 1888 | 19,727 | 555 476 | 2,490 | 9,283 | 10000 47-06 156 11 8*
Corresponding

totals for 1887 19,447 | 635 590 | 2,796 | 8,353 | 100-00 42:95 153 11 9%

* Mean of average ages,
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TaBLE B.—Pass SuBJECTS.
[Proportions calculated in Percentages.]

E.—1s.

Proportion
Proportion. Proportion Proportion Proportion S}f;?rlll?)% ]O?fazl;;
Classes absent of excepted of failed of passed of and Failures—
568, Class Roll. Class Roll. Class Roll. Class Roll. ie.,“Percentage
of Failures.”
S6 4-14 166 2174 72-47 23-08
S5 2-72 4-47 33-60 59-21 36-20
S 4 4-45 4-50 26-64 64-41 29:26
S8 511 '4-86 26°77 63-26 2973
82 4-53 3-68 12-44 79-36 13-55
51 3:87 2-00 771 86-42 819
Ss 6-1 4-33 372 19-45 | 7250 | 21:15
Tasre C.—Crass AND ADDITIONAL SUBJECTS.
Class Subjects. Additional Subjects.
Subject. Percentage ngéo(l)i. Subject. %\Z:Eige Sliﬁ&;)lfs.
Drawing ... 5941 144 | Repetition and recitation 12-5 156
Drill and exercises 11-2 146
History 40-00 151 Singing 10-2 129
Needlework e | 138 151
Geography 54-93 156 | Subject matter of reading| 12-1 156
lessons
Elementary science, object| 41-71 155 | Extra drawing ... 68 4
lessons, &e. o
Average of additional | 572 156
General result 44-46 | 156 marks

SIR,—

holidays.

SOUTH CANTERBURY.

Education Office, Timaru, 9th March, 1889,
T have the honour to submit my third annual report on the schools in this district.

During the year all the schools in this district were examined except the new one at Beacons-
field, most of the pupils of which had been in attendance at neighbouring schools where the exami-
nations for the year had just been completed before its opening. Visits of inspection were paid to
all the schools except the outlying one at Hakateramea, where for several years a small but gradu-
ally increasing number of children have been taught in the kitchen of a dwellinghouse.
a suitable site can be obtained and other matters arranged, it is proposed to erect a small school in
the distriet, and the children who have been cooped up so long will work under conditions as favour-
able as their more fortunate friends in the better-settled parts of the country. The new school
building at Glenavy was begun towards the close of the year, and it will be opened after the harvest

As soon as

The following table will show the general results of the examinations for the year :—

Standard Classes.

FITR TR R TR TR TR TR
T LD W Gt oy~

Totals for 1888 ...
Corres. do., 1887

| { Percentage of | Average Age
Presented.] Absent. |HExcepted.; Failed. | Passed. Passes on of those
‘ No. examined. | that passed.
Yrs. mos.
48 . - . . e e
128 3 5 22 98 78 13 10
356 21 15 100 ;220 65 12 10
549 29 23 110 387 74 120
690 39 43 165 443 68 11 1
641 20 22 74 526 84 9 11
640 24 15 50 | 651 89 8§ 9
1,558 - . T . .
4,610 136 123 521 | 2,224 77
4,505 188 135 625 | 1,946 72
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With the same number of schools as last year, there were on the rolls at the time of examina-
tion 4,610 children, an increase of 105 for the year. Deducting the preparatory pupils and those
who had passed Standard VI., there remained 3,004 to be examined in the standard classes. Of
these 136 were absent from the examination, the percentage of absentess being 4'5. For 1887 the
percentage was 6°4, and for 1886 it was 8'5. The steady improvement which these figures indicate
is deserving of special mention, and the teachers of this district can quote them as evidence that
they are freeing themselves from the suspicion of conniving at the absence of those who are un-
prepared for the test of examination by reason of their irregularity, their laziness, or even their
mental weakness. There are really very few children in good health who of their own free will
would stay away from school on the examination day. It is a general remark that the worst
attenders on the roll make a point of turning up on that day. .

A fall in the number of «“ exceptions” from 135 to 123, and in the number of those ¢ entitled
to exception ”’ from 346 to 306, is a result to be expected from the greater regularity shown in the
quarterly returns of attendance. For this vear the average attendance, stated as a percentage of
the mean average weekly roll number for the four quarters, is 77-7—that is to say, out of every 100
children on the volls there were 777 present every school day. The percentage, similarly calcu-
lated, for 1887 was 74'9, and for 1886 it was 72:8. The steadiness of this rise promises well for its
continuance, and we must see that it does continue, for it has not reached the stage when we are to
be satisfied with it. In past years the district as a whole has kept about the average of the colony ;
but it may well be asked why we have been so far behind the neighbouring district of Otago. Will
the people of South Canterbury plead that they experience worse weather than they have across the
Waitaki? Or will they assert that the children there are of less value than they are here in helping
their mothers on washing days, in picking potatoes, in minding the baby, or in keeping the birds
from the strawberries ? Are we to be forced to the conclusion that the parents in this district do
not so keenly realise to what extent their children suffer in their progress and their education in its
widest sense from the unsteadiness of their attendance? No doubt a great deal of blame attaches
to the parents for their apathy in this respect; but many of the teachers who find in this an excuse
for their bad results had better consider how much of this irregularity is due to themselves.
Assuredly I do not attach the extreme importance to this excuse which some teachers would seem,
from the bitterness of their complaining, to expect me to do. I would have them bear in mind that it
is & matter of experience that good teaching secures a good attendance, and that it is a common way
of complimenting the teacher on his management of the school for parents to declare that they
can scarcely keep their children at home when they really want them.

On the rolls there were 3,004 belonging to the standard classes, and 2,224 obtained passes. The
official percentage of passes, estimated on the roll number of the schools examined, is 48; and the
official percentage of failures, estimated on the standard classroll, exclusive of absentees and excep-
tions, is 19. The corresponding percentages for 1887 were 43 and 24. So great an improvement as
the fall in the percentage of failures from 24 to 19 indicates must be gratifying to all interested in
the welfare of our schools. Tt would have been still more gratifying had the proportion of schools
whose results contributed to the lowering of this percentage been greater. As it happens, the four
largest schools—whose united rolls fall short of half the number of all the children in the districh
by less than 250—have each been credited with a percentage of failures of less than 20; and there
are sixteen schools in the same list. This leaves twenty-nine schools with a percentage of failures
of over 20, as against eighteen schools for last year. It isremarkable, however, that the number of
schools—thirty-three— whose percentage of fallures ranges from O to 30 is the same as last year.
It will be found that if we take the child as the unit this percentage has fallen from 24 to 19, but
if we take the school as the unit it has risen from 24 to 25.

In Standards II., ITI., IV., V., and VI. the percentage of passes on the number examined shows
a decided improvement, the most noticeable advance being in Standard V., but this has not been
sufficient to raise it from holding the worst position among the standards, as it did last year. Next
to it, but slightly better, is Standard ITI. My own opinion is that these are the hardest standards
to pass, and I think this opinion will be supported by a comparison of the results obtained through-
out the colony. In Standard I. the percentage has gone back from 91to 89. TFor all the standards
together —with 2,224 passes out of 2,868 examined—the percentage is 77, as against 72 for last year.
The average percentage in class subjects is 55, the same as last year; and the average of additional
marks is 57, as against 56 for 1887.

All the pupils of Class 87 were examined in the work of Standard VI., and their papers
showed that they had made good use of their time in revising the work of the previous year. In
several schools algebra, Euclid, and Latin had been taken up by this class as additional subjects.
The children in the preparatory classes were examined in whatever work they were reported to have
overtaken during the year. .

Reapivg.—Taken all round the statistics of the year show that the efficiency of the instruction
in the standard classes has reached a higher level than in any past year. This remark holds good,
too, with regard to each subject. In my former reports I have laid stress upon the necessity of
cultivating a better style of reading in all the classes, and that it was to what could be done in the
lower elasses, among those who had not yet fallen into a bad style, or, at least, to whom a bad style
had not become a habit, that the teachers were to direct their best energies. From the improve-
ment I have found in the grouping of the words, in the distinctness of utterance, and in the tone of
the reading in most of the lower classes, 1 am satisfied that the teachers have not been appealed -
to in vain. There are still some small schools, and one large one, where a monotonous singsong
prevails. In one large infant department I found the modulation of voice rather overdone; bub
for this the teacher is deserving of praise if we look to the future of the children, for this tendency
will most likely disappear as they grow older without leaving any bad effects. In the higher
classes good reading is by no means exceptional, but still it is not as prevalent as it might be. In
the important matter of intelligent explanation of passages from the reading lessons there is still
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room for great improvement. The value of this exercise can hardly be overestimated, and in the
face of all that has been done in the past to impress this upon the teachers it is astonishing how
little effect it has had on most of them. Over and over again, on my visits of inspection, I have
seen a reading lesson taken, and the only approach at dealing with this part of the work was the
asking of the meanings of a few big words as they are given in the list at the end of each lesson.
A variation of this plan was to give a word out of the list for oral spelling, and out in one breath
would come the spelling of this big word, with its bigger meaning thrown into the bargain.

Seerring.—The spelling of the First and Second Standards was generally good, and sometimes
it was excellent. Hitherto I have strictly confined myself to giving words from the reading books
used during the year, but I should just like to remind the teachers of those standards that I am
not bound to limit my choice of words in this way—and the warning may be of some service to
those who persist in presenting their pupils for examination in the First Standard in no higher a
reading book than the old “ First Royal Reader.” From the Third Standard upwards the attain-
ments of the children in different schools varied in this more than in any other subject.

WritiNng.—To any one accustomed to see children at desk work a visit to many of our schools
would yield a surprise. The children in the upper classes would be found for the most part sitting
with the right side to the desk, the writing on slate or paper being done at right angles to the
direction of the desk instead of parallel with it. The explanation is that this is the only attitude
a boy or girl of average growth can remain in with ease. The desks are very narrow, and the shelves
underneath take up so much space that there is no room left for one’s knees. The forms, too, that
have been made to go along with these desks are so very narrow that I am sure the children would
often be glad to stand up to rest. Fortunately desks and forms of this pattern have not been sup-
plied to all the schools. In some of the oldest schools the desks take up too much room and are
ugly to look at, but they are comfortable; and during the past two years desks of an improved
pattern have been introduced. The matter is so important that I would recommend the Board to
have all the obnoxious desks altered. The cost would be considerable, but the money would be
well spent. Fiven where there is no hindrance to the children assuming and keeping a good position
at desk work I do not find a good position always taken; and I have very frequently to find fault
with the way in which the pen is held. These are points which, in the teaching of writing, cannot
be too caretully attended to. In the small schools where one teacher has to attend to all the
standards good slate writing in the First and Second Standards is not general; but in the larger
schools it is usually very good. Some of the schools deserve praise for the writing of the upper
classes, but from too many this praise must be withheld. In many cases it would seem as if the
teacher had yielded his place to the engraved headlines. v

ArrrameTric.—The improvement in arithmetic which we are anxiously looking for from year
to’ year is slow to come. The results are a little better in Standards I. and II., and in the other
standards no ground has been lost. I do not feel myself called upon to say much here as to the
best means to be employed by the teachers in their treatment of this subject—it would merely be a
repetition of what they will find for themselves in the Inspectors’ reports for years past. The
whole matter resolves itself into this: Train the children to be accurate and expert in the simple
rules, cusltivate their intelligence, and—well, let the teacher now and then read the lesson, ¢ With
Brains, Sir.”

GraMMAR.—In Standard III. the grammar was well done in the majority of the schools, but the
same cannot be said of the results in any of the other classes. Though still far from satisfactory, it
has improved to some extent in Standard IV.; and, while the parsing in Standards V. and VI. is seldom
better than more or less skilful guessing, good analysis of sentences has become more general. To
judge from the exercises in composition that I have to examine in school after school, one is forced
nto the belief that it is the most neglected of all the subjects taught in our schools. It is true that
in the course of the examinations I come upon a good many exercises that are neatly written and that
show correct spelling and punctuation, but they are few compared with the number of those that
are made almost worthless from bad spelling, neglect of pointing, and want of neatness and care in
the handwriting. I am always prepared to let a good composition exercise count for a pass in the
case of any child whose grammar paper is in other particulars of & very indifferent character; bub
such a combination ig very rare. As a rule, I find that where the composition is good, grammar
has been well taught.

Groarapay.—The geography of the Second Standard is now very satisfactorily treated in
nearly all the schools, Failure in this subject in the Third Standard is, with a few exceptions, con-
fined to those pupils who are very irregular in attendance. Geography is a class subject in Standard
IV., but I cannot say that I have found less attention paid to it than in the standards in which it is
a pass sttbject : indeed, except Standard IT., no class has shown to better advantage. In Standards
V. and VI. there is generally a very fair knowledge of the positions of places of importance, and the
children are frequently word-perfect in telling what their books say about their industries, &c.; but
when an attempt is made to get the children to account for the localisation of certain industries, silence
usually settles down on the clagss. In a few of the schools map drawing is very well done, but
there are still many schools where it does not seem to receive the attention which it deserves.
Some of the teachers are acquiring greater facility in the drawing of outline maps on the blackboard
during the geography lessons. This can always be relied on as the surest way of impressing the
facts on the minds of thé scholars, and the good teacher of geography will not depart from this
method, however excellent hig wall maps may be.

HisTory.—In forming a judgment on the character of the work done in history during the year
I have relied almost wholly on the appearance made by the classes during the oral examinations,
partly conducted by myself and partly by the teacher. The most noticeable feature was the readiness
with which, in many schools, the children would recite bits from their text books which would have
formed the answers to the stock questions of the ordinary written examinations.

7—H. 1s.
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DrawiNG.—In Standards 1., IT., and IIT. drawing was a pass subject, and in the higher stan-
dards a class subject. The books of Standards I. and II. showed that a great deal of trouble had
been bestowed on the training of the children, and with results that in a few cases exceeded my
expectations. In Standard IIT. the books exhibited some very rough work, but I was very lenient
with the marking wherever there was unmistakable evidence of honest endeavour to succeed,
although the execution fell far short of what it may be expected to reach when all our teachers
have acquired greater skill in dealing with this subject, and when they enter on their task with less
doubt as to what the average child, if properly guided, may reasonably be hoped to accomplish. In
Standards IV., V., and VI. freshand was professed in all the schools, and in a few the pupils have
been taken through a course of geometrical drawing. Whenever I had time I tested the
children’s skill in geometrical drawing, and I was quite satisfied with the neatness and aceuracy of
their work. :

Opsrcr Lessons AxD Science.~These now form a part of the regular course of instruction in
all our schools. I have noted only five or six instances where the science lesson, as given by the
teacher, was worthy of the name. A good object lesson was not quite so rare.

Apprrionan Suesecrs.—Drill is taught in thirty-seven of our schools, and in about a third of
these the movements are done with commendable precision.

Stnging, taught in thirty-three schools, has much improved in all the large schools. In most
of the schools some attention is given to the practice of singing from notes, but I am sorry to say
that it will be only from two or three schools that the children will carry away with them the
power of singing at sight even the simplest songs. For the sweetness of their singing and the
prettiness of the movements introduced in their action songs the children of the Timaru (main)
Infant Department deserve special mention. ‘

Instruction in Needlework is given in all but eight of our schools. In the majority of the
schools the teachers strictly follow the programme of work as it is laid down in the regulations.
The specimens of work are nearly always quite satisfactory, and very often they merit the highest
praise. I have, &c.,

Jas. GmssoNn Gow, M.A., Inspector.

The Chairman, Education Board, South Canterbury.

SumMarY oF ResurTs For THE WHOLE DIsTRICT.

Standard Classes, Presented. Absent. Excepted. Failed. Passed. Average Age.
Yrs. mos,
87 48
56 128 3 9 22 98 18 10
595 356 21 - 15 100 220 12 10
5S4 549 29 23 110 387 12 0
83 690 39 43 165 443 11 1
S 2 641 20 22 74 525 9 11
51 640 24 15 50 551 8 9
P. 1,558
Totals ... 4,610 136 123 521 2,224 *

* Mean of average age, 11 years 5 months,.

Rerorr ox District Hicu ScrOOLS.
SR, — Education Office, Timaru, 22nd February, 1889.

I have the honour to submit the following report on the district high schools of Waimate
and Temuka. In both schools an encouraging increase in the number of secondary pupils has to be
recorded. The numbers for 1888 are nine at Waimate and thirteen at Temuka, the corresponding
numbers for 1887 being three and ten. DBesides those examined several had been working for a
great part of the year, but had left before the examination. The following tables show the subjects
taught, the marks gained by each class, and the amount of work done.

- Wawmate District High School.

Number | Average
Subject. Course. of Marks Amount of Work done.
Pupils, | per Cent.
English ... 9 51 (1) Grammar (Mason’s Outlines) ; (2) Composition
(Nichol’s Primer, pages 1-43); (3) Aects L. to IV.
of «“Henry V.”
Latin ... | Second 1 70 Abbott’s « Via Latina,” pages 1-142, with Appendix
1., of irregular verbs.
" ... | First, Sec. I1. 1 72 Abbott’s ¢ Via Latina,” pages 1-83.
" v . Sec. L 4 30 Abbott’s ¢ Via Latina,” pages 1-39.
Euelid ... | Second 2 75 Books I. and IT., with deductions.
" ... | First, Sec. IL. 1 78 Book I., with deductions.
" 3 63 Book I. to Proposition 15 (three months' work).
Algebra ... | Third 1 85 Quadratic equations, problems, evolution, and surds.
" ... | Second 1 100 Fractions and simultaneous equations.
" ... | First, Sec. 1I. 5 77 Factors, G.C.M., L.C.M., and easy simple equations.
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Temuka District High School.

Number | Average
Subject. Course. of Marks Amount of Work done.
Pupils. | per Cent.
Latin ... | Third 1 48 Abbott’s ¢ Via Latina;” Virgil's ¢ Aneid,” Book V.;
Ceesar’s ¢ Invasion of Britain” (Macmillan).
" ... | Second 5 43 Abbott's «“Via Latina,” pages 1 to 142; with Ap-
pendix I., of Irregular Verb.
” ... | First, Sec. II. 2 60 Abbott’s < Via Liatina,” pages 1 to 79.
" s See. I. 1 75 Abbott’s ¢ Via Latina,”” pages 1 to 39.
French ... | Third 1 50 Moliére’s «* Le Bourgeois Gentilnomme ;” Grammar;
easy passages for translation into French.
" ... | Second 2 57 Bué’s Second-year French Course.
Euelid ... | Third 3 25 Bookg ITIL. and IV.
. ... | Second 3 78 Books I and II., with deductions.
” ... | First, Sec. I1. 6 56 Book I., with deductions.
Algebra ... | Third . 2 82 Quadratic equations, problems, evolution, and surds.
” ... | Second 4 30 Fractions, and simultaneous equations.
" ... | First, Sec. IT. 5 53 Factors, G.C.M., L.C.M., and easy simple equa-
tions.

In addition to the class percentages given above, I add a few notes on the quality of the work.

Waimate.

E~crasa.—Most of the pupils in this class did their written work creditably, and in the oral
examination on passages from “ Henry V.” nearly all answered well.

Larin.—The quality of the work in all the classes was remarkably good, the best features
being the almost faultless translation of Latin sentences and the careful rendering of English into
Latin.

Euvcnip.—In the highest class one paper was excellent and the other fair. In the other classes
very good marks were obtained by all the scholars except one. Great credit is due to all for the
neatness of the papers.

Arcesra.—This subject has been very successfully taught. One pupil gained a percentage of 50,
but the percentages of the others ranged from 72 to 100, this latter being gained by two pupils, one
in the middle and one in the lowest class.

Temuka,

Lamin.—The papers of the only pupil in the highest class possessed very little merit. A large
amount of work was professed, but the knowledge of it seemed too superficial to stand the test of
this examination. In the other classes two pupils did very well, and two fairly:; but the work of
the rest was so unsatisfactory that it will be advisable for them to spend another year at the same
course.

FreExcH.—In this subject one very good paper was done. The girl who took the third course
showed considerable facility and commendable accuracy in translating from French into English,
but she made some sad blundering in her attempts to render some easy sentences into French.

Eucrip.—None of the papers in the highest class were even fairly well done. All the papers
of the middle class and two of the lowest were very good. The other papers were fair with one
exception. '

AreeBrA.—There was one excellent paper in the highest class, and the other was very good.
The percentage of marks in the middle class was very low in every case. The lowest class made a
good appearance on the whole, their average, however, being spoilt by one boy, whose paper was of
no value. I have, &e.,

Jas. GiesoN Gow, M.A. Inspector.

The Chairman, South Canterbury Board of Education.

OTAGO.
Sir,—
We have the honour to submit our report for the year 1888.

During the year all the schools in the Otago District were examined except three. Two of
these were found closed on the day fixed for the examination, and the examination of the other was
changed from the end to the beginning of the year, at the request of the School Committee. The
two former were examined since the year closed and the results have been included among those
of the year. All the schools but one were visited for inspection, but two were found closed. The
following table shows at one view the chief statistics of examination for the year :— '
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Percentage
Standard Classes, Presented. | Absent. |Excepted.| Failed. Passed. | of Standm Average Age.
asses.
Yrs. mos.
p. 7,952
51 2,962 61 23 206 2,672 90 9 06
S2 3,158 102 | 103 274 2,679 85 10 36
S8 2,888 116 103 492 2,177 75 11 42
S4 2,410 68 73 475 1,794 74 12 36
85 1,642 53 49 408 1,132 69 .18 29
S6 859 21 15 159 664 ikl 13 115
87 173
Totals ... | 22,044 421 366 ‘ 2,014 11,118 *

* Mean of average age, 11 years 8 months. .

Of the 922,044 pupils presented on the examination schedules, 13,919 were entered for
examination in one or other of the standards, being 8395 more than the corresponding number for
last year. In all, 13,498 were present and were examined in Standards I. to VI. Of these, 11,118
passed the standard for which they were presented, a result which gives 80 as the percentage of
passes in standards. This percentage is the same as last year’s. The percentage of failures in
standards (the exceptions being excluded in this computation) was15%, as compared with 18 for
last year.

The average percentage in class subjects was 56, as against 58 in 1887 ; and the average of
additional marks 66, as against 63.

In all the standards except Standard VI. there has been an advance in the percentage of
standard passes, and in Standards IT. and V. the advance has been considerable. The results in
Standard VI. are the same as last year’s. The following statement, showing for the last three
years the percentage of the whole number of schools in which the percentage of failures lay within
a certain limited range, supplies ample evidence of continued improvement in the efficiency of the
schools in the district ;:—

Range of £f;§:;t&ge Year 1886, Year 1887,  Year 1888.

0— 5 in 7 per cent. of the schools, in 7 per cent., in 9 per cent.
6—10 ” 9 ” 4 13 " 15 "

11—-20 " 23 " " 32 " 41 4

2130 " 29 " " 22 ” 13 "

3140 4 16 " " 16 " 10 r”

41—50 ” 9 4 ” 7 ” 7 ”

51 and over 7 p 3 o 100,

From this statement it will be seen that the percentage of the whole number of schools in
which the percentage of failures was 20 or less has risen from 39 in 1886 to 52 in 1887, and to 65
in 1888. These figures show a highly satisfactory increase in the number of schools in which good
examination results have been gained. The proportion of badly-managed schools remains much as
it was. In Standard V. the results are higher than they have been for several years.

The figures in the age column are, on the whole, more satisfactory than usual. On the average,
Standard I. has been passed at an age of a trifle over nine years. This is the lowest average age at
which this standard has been passed here for a good many years, but we hope that the teachers
will not rest content until they have lowered this record by several months. In Standard IT. the
age is five months higher than it was last year. The increase is due to the high age—nine years
and three months—at which Standard I. was passed last year. In all the other standards except
Standard III. the ages are slightly lower than they were last year, and the mean of the average age
is nearly eight months less.

Though the age at which Standard I. is passed is higher in Otago than in most of the other
districts of the colony, the age at which Standard VI. is passed is as low here as it is elsewhere.
The interval between passing Standard I. and Standard VI. is, in fact, as nearly as possible five
years, so that very nearly all those who pass Standard VI. must pass a standard every year.

During the year the teachers of the smaller schools have availed themselves more freely of
the regulation allowing the grouping of certain classes in geography and history. It would be a
distinct gain if this grouping were carried out wherever the same teacher has charge of the classes
in Standards IV. and V.

In the teaching of the infant classes the improvement which we noted with satisfaction in last
year’s report has not been very well maintained. A good many teachers give too little attention to
their reading, and thus fail to lay a broad and solid foundation for the heavier work of subsequent
years. Great benefit would accrue if the reading lessons at this stage were more thoroughly taught,
and revisal and repetition of old lessons were practised more regularly. Monitors are very generally
utilised in helping to teach the infant classes, but they are seldom trained with any care to do the
work intrusted to them. In taking reading they sometimes appear to do more harm than good.
The slate and desk exercises, though still deficient in variety and in the power of amusing little
ones, are, for the most part, looked after with satisfactory care. Hasy drawing exercises are not so
much used as they might be. The blackboard is now widely used in teaching the elements of
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reading, and generally with excellent results. We should like to see a light ruled blackboard pro-
vided for this purpose in every school. It would not cost more than a set of reading sheets, and
would last much longer.

In the standard classes the improvement in reading, which we noted last year, has been barely
maintained. In a great many cases the pupils do not get sufficient practice in reading, and the
lessons are left before they are properly mastered. Teachers are singularly blind to this defect, and
even when aware of it show little ingenuity in devising a remedy. The difficulty which pupils
experience in dealing with new lessons is very largely due to this want of & thorough mastery of
the work already done. To ‘one who sees the every-day teaching of a number of schools this
difficulty is most apparent ; indeed, it is now and then positively painful to witness the floundering
helplessuess of even the higher classes in dealing with new reading lessons. In such circumstances,
interest in the work, and pleasure and profit from it, are out of the question. If the pupils gene-
rally find the new reading lessons difficult teachers will do well to suspect that this is due to
superficiality in the previous work. To give the practice in reading that is so much needed revisal
of old lessons (for reading only) would be found very useful ; and simultaneous reading should be
regularly practised, but only at the close of the lessons, after they have been taught on the indivi-
dual method as thoroughly as time will allow. We think it important that simultaneous reading
should be used only in this way. To use it before reading by the individual pupils is adequately
practised tends to reduce the teaching of reading to parrot work, and sacrifices all training to make
out and interpret by proper expression and emphasis new reading matter.

Explanation of the language and matter of the lessons receives a great deal of attention, but
the results, though they are improving year by year and are here and there good, are, on the whole,
disappointing. It is only in a minority of the schools that the pupils are trained to give full and
intelligent answers to questions in the matter of the English and history lessons, and in the subjects
of instruction generally. Too often snatches and fragments of answers are received and accepted
without demur, teachers either not aiming at training their pupils to give complete and satisfactory
answers or failing signally in the attempt. From the day a child enters school he is subjected to
constant practice in answering questions, and it is natural to expect that he should learn to give
his answers with increasing readiness, fulness, and intelligence. So long as teachers do not make
it a constant aim to train their pupils to answer well, and to feel the difference between a full and
satisfactory answer and a mere fragment of one, children will never attain facility in the exercise of
consecutive thought or in the expression of it. The habitual use of questions that can be answered
by “yes” or “no” or by a word or two also retards the acquisition of fulness and readiness of
expression,

The English papers of the junior scholarship competitors, which should show the teaching of the
schools at its best, give ample evidence of the prevailing indifferent training in English. Very few
competitors answer intelligently and fully, and the majority betray ignorance of the language and
matter of the lessons preseribed that gives us a fresh shock every year. We have on former ocea-
sions drawn attention to the very unsatisfactory training in English of these competitors, but our
remarks appear to have been regarded as exaggerations, This is far from being the case, and we
allude to the unpalatable truth because a recognition of our shortcomings is in itself an important
step in the direction of improvement.

One of the chief reasons why the English lessons are so indifferently taught is that teachers so
seldom prepare and study the lessons they are to teach. That this is the case is often perfectly
manifest from the way in which the lessons are handled—from the slavish adherence to the ques-
tions appended to the lessons, and the want of a comprehensive grasp of the matter or story. A
teacher who means to interest his pupils, and give them the best training he can from the language
and matter, will find it indispensable to study the lessons beforehand, and this more especially in
the subjeets of English, history, and geography. Dr. Arnold, of Rugby, had a most intimate know-
lege of Roman history, but he never neglected to study and prepare notes on every lesson in the
subject. When asked why he did this he answered with profound insight, “I want my boys to
drink out of a running stream rather than out of a stagnant pool.” The objects of the teacher’s
preparatory study in English should be twofold—first to qualify himself to question skilfully on the
matter, and second to save time in hunting up words or passages to be discussed for explanation.
The latter he would do well to mark beforehand by underlining them. In most schools the use of
this simple expedient alone would save many minutes a day, and often make it possible to give
something like adequate practice in reading.

Spelling and dictation are nearly always well done, though errors in written papers that do not
form part of the spelling test are more numerous than the excellence of the test exercises would
lead us to expect.

Drawing continues to be fairly taught. The number of failures in the subject would be con-
siderable were not a good deal of latitude used in judging the tail of large classes that are on the
whole satisfactorily taught. We think it very desirable that the drawing should be judged by a
special test given on the day of examination, and not as hitherto, by the every-day work shown in
the drawing books. This method of testing the subject is used in some of the other districts of the
colony, and we have good reason to believe that it encourages more thorough instruction. In most
of the Otago schools the practice of drawing is insufficient to give freedom and readiness of execu-
tion, and the slate or blank-paper exercises that are recommended in the instructions contained in
the drawing books are generally ignored. In many cases two short lessons a week are all that are
given. These might suffice for the work done in the drawing books, but they need to be supple-
mented by practice on slates or on blank sheets of paper. To make the training of the hand and
eye, which drawing is designed to impart, effective it is indispensable that greater freedom and
quickness of execution should be secured than is now aimed at. The slow, blurred, and much.
corrected work that is so often submitted gives evidence, not of free and rapid execution, but of the
reverse,
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The teaching of arithmetic has, we think, improved both in accuracy and intelligence. In this
subject, Standard V. is distinctly weaker than the other classes. It is in dealing with fractions that
the pupils are most liable to break down, and the treatment of the questions set frequently shows
ignorance of simple principles as well as confusion in setting out the work. It is very seldom
indeed that we get answers worth anything to such questions as the following: How do you know
that & is equal to 5? How can you compare the value of two fractions having different
denominators? How can you tell which of two fractions having different denominators is the

reater ? ‘
& Not a single operation can be performed with fractions without an implicit knowledge of the
elementary principles to which these questions relate, but the knowledge, somehow, hardly ever
becomes explicit. The routine is gone through thousands of times, we suppose, by every pupil, but
it is not explained or shown to depend on principles almost as simple and obvious as those of decimal
notation. The results in the Sixth Standard, excellent though they are in a fair number of schools,
might easily be better.

We are glad to find that in most schools some of the pupils in every clags make a good appear-
ance in arithmetic. This appears to show that the teaching is, perhaps, not so much lacking in
skill ag in thoroughness and accuracy. It is very desirable that more time should be devoted to
blackboard teaching, and that this time should be better utilised than it generally is. Here, just as
in English, there is a noticeable want of training to answer quickly and fully, and the questioning is
often diffuse and badly directed. Dozens of questions are sometimes put to elicit points which well-
trained pupils would state as a matter of course in the working of the questions. A great deal of
time is sometimes wasted by teachers and pupils in setting down on board or slate the full working
of great numbers of simple operations in reduction which they should be trained to do mentally and
without & moment’s hesitation. The time set aside for arithmetic is in many schools longer than it
need be. An hour and a half daily should be the maximum aggregate time devoted to it. At pre-
sent this is not unfrequently exceeded. Mental arithmetic was tested in several of the classes in
every school, and in all or most of the classes of the larger ones. We are glad to be able to
report that it is, on the whole, well taught, and often contributes materially to the marks that
entitle a pupil to pass.

Standards V. and VI, still show considerable weakness in parsing, and even greater weakness
in dealing with questions in grammar. Such questions, for example, as ¢« What does the inflection
for person denote ?” or “ When is the passive voice of a verb used ?” are seldom answered with any
approach to accuracy. As the inflections are carefully taught, and their forms pretty well known,
there should be no difficulty in getting pupils to understand their meaning and use. The fact is,
parsing is commonly taken in a way that is much too mechanical, and the interpretation of the
technical terms used in the exercise receives very little attention. Ask a boy why he says that
¢ which *’ is a relative pronoun, or that ‘“has written ” is of the active voice, or that ¢ he went” is
third person, and you see at once that he says so because he has been told to say so—because he
thinks it the correct thing, and not because he understands the meaning of the technical term, aud
uses it in a descriptive sense. If questions of this kind were more freely asked in connection with
parsing the intelligence and accuracy of the work would be greatly improved. Elementary
analysis is generally well done, but its bearing on composition is not as highly appreciated as it
should be.

From Standard III. upwards every pupil does an exercise in composition. The exercises
received are of unequal merit, but almost uniform brevity. The division of the matter into
sentences is now much better managed, and, on the whole, the matter itself, both in quality and in
arrangement, gives evidence of progress in the teaching of this difficult subject. Specific teaching
of composition is becoming more general, though we do not see much increase of power in handling
the lessons. Except in matters relating to syntax, arrangement, and division into sentences, direct
teaching cannot here accomplish very much. The teacher has to depend rather on the training in giving
full and connected oral answers to comprehensive questions on the matter of the lessons in reading,
history, and object lessons. This training should be continuous from the first year of school life,
and by the time the Fourth Standard is reached ought to prove a most important introduction and
aid to formal composition. Unfortunately, it is only in a minority of schools that a progressive
training of this character is given, and this is no doubt one of the chief causes of the moderate
suceess with which composition is taught in this district.

Geography is in general answered with very fair accuracy, but the teaching is much more
formal and uninteresting than it might be made. Few succeed in making the subject anything more
than a dry grind, and those who aim at anything higher would not be hard to count. The spacious
and lofty 1deal of geographical teaching which Sir Archibald Geikie has brought before the present
generation of teachers finds, we fear, but little sympathy amongus. The limited time which can be
devoted to it, indeed, makes handling on such a scale as he contemplates quite impossible, but it
need not prevent the spirit of his method from pervading the brief treatment which we can afford.
We sometimes find reason to think that the barrenness and formality of current geographical
teaching are due to want of knowledge of the subject. To those who feel that this notion is not
ill-founded, we would recommend a perusal of such works as Keith Johnston’s School Geography,
published by E. Stanford and Co., and the excellent School Geography of Mr. Chisholm, published
by Longmans and Co. It is not too much to say that every teacher should possess a few works of
this class, with the contents of which he should be familiar, and upon which he could draw to make
his teaching stimulating and attractive. In recent years the aims of geographical teaching have
been distinctly raised, and the means of carrying out these aims are becoming every year more
perfect. With such helps ready to his hand, the intelligent teacher should have little difficulty in
avoiding meagreness and dryness of treatment. The complaints that may be justly made about the
teaching of geography are in part traceable to the language in which the scope of geographical
teaching is defined in the official syllabus. Besides some physical geography, the position of places
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of importance is all that is requived to be taught in Standards V. and VI.; but if this is to be all
we are to aim at, farewell to intelligent teaching. The unnatural severance of the physical features
of a country from its political geography also tends to make the teaching unprofitable.

In the great majority of schools history is no worse taught than it was before it was ranked
as a class subject, but there are some in which the teaching is deteriorating. A great and common
mistake here is neglect of chronology. It is expected that the dates of the Sovereigns will be
known, and that great events can be referred to the reign in which they occurred. This is the very
smallest modicum of chronology that could be required; yet it is often wholly unknown, and rarely
known with readiness and confidence. We think that every teacher who is to make the history
lessons of any value to his pupils must teach this at least and teach it thoroughly. Much con-
scientious labour is now largely thrown away from neglect of this. It would also be well if the
nature of historical events were more carefully explained and questioned on. Itis not a very
unusual thing to find, for example, a good deal of information as to how Free-trade became law,
without any adequate knowledge of what Free-trade means. History is one of the subjects in
which wide comprehensive questions can be given—questions the answers to which will tax and
train the pupil’s powers of expression. We should like to find it more generally handled, so as to
impart a good training in the art of expression, and pave the way for more formal instruction in
composition and essay writing. If these ends are to be attained teachers must prepare the lessons
carefully.

WiZh respect to object lessons and science we have nothing to add to what we said in our last
report. The experience of another year has deepened our convietion that science would be much
more effectively taught if the pupils had in their hands a suitable text book of the subject, and we
hope that when the syllabus of instruction comes to be revised this course will be allowed, if not
recommended. :

The results of the year show that the great majority of the teachers discharge their duties
with commendable diligence and attention. There are few who spare labour and application to
satisfy the parents and the public; and, though in so large a service there is and must be a large
amount of ill-directed and unskilful teaching, there is in the Board's service a large and increasing
number of teachers who show great skill and ability in their professional work. Where skill is
lacking attention and perseverance generally make fair amends for the defect. There might very
well exist greater zeal to improve methods and to-apply them better, but we cannot expect greater
honesty and fidelity in the discharge of their onerous and important duties than most teachers show.

The order, behaviour, and manners of the pupils are still, as a rule, quite satisfactory. We
would, however, like to see class movements conducted more quietly. When the lessons are
finished there should be no outburst of talking or noisy preparation to leave the room. The daily
government should foster habits of self-restraint, and make the pupils feel such behaviour unbecom-
ing and unfavourable to study and discipline.

The attention of the scholars is seldom so satisfactory as their order and behaviour. Good
attention is one of the things which honesty and fidelity cannot always command, and many
meritorious teachers fail to secure it. The failure is naturally most conspicuous in the larger
schools, and we think the headmasters of these might easily do more than they now do to
improve the attention and tone of their classes. The steps that may be taken to promote this
end can hardly be discussed here, but it may be doubted if headmasters fully realise their respon-
sibilities in this matter, or urge its importance on their assistants with sufficient frequency and
emphasis. In securing good attention downright earnestness and unfailing watchfulness ave
among the chief conditions on which success depends. When these are present success is rarely
wanting.

The school records are nearly always correctly kept. All cases of serious neglect have been
gpecially reported for the Board's information. Considerable variety obtains in the methods of
marking the daily-attendance register, but we do not object to any so long as presence and absence
are recorded by distinet marks, so that the total of those present can be found by adding the marks.
Where absences alone are marked the number of attendances is found by subtracting from the
roll number, a method that leads to frequent errors and violates the instructions for marking
the roll.

Most teachers have now passed the department’s examination in singing, but there is still a
considerable number of schools in which the subject is not taught at all. Fven where it is taught
with considerable success it seldom forms a sufficiently prominent part of every day’s work,
enlivening the tedium of long confinement and lending variety to the day’s occupations. In a
few of the smaller schools the pupils sing when entering and leaving the schoolroom. When well
done this has a most charming effect. In a number of large schools and in some small ones the
subject 1s taught with great enthusiasm and success.

We have, &ec.,
D. PrTriz,
W. TAYLOR,}InSpeCﬁOrS.

The Secretary, Otago Fducation Board. P. Govyev,
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RerorT ox Districr HicH ScHOOLS.

We have the honour to submit the following report on the Otago District High Schools
for the year 1888.
The following tabular statements show the extra subjects taught, the number of pupils examined,

and the amount of work done in each subject :—

Palmerston District High School.

Subject. Class. g:z&e: d. Amount of Work done.
English I 19 “ Henry VIIL.” (Chambers’s Edition).
Latin ... L 1 Livy, Book XXII.; Belcher's ¢ Composit.,” Part I.; and
exercises on Books III. and IV. of the history in
¢ Principia Latina,” Part II.
" II. 3 ¢ Principia Latina,” Part II.; Books IIT. and IV. of the
Roman History; and Dr. Smith’s Smaller Latin
Grammar.
” II1. 6 * Principia Latina,” Part 1., 48 exercises; and Part II,,
Mythology and History, Book I.
" IV. 9 ¢ Principia Latina,” Part I., 32 exercises; and the fables
in Part IT.
French I 1 Dejardin’s Class Book; and Books IV. and V. of ¢ Charles
XJ11.”
” IT. 2 Dejardin’s Class Book, 265 exercises; and Reader to
page 227. .
" III1. 8 Dejardin’s Class Book, 204 exercises; Irregular Verbs;
and Reader to page 198.
y e IV. 7 Dejardin’s Class Book, 150 exercises.
Geometry 1. 3 Hamblin Smith’s Euclid, BooksI., II., III., and IV.; and
100 exercises on Book I.
v II. 6 Hamblin Smith’s Eueclid, Books I, and III,
by e I11. 10 Hamblin Smith’s Buclid, Book 1.
Algebra I 3 To end of Equations and Indices; also, Surds, and Equa-
tions involving Surds.
" 11. 6 To end of Simult. Equations.
" I171. 10 As far as Equations with One Unknown Quantity ; and easy
problems involving fractions.
Book-keeping ... L 27 Chambers’s Single and Double Entry.
‘Port Chalmers District High School.
. Number
Subject. Class, examined. Amount of Work done,
English I 11 ¢ Julius Ceesar,” in Nelson’s Series.
Latm ... 1. 2 Cicero, ¢ Pro Lege Manilia;” and Book V. of the ¢« Zineid;”
also Latin Grammar.
" 1L 7 Ceesar’s ¢ Invasion of Britain” (Macmillan’s Series);
Book V. of the ¢« Aneid ;” and Latin Grammar. :
French 1. 11 ¢ Charles XII.,” Books I. and II.; Chardenal, Part I.;
and Irregular Verbs.
” II. 11 Chardenal, 50 exercises; * Avoir” and ¢ étre’’ affirma-
tively.
Geometry I 4 Eucl%l, ]io;ks I, I, IIT., and IV.; and easy exercises on
: ook I,
" 1I. 5 Eucl%i, ]i);ofks I, IT,, and III.; and very easy exercises on
ook T.
v I11. 2 Euclid, Books I. and IT.
Algebra I 9 Hamblin Smith, 191 pages, except cube root.
IT. 13 The four simple rules.

"
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Tokamairiro District High School.

Subject, Class. ei‘g?ﬁ:a Amount of Work done.

English L 24 ““ Merchant of Venice” (Blackie’s Series). )
TLatin 1. 4 Sallust’s ¢ Catiline;” Cicero; ‘“De Amicitia;” and easy
: translation into Latin.

" 1II. 9 Ceaesar’s <“Gallic War,” Books IT. and I1I.; ¢ Aneid,” Book
II.; and easy translation into Latin.
" III. “Principia Latina,” 85 pages; and Ceesar’s ‘ Invasion of
: . Britain”’ (Macmillan).
French L 1 Macmillan’s Second French Course, 152 pages; and Second
French Reader, 75 pages.
N II. 4 Macmillan’s First French Course; First Reader; and
Second French Course to page 31.
CGeometry TI. 4 fuclid, Books I. to VI.; exercises on Books I. and II.
” II. 8 Euelid, Books I., II., and IIL. ; easy exercises on Book I.
" .| I 16 Euelid, Book I.
Algebra I. 4 To end of Harmonical Progression.
v .. I1. 10 Hamblin Smith, 233 pages.
” IIT1. 13 Hamblin Smith, 126 pages.
Trigonometry ... I. 2 Hamblin Smith, 111 pages.
Agricultural
Chemistry ... L 14 Mechanical and Chemical Analysis of Soils.
Lawrence District High School.
Subjéct. Class. e:lia.‘:gilﬁ:é. Amount of Work done.
English L 23 “The Tempest” (Nelson's Series).
Latin ... I. 4 Ceesar’s “ Gallic War,” Books 1., IT., and ITI.; Dr. Smith’s
Smaller Latin Grammar.
" II. 5 ¢ Principia Latina,” Part IT.; Books II., TII., and IV. of
the History ; and Smaller Latin Grammar.
" I 12 ¢ Principia Latina,” Part I., to end of Passive Voice of the
Verb.
French I. 9 ¢ Charles XII.,” Books I. to VI.; Grammar and Composi-
tion of Dejardin’s Class Book.
" II. 11 Dejardin’s Class Book, 150 exercises; and Reader, pages
181-212.
Geometry 1. 10 Euclid, Books I. to IV.; exercises on Book I.
" IT. 2 Euclid, Books I. and II.
" ..| IIL 4 Euclid, Book I.
Algebra I 7 To end of Quadratic Equations.
" 1I. 7 To end of Simple Equations, including Problems.
” IIT. 9 To end of Fractions.
Trigonometry ... L. 6 Haunblin Smith, to page 75.

The English, Latin, algebra, and agricultural chemistry were examined by Mr. Petrie, and the
French, geometry, and trigonometry by Mr. Goyen. The following notes show the estimate we
have formed of the guality of the work :—

Palmerston District High School.

Encrisa.—In this subject the pupils read the whole of “Henry VIIL.” They showed an
excellent acquaintance with the matter and action of the play, and most of them possessed a good
knowledge of the meaning of different passages, and of the language generally. Derivation has
received a great deal of attention, perhaps more than it deserved.

Larmn.—In Class I. the translation was good on the whole, but not quite accurate in a number
of small points; the parsing was accurate and the composition good. In Class IL. the translation
was excellent, the questions in parsing and syntax were well answered, and the composition was
very fair ; the accidence, on the whole, was well known. Class III. translated well, and did the
rest of the work set very fairly. Class IV. has made a very good start.

Frexnca.—Only one pupil gained less than 50 per cent. of the mhrks. Most of the rest passed
an excellent examination in the work read during the year.

GeomeTry,—Three pupils gained very low marks, but most of the rest passed an excellent
examination. '

Arcesra.—Class I. answered very poorly. Class II. did very well, there being only one inferior
paper. Class ITL. also answered well.

Book-REEPING was not specially examined.

8—EK. 1s.
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Port Chalmers District High School.

Exerise.—In this subject the pupils answered with great accuracy and intelligence. Not a
single inferior paper was received, and nearly all were of uniform excellence.

Larmn.—In both classes the translation was excellent ; the accidence, parsing, and syntax were
good, and the Latin composition was very fair.

FreEncE.—The work was very well done by Class I., and most of the pupils of Class II., and
fairly by the rest.

GeoMETRY.—The quality of the work was excellent in all the classes.

ArceBra.—Class I. made a very good appearance in this subject, and Classs IJ. a very fair
one.

Tokomairiro District High School.

Excrisu.—The pupils made, on the whole, a good appearance in this subject. The matter was
well known, and the difficult words and passages were very fairly explained. The majority of the
papers received were good, and of the rest, all except two were fair.

Larin.—Class I. translated the passage from Sallust well, and that from Cicero fairly; the
parsing was most accurate; syntax and composition were very fairly done. In Class 1I. the
translation of the prose was in most cases fair, and that of the verse good. - The sense of the
somewhat difficult extract from Cemsar was not quite accurately caught by any. Here also the
parsing was accurate; the syntax and accidence questions were fairly answered; composition
was moderate. Class IIL. translated well, and made a very fair appearance in the rest of the
work, except in composition.

Frexca—The work was well done by Class I.; fairly by half of Class IIL., and only
moderately by the other half.

GromeTRY.—The work was well done by all the classes, but especially so by Class I., the mem-
bers of which all gained full marks. Of the other classes, nine members gained full marks, and
only three less than 50 per cent.

ArncesrA.—Classes I. and TII. showed a very thorough knowledge of the work read. In Class
II. six pupils answered very fairly indeed, two did moderately, and two poorly.

TriGoNOMETRY.—The work was well done by one pupil and moderately by the other.

AgricurTural CHrEMISTRY.—The pupils examined showed a very good knowledge of this
subject, which has been treated in a practical manner.

Lawrence Districte High School.

Enxcrisa.—The pupils of this class showed a very good acquaintance with the matter, language,
and incidents of the play. Difficult words and passages were in general clearly explained. Only
three inferior papers were received.

Liarin.—The translation of Class I. expressed the sense of the original, but was marred by a
mixture of Latin and English idioms, and by inaccuracies in the rendering of the tenses and moods,
and even of the voices of the verbs. Only one paper showed what would be reckoned a satisfactory
English rendering of the text. Parsing was well done, and syntax and composition fairly. In
Class II. the translation had the same faults as in ClassI., but not to the same degree. The mean-
ing of one or two passages was not properly rendered by any; parsing was very accurate ; syntax,
accidence, and composition were fairly done by half the class, and moderately by the rest. Class
TII. consists of beginners, whom it was hardly worth while to examine; a few did fairly, and the
rest moderately.

FrexcH.—Class I. passed a very good examination—the lowest percentage is 76 and the
highest 95, the mean percentage being 84. The work of Class II. was well done by by about half
the pupils, and very fairly by most of the rest.

Geomerry.—Of Class 1., two pupils gained full marks, five 80 per cent., one 70 per cent., and
one below 50 per cent. of the marks. The pupils of Class II. each gained 95 per cent. of the marks.
The work was very fairly done by Class IIL.

AvrceBrA.—Class I. answered very well indeed, and Class II. did almost as well. In Class
III. the mean percentage of marks gained was 80, and none fell below 70, per cent.

TricoNoMETRY.—One pupil did well, three very fairly, and two moderately.

D. PeTRIE,

The Secretary, Otago Education Board. . P. Goyex, } Tnspectors.

SOUTHLAND.

Y, — Education Office, Invercargill, 20th March, 1889.
I have the honour to submit my general report for the year ending 31st December, 1888.

During the year I travelled 3,053 miles, and spent in the service of the Board 1,895 hours. At
the close of the year there were in operation in this district 103 schools, six of which were of too
recent erection to stand the test of a formal examination. Twenty schools were visited for
inspection, and ninety-five were examined according to the regulations of the Education Depart-
ment. A few of the smaller schools were inspected and examined on the same day. I must again
express regret that I was unable more fully to comply with the regulation relating to the inspection
of schools. In this regulation it is stated ‘“that as far as practicable the work of the Public
School Inspectors shall be so arranged as to provide for two visits to every public school in every
year, one visit for the purpose of general inspection, and the other visit for the purpose of
examination according to standards.” Of all the duties devolving on an Inspector, the work of
inspection is of first importance. In this district it has, for the last two years at least, been left
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practically undone. At the unannounced visit the Inspector sees the school in its every-day attire,
and he is afforded an opportunity of forming a judgment on its organization, methods, and discipline,
of making suggestions and recommendations relating thereto, and generally of taking cognisance of
those features in a school by which its success or failure may be more justly gauged than by tables
of results. As a consequence of wy inability to make a larger number of inspection visits I have
experienced considerable difficulty in assigning to teachers marks for classification, the test of
examination being for this purpose more or less fallacious. The following table shows at one view
the examination statistics for the year :— '

SuMMARY OF RESULTS FOR THE WHOLE DISTRICT.

Average Age
Standard Classes. Presented. Absent, Excepted, TFajled. Passed. of those
that passed.
Yrs. mos.
s7 26
86 143 9 35 99 14 2
35 395 14 26 127 228 13 8
84 720 26 55 196 443 12 3
S3 1,119 55 100 271 693 11 9
S 2 1,180 49 56 99 976 10 6
81 1,091 42 24 46 979 9 b6
P. 2,913
Totals .| 7,587 186 270 774 3,418

* Mean of avérage age, 11 years 11 months,

From this table it is seen that, of the 7,587 pupils whose names were on the examination
schedules, 4,648 were entered for examination in standards. A total of 4,462, or 96 per cent.,
attended ; and of these, 3,418, or 77 per cent., passed in the standards for which they were presented.
The percentage of failures in standards (the “ exceptions” being excluded from this calculation)
was 18. As compared with those of 1887, the gross results for the past year exhibit a slight
increase in the general percentage of passes. The improvement indicated by this increase is common
to all the standards except the highest. But the evidence of increased efficiency is really stronger
than it appears to be from a statement of the percentage of passes. A comparison of the above
table with that of 1887 shows that a relatively larger number of pupils have this year been presented
for examination in standards. This important element of increased percentage of presentation must
be taken along with the increased percentage of passes if we are to have a fair test of the efficiency
of the work done in our schools. Itisalso a gratifying fact, and worthy of notice, that the number
of children presented in the higher standards continues to inerease from year to year. The number
entered for examination in Standards V. and VI. is 104 in excess of that of the previous year, while
the number of schools in which these classes are taught is also greater than formerly.

Of the pass subjects those generally taught with least skill and success are reading, writing,
composition, and arithmetic. On each of these and on some of the class subjects it may be worth
while to make a few remarks.

Reapine.—Sufficient time seems to be set apart for this subject, but the methods of teaching
it cannot yet in every case be regarded as satisfactory. There 1s too frequently a total want of
previous preparation alike on the part of teachers and of pupils. In teo many instances it appears
to be taught as if mere verbal accuracy were all that is to be aimed at. Measured by this standard,
the reading may be called fairly satisfactory, though such faults as indistinctness of utterance and
inattention to pauses occur with unwelcome frequency. But the number of schools in which the
pupils show a sufficient comprehension of the language of the lessons is still exceedingly limited.
In order that more attention may be given to the intellectual side of the reading lesson, I take this
opportunity of informing teachers that in future a “pass’’ in reading will be conditional on a fairly
accurate explanation of a few phrases or sentences selected from the year’s lessons. With respect
to the recitation of poetry, the best that can be said is that the children are fairly word-perfect,
. teachers evidently considering it their duty simply to hear the lines without in any way attempting
to correct errors, explain difficulties, or set befors their pupils a good model for imitation. The
number of schools in which poetry is recited with taste and expression can be told on one’s fingers.

Wrziting.—The penmanship of & very large mumber of our schools, as judged from the copy
books, continues to be very creditable, and the papers handed in by the scholars on examination
day are, on the whole, neat and carefully written. The slate writing of the First and Second
Standards has been gradually rising in quality, but nothing like the same care is taken with
the writing in the exercise books. This is rarely satisfactory, and occasionally so inferior that I
have had to recommend the discontinuance of such exercises as part of the home work, In like
manner a good deal of careless scribbling and figuring on slates 1s to be met with in almost every
school. The indifference of many teachers with regard to the neatness and style of the every-day
written work of the school is almost beyond belief. They seem to forget that a habit is the resuls-
ant of all our actions and doings in some particular direction, and that the habit of writing carefully
as scholars do for the most part during the formal writing lesson is very apt to be counterbalanced
by the habit of writing and figuring carelessly, day by day and hour by hour, on slates and in
exercise books.

Coumrosition.—To this subject I attach much importance. Although there are still too many
schools in which composition is merely practised, not taught, in a very considerable number I am
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pleased to be able to report gratifying improvement in the methods adopted for imparting the art.
Where improvement has taken place it has been most marked in the work of Standards III. and IV.
From the most systematic teaching which the subject now receives in these standards higher
proficiency throughout all classes may reasonably be expected. The essays of Standards V. and
VI. are usually quite destitute of punctuation marks, and are often replete with gross errors in gram-
matiecal idiom and in spelling. I have occasionally prescribed for Standard VI, a few lines of poetry
for paraphrasing. The indifferent success achieved by the scholars in this exercise shows it to be a
novel one to them.

ArrrameTIic.—In Standards 1. and I1. the instruction in this subject may be regarded as satis-
factory, the children doing what is required of them with accuracy and rapidity. = Where failure
occurs it is usually due to an inadequate knowledge of the addition and multiplication tables.
Considerable attention is evidently paid in these classes to the teaching of numeration and notation.
In the higher classes there is evidence of progress. In many schools these classes show increased
ability to grapple with problems that call for an exercise of the reasoning powers; but in Standards
IT1. and IV. the failures are still too numerous. In a large proportion of the schools examined the
pupils of these standards perform the mechanical operations with very fair accuracy, but fail to
attempt the simple problems set, or work them in such a way as to compel the conclusion that the
teaching has been very unintelligent. They seem unable to grasp the meaning of the very simple
language in which the problems are expressed, and exhibit a scanty knowledge of the principles of
arithmetic and of their practical application. Mental arithmetic is at a very low ebb. Its value as
a mental cultivator does not appear to be fully appreciated or understood.

Omsecr Lessons.—These are given in nearly every school, and with considerable effect in some;
but in the majority of cases they do not receive the amount of atfention that they merit, the
number of lessons given during the year being often ridiculously small. The main purpose of these
lessons does not always appear to be understood. In most of those that have been given before
me there has been too much lecturing and too little educative questioning; too much decanting
of facts into the minds of the children, and too little effort to develop their observing and reasoning
faculties. It cannot be too strongly impressed on the teacher that the value of these lessons will
be proportionate to the degree in which they are made real mental processes of teaching, and
engage the actual intelligent exercise of the senses on the object. The notes of lessons which I
require on examination day very frequently deal with subjects that are quite beyond the mental ken
of the children, and are often an exact transcript of those given in some text book. Many of these
text books doubtless supply excellent models, but the notes of lessons contained in them must be
recast in the mould of the teacher’s own mind if the lesson is to be presented to the children in a
form sufficiently interesting to command their attention. Where the text book is slavishly followed
there usually results only a mechanical monotony of lesson-giving, spiritless in itself and deadening
in its dull uniformity to the faculties of the children.

History.—In the upper standards fair knowledge of this subject is occasionally displayed,
though the answers of the children not unfrequently show indications of ¢ rote’” work.

GeoararEY.—So far as it is a pass subject, geography is taught with very fair success. Some
teachers, however, seem to take too narrow a view of the subject, and direct attention almost solely
to mere topographical detail, to the comparative neglect of such topics as the resources, physical
features, peoples, &c., of the various countries. I would recommend more frequent practice in
map drawing both on the part of teachers and of pupils. The work prescribed in physical and
mathematical geography is on the whole fairly well known. With the geography lessons of
Standard IT1., as they are given in many of our schools, I cannot express satisfaction. Definitions
are committed to memory, but the children too often have only the most vague conception of the
thing defined, and frequently do not know the import of the words that they repeat so glibly.

SiNnGING.—Singing receives more or less attention in a considerable number of schools. In
most it consists in giving in very fair time and tune a number of school songs. In some of the
larger schools good part singing is met with. DBut the theory of music is taught only in a very few.
It is to be regretted that the subject is not more widely taught, for when well handled it exercises
an influence on the pupils which the teacher would do well to have at his command.

Scuoor. Furnirurr, Erc.—The schools in this district are generally well supplied with maps,
blackboards, &c.; but these articles, I regret to say, are not always so well taken care of as they
should be. In some schools the desks are unnecessarily inked, scratched, and otherwise damaged ;
in others both children and teachers take an active interest in the preservation and tidy appearance
of the school furniture.

DiscrpLiNE AND BrHAVIOUR.—In most of the schools visited by me the discipline is satisfactory.
Class movements are executed with fair precision and celerity, and generally without undue noise.
The children are for the most part self-reliant during the examination, prompt in their obedience to
orders, and respectful in their bearing towards their teachers. I append the usual tables.

I have, &c.,
The Secretary, Education Board, Invercargill. James Henpry, B.A., Inspector.

[Approximate Cost of Paper.—Preparation, nil; printing (2,800 copies), £57 7s. 6d.]

By Authority: Groree Dipsaury, Government Printer, Wellington.—1889.
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